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INTRODUCTION 

Depth core discussion meetings provide a powerful mechanism for 
interaction between students and instructor with the express purpose of 
Integrating thejcognitive objectives of the course with the affective domain of 
leajiership. Hopefully, these depth core materials will provide a means 
whereby the individual midshipman can demonstrate Jils knowledge, attitudes 
-and feelings. The actions that he takes, either individually or with the group. 
In carrying out the activities of the depth core, will give the instructor a 
powerful topi for evaluating the potential transfer of capability to actual 
leadership situations. Of particular criticality will be the ability of the 
Instructor to feed back to the student an assessment of the student's performance 
so that the midshipman, during the course of the semester, will have help In 
assessing his particular strengths and weaknesses as they will affect his 
potential as a leader. 

This syllabus is divided into two parts. This first sectioiTconcerns 
Itself with general guidelines and principles for depth core operations. 
Incorporating the experiences of the on-site instructor and the practical 
recommendations evolving from that experience, the theoretical framework 
for Itering the conditions of the situation in keeping with the constructs 
developed by Dr. Fred Fiedler, author of A Theory of Leadership Effectiveness , 
and finally spme guidelines for grading. The second part contains the actual 
depth core presentations. 
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COMMENTS FROM PAST EXPERIENCE 
Telling a person how to run a discussion session is hazardous. 
Instructors have different opinions both on what is essential and on what is the 
best method of presentation. For the man who is rooted in tradition, the 
content most appropriate for discussion would be historical personages and 
heroic demonstrations of leadership. For the instructor who sees 
contemporary dynamics as the prime influence on leadership, the most 
Important source is the daily newspaper. The discrepancy is not limited 
by these poles. There are an infinite number of subtleties. One 
instructor would prefer leadership qualities to be best summed up by the 
comments of Douglas Southhall Freeman. Another instructor, finding it 
difficult to work with such general notions, may prefer an empirical 
approach and would demand that only hard experimental data could attest 
to effectiveness in leadership situations. It is our conclusion that the 
depth core can provide the maximum flexibility for all instructors in terms 
of content and approach, and that the selection of content and method is 
best left to the individual. 

Our experience with depth core sessions to date suggest some general 
principles. 

The first is that there is no guarantee that any twp classes will respond 
to a presentatioii with the same enthusiasm and level of participation. The 
fact that individual classes have their own personalities is nothing new to an 
Instructor, but the point should be made that a depth core technique which 
works very successfully with one group may not yield the same results with 



another. The Instructpr should attempt to assay the overjall characteristics 
of eacL group to see which kind of procedures work best.] 

The second note of caution Is on the amount of film or tape media used, 
ff the Instructor's premise for depth core is to maximize the amount of time 
Interacting and discussing with the students, then a 30 to 40 minute film will 
not achieve the intended purpose of depth core. This does not necessarily 
mean that extended films should not be used, but the instructor should retain 
the possibility of discontinuing a rather lengthy film after the first 10 minutes 
and use what had been presented as the basis of discussion. The materials in 
dqpth core are not primarily Informational In nature. They are materials for 
discussion starters. For example, a film on drugs should not be used to 
warn midshipman on the evils of drugs but rather to give the future jimlor 
officers a notion of how they might go about making a presentation on drugs to 
fheir men. In general, media should not be used as a crutch nor as a 
vehicle for Information but rather as a discussion starter. Since there will 
be a basic paper version for the depth core; much time can be saved by 
handing out the assignments prior to the actual depth core meeting. Then, any 
exercises that have to be done (products to be generated] can be prepared 
by the mldsh^man before hand and evaluated In the classroom. 

The third conclusion from our e^erlence suggests that existing 
materials which have been tested, should not be overlooked merely because they 
are aged. One such film example Is 'It's A Plot". Although dated In some aspects. 
It gives the Instructor an excellent opportunity to show the Integration of many 
of the most critical factors and concepts in the course. 
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A THEORETICAL FRAMEWORK 

All the Instructors In the Leadership Department are familiar with the 
concepts of Dr. Fred E. Fiedler, author of A Theory of Leadership Effectiveness . 
In reviewing the present material for the course, he has expressed a keen 
Interest in the potentiality of having the depth core sessions related to some 
of the factors of actual leadership situations that the mids?ilpmen will later 
face. He has suggested that individual instructors might feel the responsibility 
of feeding back to their students some analysis of the midshipmen performance 
under variety of situational conditions which then would be correlated to 
Dr. Fiedler's test on Least Preferred Coworker. These scores are presently 
available for the entire class of 1972, and it is rf^commended that this test 
be given to all successive classes. Since there are a number of parameters to 
the Fiedler Model, the Individual Instructor may not wish to te^t and correlate 
all of them. But the Instructor certainly may integrate a variety of situational 
conditions to alter the favorableness of ihe situation. This will give the 
Instructor an opportunity to record performance of Individual students as the 
conditions change. Briefly stated, the Fiedler Model indicates ' that the 
favorableness of the situation can be altered by the complexity of the task, 
the amount of time allowed for its completion, and the amount of superimposed 
stress while the task Is being performed. With these as 'examples, it is 
easy to see how an Instructor may. In one depth core session, modify the 
conditions of the situation without really altering the fundamental nature of 
the task. He can collect data on how the students perform over the course 



^ of the semester under variations of situational favorableness. This data, 
tn turn, can be correlated to the LPC scores during the counseling 
sessions at the end of the year. Dr. Fiedler^s point, and it is 
a valid one, is that the midshipmen, in addition to learning what is 
fundamantal to leadership, should be able to gain some assessment 
of their own capability of performance under a' variety of conditions. 
The junior officer should recognize the high probability of increasing 

Which he is operating. 



GENERAL PROCEDURES 

Regardless of the methods chosen there are four basic chars.ctevlstlcs 
" of any depth core discussion. They are presentation, assimilation, production, 
and evaluation. 

Presentation is defined here as the selection and transmittal of material 
to be ufied for discussion. Each depth core Is presently keyed to a certain part 
of the course, but there is still an option open to the instructor to use It elsewhere. 
While a depth core dealing with communication has a reasonable placement 
tfter Part Four, there may be some aspects to the depth core material that 
would suggest Its use else»vhere. For example the preparation of »^he response 
letters In Depth Core # 4 could be an exercise in organizational levels of 
review and their particular perceptions as an adjunct to Part Five. The 
instructor may wish the letters to proceed through simulated levels of the 
command to acquaint the midshipman with the particular focus and responsibility 
that are reflected at several levels of review. The film "The World of Charlie Company 
could be divided into two parts, one section (problcra deflnltlonl being shown 
earlier in the course to gain unschooled commentary on possible resolutions 
or paths of actions. The second part could be shown later at the end of the 
course to establish the degree of congruence between the^orlglnal observations 
and those made after a semester of instruction. To repeat, the selection process 
is Important, but It Is not rigid. Often* on the strength of a spontaneous 
but valid rationale, an instructor can employ a depth core to generate 
enthusiasm that mlgbt not hr^*e been generated otherwise* 



After the instructor has selected the appropriate material, Tie nmst 
somehow put it before the students. Many of these depth core materials 
will be in some medium format, and it is not unusual for an inatructor 
to merely show a film and ask questions later. But such is not the 
recommendation. The instructor should olearly indicate, eitf^er using the media, 
or writing or speech, the essential theme or question that the students are 
to respond to. li the establishment of the focal poUit is left to the 

student handout or other media presentation, much of the instructor control 
over the group ts lost. The rule^ of thumb suggested here is that the leader 
must create and maintain tension throughout fhe depth core discussion. 
Tension^ as defined here, does not necessarily mean conflict. It consists 
of posing a problem, raising a question, or setting a goal that may not be 
attainable. With the uncertainty of the result, the options tor solutions ar^ 
going to generate a greater student interest. 

Some instructors may wish to avoid media all together, having 
enough confidence In their own capability to pose a question, raise an issue 
and feel the tension as the students grapple with the problem. Generally, 
how«$ver, some Iiandout of student material Is necessary, provided it does 
not become so lengthy that it controls the session. 

,# 

If a handout or :/;edia presentation does not establish the tension, then 
the instructor should do so. For example, In^ ^The World of Charlie 
Company^, there is no introduction by the narrator to indicate that this is 
a film on problems of command and the limitations of authority in the real 
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world of Vietnam. Therefore it might be appropriate for the Instructor 
to begin with a question, "What would you do If your men refused to obey 
orders," or "You will be watching a film which deals with the changing of 
command of a unit in Vietnam. I would like you to attend to some of the 
difficulties he is encountering as a new commanding officer, and what 
problems he may or may not have been able to avoid." 

After the initial orientation which establishes both the focus of the 
material and the attention of the problem, the material for the depth core 
Is presented. This is the first stage of the assimilation period. If it is 
a film, and especially a long one such as "The World of Charlie Company," there is 
nothing wrong with stopping the film at appropriate points to review the 
presentation at those points and ask a brief question to ensure that the 
midshipmen are assimilating and Incorporating the material as the Instructor 
deems necessary. This phase of assimilation is generally critical. That is, 
the students are not really evaluating the ri^tness or wrongness of what they 
are seeing but are busy taking In the Information. Hence questions should be 
limited to clearly observable actions rather than an evaluation of what Is 
going on. The instructor's job at this point Is to make sure that the students 
are Incorporating the facts as they are being presented. Too hasty a jump 
to evaluation question^ at this point may spoil the student's attention to details 
upon which he will later need to draw conclusions. 

Production, as a step In the depth core discussion unit. Is a clearly 
defined process where the students, either Individually or collectively, complete 
an assigned task which can later be evaluated. The choice of the word 
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••production" Is deliberate, since too often a discussion group dissolves into a 
verbal free for all, with people merely talking off the top of their heads with 
ho special end in sight. There may be some emotional release but unless 
the energies of the discussion are channeled to specific conclusions or products 
the hour is wasted. In some cases the student may write a summary of 
findings, may compile steps of a plan or reach a carefully worded conclusion 
that everyone agrees to. If there Is a minority dissent then this option 
should be carefully articulated and put forth. Under no circumstances should 
a depth core discussion begin without a clear notion of the product that Is 
to come out. 

Evaluation can only take place if there Is a product to assess. While 
questionnaires may be used to find student attitudes about what has been 
learned or presented, evaluation Is somewhat fraudulent if the conclusion Is 
something vague like, 'We had a real good discussion." This point Is 
especially pertinent if the Instructor wishes to use these depth core sessions for 
grading purposes as a supplement to administrative tests. If the student does not 
understand what Is expected in terms of a product and how It will be evaluated,, 
then he mlg^it come to the conclusion that his grade may be based on nothing 
more than his ability to aggressively dominate the discussion. 

The guidelines for evaluation should follow the lines of the objectives 
as stated in the syllabus for each depth core. The methodology can be 
discretionary In that It Is not necessary to test these objectives with a quiz 
or test unless the instructor so chooses. A brief paper,summarlzlng. In an 
essay form, some critical points of the dlscusslon^ls one of the best methods of 
evaluating the effectiveness of a depth core. It also gives, the midshipmen 
practice In Integrating their own concepts in an organized manner. 
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GRADING PROCEDURES 

It Is highly desirable for the Instructor to evaluate performance 
in depth core and assign grades that Influence the final grade for the course* 
It is desirable because it is a clear communication to the student that depth 
core sessions are valued enough to be weighted for grades, and because in 
this coursetthe midshipmen should be reminded that cognitive learning alone 
does not make a leader. 

But the utmost caution should be used In determining the rationale for 
the grade. The most inq[>ortant determiner is the amount of time spent 
on depth core activities. The Individual Instructor should establish a clear 
policy on the influence that depth core will have on grades. Since the student 
win be spending about seven hours a week on regular core material, it would - 
be Improper for bi-weekly depth core of one hour to be ove^^''^':' :d. In 
general unless a depth core is held almost every week, 10 or more sessions. 
It should not be used to raise or lower a midshipman^s grade by a full letter. 
A suggested weighting system Isr the percentage of total elapsed time for 
depth core [preparation and participation] over the total number of hours 
[100-110] spent on the course would yield the maximuni percent of final 
grade impact. Thus, 20 hours spent in depth core would yield about 20 
percent of the final grade. 

In addition students, should receive feedback soon after the actual depth 
core meeting so they can keep records on their performance. If grades are 
going to be given for oral participation, the quality and the quantity should 
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he stipulated before hand. To avoid grades based on mere talkativeness, it 
Is recommended that grades for oral participation be given on the basis 
of their leadership contributions. Hence the student who briefly summarizes 
a complex problem and suggests a course of action or solution which others 
concur is workable, should be graded s appropriately . The talker should be 
reprimanded and reminded that ego Inflating rhetoric is not wanted. Under 
'no circumstances should the students be lead to believe that depth core is a 
bull session where everybody speaks a piece of hiScmlnd, airs his views, 
and nothing is resolved. 
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DEPTH CORE # 1 



PERCEPTION AND LEADERSHIP 



PART II 



ERIC 



STATEMENT OF INTENT 

The whole focus of Part Two is not an attempt to 
impart a rigorous study of psychology, but rather to make 
a future Junior Officer aware of leadership problems that 
stem from the psychology of individual behavior* In the 
various segments of Part Two the midshipman studies how 
principles of learning, neurotic behavior, motivation, 
attention and perception are interwoven in leadership 
problems that involve people. The young officer is likely 
to .find the above principles at work whenever he has" to 
solve a problem involving the testimony of other people. 
He must become aware that his individual perception of why 
something has gone wrong, or whether an order was clearly 
stated, will have a tremendous impact on his ability to 
take necessary and effective action. The general purpose 
of this depths core, therefore, is to make the midshipman 
dramatically aware of the subtleties of personality that 
will bias testimony. 



OBJECTIVES OF PRESENTATION 

More specifically the midshipman will be made 
aware that: 

1, The leader should appreciate biases or 
frames pf reference in others. 

Z, The leader will develop an appreciation 
for the existence of his own frame of 
reference, which, however involuntarily 
it operates, detracts from his ability 
to be truly detached and objective. 
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APPROACH TO PRESENTATION 



In this depth core the Midshipmen will have 
an opportunity to view and discuss how che communication 
process is affected by perception. They will first 
view a film showing an interchange between an officer 
and an enlisted man. Later there will be a 
discussion of how perception affected the interchange 
and how the officer could best deal with the 
situation > taking into account the various problems 
of percepticn. 

The instructor should give the Midshipmen 
the Student Handout before showing the film, 
so that they may use it for reference during the 
discussion. Also, before showing the film, he 
should ask the students to pay particular attention 
to the role of perception in this interchange. 



STUDENT HANDOUT 
THE SITUATION 

LTJG Malcolm Riley has been assigned as 
division officer for the data processing unit at an^ 
east coast installation. LT Riley, a recent graduate 
of post graduate training in computer sciences is 
extremely anxious to prove his worth by maximizing 
the efficiency of the data processing installation 
with his newly acquired systems knowledge. 

Under him is a chief petty officer with many 
years experience in administrative type activities. 
CPO Clement Halsom has only recently acquired some 
computer training, although he did have some extensive 
experience with TAB ^equipment such as key punch 
duplicators and verifiers. CPO Halsom is essentially 
the unit operations officer. with 10 enlisted men as 
operators and programmers for the installation. When 
LT Riley first took over, he reviewed the personnel fi 
of his men to determine which ones might have previous 
data processing experience, and who might qualify for 
further training to implement some of Riley's own 
concepts for state of the art data processing. He 



•singled out three who had had some college background, 
electronic training and some prior experience as 
programmers as civilians. 

LT Riley discussed some of his plans with CPO Halsom 
and gave to the CPO the responsibility of locating all 
inefficient and wasteful practices which slow cown the 
throughput of data in and out of the center • At that 
time he pointed out to Halsom the three enlisted men 
whom he was considering for selection for upgrading and 
farther training, CPO Ha3 m was particularly quiet 
when asked for his comments on the three enlisted men. 
And when Halsom did not ask for further clarification on 
throughput problem areas, LT Riley assumed that his 
directive was quite clear « . 

Riley had planned on reporting to his superior, 
CAPT Rutherford, with a complete briefing on his projected 
plans for upgrading the EDP center and made the appropriate 
appointment* Three days prior to his briefing with his 
superior he calls in CPO Halsom and asks for a progress 
report on the problem areas in the center* 



The Meeting 
(Script) 



The scene is an office. LTJG Riley is seated at his desk 
reading. There is a knock on the door. He look$ up. 



LTJG RILEY: 
CPO HALSOM: 



LTJG RILEY: Come in. 

Oh Chief > l^ve^ ah> been wanting to talk to you 
about the problems that you've been having with 
this report. 

CPO HALSOM: The problems - the real problem with thi^ opera- 
tion is that these programmers think they> know 
i everything and they are afraid to do any real 
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work. 

Well> who are these people who are non-performers? 
As a matter of fact> sir, those three enlisted 
men you pointed out to me, Sisca, Dunn, and 
Bradshaw are really major obstacles to any kind 
of work around here, sir. 
LTJG RILEY: Well, Chief, specifically what is it that they 

do that is so obstructive? 
CPO HALSOM: Well, 1*11 give you an example. Even before 
you came they were complaining about the old 
equipment we had here and bugging me to push for 
more new f angled gadgets. If the reports were 
delayed, or outputs, they blamed the equipment 
when the fault was usually their trying to 
write cute and sophisticated routines that the 
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^ machines just weren't capable o£ handling. Well, 

after you talked to them several weeks ago, they 
began to add even more pressure, commenting, 
"finally the diata processing sign over the door 
won^t be a fraud anymore," Sir, I've had more 
bouts in my 5 years here with people trying to 
get miraculous results out of these machines 
than I care to think about. 
LTJG RILEY: Is this all by way of report you have to give 
me? I had expected and had promised Capt, 
Rutherford a detailed systems analysis of pro- 
blem areas with this operation. And all you 
have to tell me is that you have '^o put up with a 

^ — \ 

bunch of smart alecks. How can T be expected 
to justify the outlay of funds without detailed 
justification? I had relied upon you as the man 
most knowledgeable to give me such a comprehen- 
sive analysis. 

CPO HALSOM: Capt. Rutherford is new here also, isn't he, sir? 
LTJG RILEY: Well yes, but what does that have to do with it, 
Halsom? 

CPO HALSOM: When you asked me three weeks ago, and I think 
I'm quoting you directly, for, quote, "^inefficien- 
cies in throughput, I thought you were talking in 
terms of people. If the jobs aren't getting done, 
^ it's the people who don't do the jobs. I responded 
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to your request the best way I knew how. You 
never used the term systems analysis. If your 
directive was to find inefficient central pro- 
cessor use, you not only have the wrong man, I 
think you are looking at it from the wrong point 
of view. The jobs have always gotten done when 
you had the right people to do them. People 
who aren't afraid to work. Organizing people is 
more important than organizing machines, bits, 
bites, or whatever you call them. Is there any- 
thing else, sir? I have a fob to do. 
Riley's temper was under control but only barely. For 
the first time, he thought he was about to lose his cool 
«nd explode at the man that he desperately needed to keep 
urtiatever efficiency of operations that existed. 

He recalled CAPT Rutherford's comments when he had 
taken on the job as head of the data processing center. 
Rutherford was not very complimentary about Halsom's 
performance and had said that there were too many jobs, but 
that the data processing center should have been able to 

-handle them, though Halsom never quite seemed to get them* through 
on time. 

Riley looked across the desk at Halsom who seemed a 
little more content now that he had said his piece. Riley 
began talking. 
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DISCUSSION QUESTIONS AND RKSPONSES 

The instructor or the discussion leader should 
not allow the group discussion to center on the mechanism 
of adequate communication or on rank and authority-. ...Thes' 
are side issues to an emotionally explosive situation 
where a discussion on a seemingly inert collection of 
machines is turned into an extremely challenging 
confrontation. The whole point of Part Two is that a 
knowledge of individual behavior will help to explain 
why people act the way that they do. Some of the 
following questions, can be used to direct the discussion. 

1. Is Halsom telling the truth? 

(suggested answer: Halsom is telling the truth. 
He perceives his own role as that of a man who 
is forced to work at high levels of expectancy 
with 9 minimum amount of praise from the top and 
a minimum amount of direct support from 
subordinates.] 

2. Why is Halsom' s estimate of his performance 
different from CAPT Rutherford's view? 

[suggested answer: I am sure that Halsom is 
surprised that the job gets done at all 
considering what he feels he has to put up with. 
CAPT Rutherford, from his rather olympian view 
point, may not like the style and appearance of 
Halsom' s work. CAPT Rutherford probably objects 



to the lapses in the schedule without a 
true appreciation (in Halsom's eye) of 
what the job truly requires.] 

3. Should LT Riley's response, in large measure, 
be based upon Halsom*s competence to assess the situation 
realistically? 

[suggested answer: It seems that Riley would 
be in error to dismiss Halsom's assessment of 
the situation since it is firmly and deeply 
held on to. Riley, however, would be in even 
greater error if he were to accept Halsom's 
assessment as the total picture. In other 
words, while he can not dismiss Halsom's 
assessment, Riley must make a clear distinction 
between Halsom^s view and Halsom's ability to 
see a broader view.] 

4. If you were Riley, how would you respond to 
the very formal hostility of Halsom? 

[suggested answer: Since I don't think this 
formal hostility could be changed very quickly, 
it should be generally ignored. Halsom is 
obviously angry that he is again being reamed 
out for conditions that he has no control of, 
yet is responsible to effect results despite 
the conditions.] 



5. To what extent is Riley capable of seeing 
some of his own biases if there .are any? 

[suggested answer: It is doubtful that Riley 
can see any of his own predispositions. He 
is "extremely anxious to prove his worth." 
He is "gang ho" and generally likes to 
think that he is a young man on the way up. 
Overall he is blind. This does not prevent 
him from acting although it does raise 
another question. Is he morally responsible 
for his inability to understand other people?] 

6. Is Halsom's perception of what is wrong 
justified? 

[suggested answer: As in response to question 
one, his perception is justified. Unfortunately, 
it is not the total picture.] 

7. Why is the perception of the three enlisted 
programmers with previous civilian experience so 
provocative? 

8. What is their probable perception of Halsom's 
capability? 

[suggested answer: This should be fairly obvious 
The three programmers with previous experience 
probably look on Halsom. as something of an old 



fool who can not match their own expertise. 

Halsom reinforces their negative viewpoint 
because he is so easily threatened by their 

remarks.] 

I 9* How can one change another person's perception 

1 

I of what is happening? Despite this encounter, 

I should Riley tell CAPT Rutherford that Halsom is quite 

competent? Should Riley go to Sisca, Dunn and Bradshaw 

and demand that they be less critical? Involved in all 
this are leadership decisions that are not easily made 
because no one can agree on what really is happening . 

10. What are some of these decisions and what 
recommendations do you, as a roommate perhaps, make 
to Riley? He has a two year stint ahead of him and 
must learn to work with Halsom. 

[suggested answer: Riley could make a great 
contribution with his relationship to Halsom 
by suggesting that he, Riley, talk to CAPT 
Rutherford about the problem that he, Halsom,** 
faces on a day to day basis. - Riley should not 
approach the three eiuisted :jnen and demand that 
they be less critical since he would be clearly 
undermining any authority that Halsom would 
have. In general, the best way to alter 
^ another's perception regardless of what you may 



think of it is to say, "Yes, you are absolutely 
right and I understand how you would feel. 
Let's see how we can improve the situation for 
in addition to what you tell me which is serious 
enough^ there is this additional problem." 
What is being attempted here is not to deny 
the other's perception but to move his frame 
of reference into another sphere.] 

11. Is there a possibility that Halsom's attitude 

might be summed up with the^comment "Division officers 

come and division officers go, but I run the shop."? 
(suggested answer: There is a clear 

possibility that he has this attitude and 

it may be justified. If he seems a bit 

arrogant toward superior officers^ it has a 

quality of pride in doing a job well. 

Solution: The sugges ted. response in 

questions nine and ten seem to be the most 

desirable method of handling the problem. 

Realistically, however, Riley most likely 

is incapable of seeing this as a solution 

and would probably resort to the exercise of 

his formal rank and authority and position 

to bully/ Halsom.] 
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EVALUATION PROCEDURE^ 

If grading is going to be used in conjunction 
with this depth core it is recommended that several 
questions listed under Discussion Questions and Responses 
Section be given to the students to construct in writing 
their own responses. 

Another approach might use the objectives stated 
in an earlier section'with the following questions. 

1. To what extent can a leader appreciate 
his own bias or frame of reference in 
other people? 

2. Discuss the practical implication of 
the following statement, "Every leader 
has his own frame of reference which, 
however involuntary it operates, will 
detract from his ability to be truly 
detached and objective." 



DEPTH CORE # 3 
LEAVITT-MUELLER EXPERIMENT 
PART IV 
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STATEMENT OF INTENT 

Communication is fundamental to leadership. Regardless 
of a leader's other attributes, if he is unable to communicate 
with his subordinates and his fellow officers, he is ineffective 
as a leader. The organization can accomplish its mission only 
when its leader is able to ensure effective communication to 
and within the organization. Part Four, Achieving Effective 
Communication, is intended to enable you to understand the 
process of communication and hence help you to become a capa- 
ble leader. 

Communication is a process whereby information is sent to 
one or more persons in order to achieve a common understanding 
about some situation, object, or event. The individual trans- 
mitting the information may be called the sender , and the indi- 
vidual receiving the information may be called the receiver . 

The purpose of this exercise is to introduce to you some 
basic concepts of communication. The experiment you are about 
to perform among yourselves will examine the effects of an 
important element of communication: Feedback. 

Feedback is the primary condition separating interpersonal 
communication from general communication. Feedback is- a process 
by which the sender of a message receives some information about 
the effect of his message on the receiver. Interpersonal 
communication maximizes the opportunity for interaction between 
sender and receiver by allowing the receiver to provide feedback 
to the sender during the transmission of information. Feedback 
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has the effect of allowing the sender to modify his communi- 
cation, based on his knowledge of the outcome of his original 
communication. 

Important experiments dealing with feedback were 
conducted in 1951 by two psychologists, Harold Leavitt and 
Ronald Mueller. These researchers were interested in examining 
the effects of different levels of feedback on the accuracy 
of transmission of a message. To test their hypotheses, they 
devised two experiments in which it was the sender's task to 
describe orally and as accurately as possible an abstract 
pattern. 

• 

The receivers' task was to reproduce the pattern on paper. 
The object of the first experiment was to determine how accurate- 
ly the receiver i could reproduce the patterns while working under 
one of four conditions of feedback. These four conditions were: 

1. Zero feedback, in which instructors sat behind a movable 
blackboard to describe the patterns. No questions or 
noises were permitted from the receivers. 

2« Visible audience condition , in which the receivers and 
sender could see one another but no speaking by receivers 
was allowed. 
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3. A yes-no condition , in which the visible audience was 
permitted to say only yes or no in response to questions 
from the sender. 

4. A free feedback condition , in which receivers were 
permitted to ask questions, interrupt, etc* 

In a later set of experiments, Leavitt and Mueller compared 
the two extreme conditions, free feedback and zero feedback, 
over a long series of trials. The results of these experiments 
bore out the trend of the first set. The two sets of experiments, 
in shorty showed that there was -a continuum from one extreme 
condition to the other. The experiment you are about to conduct 
will take this continuum into account by using three groups of 
subjects. Each group will work under one of the following 
conditions: 

Group A - Zero feedback, 

Gioup B • Visible audience. 

Group C • Free feedback. 

You will learn more about these conditions as you conduct 
the experiment. Your instructor will now divide the class 
into groups A, B, and C. He will also designate which of you 
are to act as senders and which as receivers. 



OBJECTIVES OF PRESENTATION 

Tli« student will be able to demonstrate by- 
participating in a form of the Leavitt-Mueller 
experiments that the accuracy and confidence of 
communications are a function of the degree of 
feedback allowed. 
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APPROACH TO PRESENTATION 

To The Instructor 

This booklet contains the materials for a depth core 
which will be given in conjunction with Part Four, Segment 
1. It is accompanied by a diagram. At least six students 
should take part in this depth core. The following apparatus 
should be set up before the class meets. 

The class should be divided into three equal groups. 
Each group should have a table. One of the tables should 
have a high opaque barrier, dividing it into two sect .ons. 
The other two tables should have low opaque barriers so 
that when senders and receivers are seated they cannot see 
each other^s work. The three tables are to be labeled A, 
B, and C, respectively. 

After the class has met and read the introductory 
material in this booklet, pages 3 through 5, the instructor 
must: * 

1. Divide the class into three equal sections. 

2. Designate the sections as Group A, Group B and Group C. 

3. Choose one student from each group to act as the ••sender*' 
of communication in the experiment. The remainder of 
the students in each group will be receivers. 

4. Issue all materials necessary for carrying out the 
experiment; i.e., the diagram to the senders, and 
blank sheets of paper and pencils to the receivers. 
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S. Instruct: 

Sender A to turn to page 6 
Receivers A to turn to page 9 
Sender B to turn to page 11 
Receivers B to turn to page 14 
Sender C to turn to page 16 
Receivers C to turn to page 19 

Send Group A to table A, Group B to table B and Group C 
to table C, instructing the sender in each group to sit 
on one side of the table and the receivers to sit on 
the other side of it. Tell the students to notify you 
when they have completed the experiment and filled out 
the questionnaires. 

7. When all the class members have finished, collect all 
drawings, keeping them sorted into the three groups. 
Devote the remainder of the class time to an analysis 
of the results of the experiment. 

8. Using the diagrams provided, determine which drawings 
m each group are the most accurate. 



ERJC 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

INSTRUCTIONS FOR SENDER A 
( Zero Feedback Condition ) 

Sit down at table A on one side of the opaque barrier, 
and make sure thiEit all the receivers are seated on the other 
side« 

You are now going to participate in an experiment which 
entails working under zero feedback conditions. Your task 
is to describe the diagram on page 45 as accurately 
as possible, so that the group of receivers on the other 
side of the barrier will be able to reproduce the diagram 

n 

^-^ solely on the basis of your verbal communication. No feed- 
back from the receivers will be allowed; that is, receivers 
may not ask questions, make comments, or interrupt the 
communication :ln any way. Therefore, make your instructions 
as clear and explicit as possible. 

Now, go through the following steps: 
1« Place the diagram in front of- you. 

2. Read the following instructions aloud: "I am now 
going to describe a diagram showing some geometric 

. -figures. Please try to reproduce it on your blank 
sheet as accurately as you can. You may not, under 
any circumstances, interrupt my communication or 
ask questions." 

3, Note the time. and write it down in the top right- 
hand corner of the diagram. 

O 
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4» Describe the diagram. 

5. Note at the top of the diagram the time at completion 
of the description* 

6. Say aloud: 

"Please turn to page 19, and fill out the questionnaire. 
After you have completed it, I will show you the 
diagram which I have in front of me." 

7« Fill out your own questionnaire on the following page 
while the receivers are filling out theirs. When 
everyone has finished, and you have shown the diagram, 
the three groups should move together for discussion. 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

QUESTIONNAIRE FOR SENDER A 

(Fill out after experiment and before seeing receivers' 
reproductions) 



1. How confident are you in the accuracy of your communication? 

a. No confidence at all 

b. Fairly confident 

c. Very confident 

2. How confident are you that the receivers were able to 
reproduce the diagram accurately? 

a. No confidence at all 

b. Fairly confident 

c. Very confident 

3. Were you frustrated in attempting to communicate with your 
receivers? 

a. Highly frustrated 

b. Somewhat frustrated 

c. Almost never frustrated 

4. How much time did the communication take to complete?^ 

5. Do you have any other comments? 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

INSTRUCTIONS FOR RECEIVERS A 
( Zero Feedback Condition ) 

You are now going to participate in an experiment which 
entails working under zero feedback conditions. Your task 
will be to reproduce a diagram showing some geometric figures 
solely on the basis of the verbal description of the sender 
on the other side of the opaque barrier. The sender is not 
allowed to receive feedback from you; that is, you may not 
ask questions, make comments, or interrupt the communication 
in any way. 

1. Write Group A at the top of the blank sheet you 
have been given by your instructor. 

2. Wait for instructions from your sender. 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

QUESTIONNAIRE FOR RECEIVERS A 

(Fill out after experiment and before looking at original 
diagram) 

1. How accurately do you think the description of the diagram 
was communicated to you? 

a. Poor accuracy 

b. Fair accuracy 
c« Good accuracy 

2* How confident are you in the accuracy of your reproduction? 

a* No confidence at all 

b* Fairly confident 

c* Very confident 
3* Were you frustrated in your attempt to understand the 
sender ^s communication? 

a. Highly frustrated 

b* Somewhat frustrated 

c. Almost never frustrated ^ 
4* Do you have any other comments? 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

INSTRUCTIONS FOR SENDER B 
( Visible Audience Conditi on) 

Sit down at table B on one side of the opaque barrier, 
and make sure that all the receivers are seated on the 
other side. 

You are now going to participate in an experiment which 
entails working under visible audience conditions. Your 
task is to describe the diagram of some geometric figures 
accurately as possible, so that the group of receivers on 
the other side of the barrier will be able to reproduce the 
diagram solely on the basis of your verbal communication. 
Under this condition only minimal feedback is allowed, that 
is, you may see the receivers' faces and they may see yours^ 
However, the receivers may not ask questions, make comments, 
or interrupt the communication in any way. You should not 
be able to observe the receivers* work. Therefore, make 
your instructions as clear and explicit as possible. 

Now go through the following steps: 

1. Place the diagram in front of you. 

2. Read the following instructions aloud: 

"I am now going to describe a diagram of some geometri 
^figures. Please try to reproduce it on 
your blank sheet as accurately as you can. You 
may not, under any circumstances, interrupt my 
communication or ask questions.*' 
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3. Note the time and write it down in the top right-hand 
corner of the diagram. 

4« Describe the diagram. 

5* Note down the time at completion of description at 
top of the diagram, 

6, Say aloud: 

••Please turn to page 15, and fill out the questionnaire. 
After you have completed it, I will show you the diagram 
which I have in front of me/* 

?• Fill out your own questionnaire on the following page 
while the receivers are filling out theirs* When 
everyone has finished, and you have shown the diagram, 
instruct the group to return to the others for discussion* 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

QUESTIONNAIRE FOR SENDER B 

(Fill out after experiment and before seeing receivers' 
reproductions) 



1. How confident are you in the accuracy of your communication? 

a. No confidence at all 

b. Fairly confident 

c. Very confident 

2. How confidsnt are you that the receivers were able to 
reproduce the diagram accurately? 

a. No confidence at all 

b. Fairly confident 

c. Very confident 

3. Were you frustrated in attempting to communicate with 
your receivers? 

a. Highly frustrated 

b. Somewhat frustrated 

c. Almost never frustrated 

4. How much time did the communication take to complete? 

5. Do you have any other comments? 



STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 
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INSTRUCTIONS FOR RECEIVERS B 
( Visible Audience Condition ) 



You are now going to participate in an experiment which 
entails working under visible audience conditions. Your 
task will be to reproduce a diagram of some geometric figures 
solely on the basis of the verbal description of the sender 
on the other side of the opaque barrier. Although you may 
see the sender's face and he may see yours, you may not 
ask questions, make comments, or interrupt the communication 
in any way. 

1, Write Group B at the top of the blank sheet you 
have been given by your instructor. 

2. Wait for instructions from your sender. 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

QUESTIONNAIRE FOR RECEIVERS B 
(Fill out after experiment and before looking at original diagram.) 

1. How accurately do you think the description of the diagram 
was communicated to you? 

a. Poor accuracy 

b* Fair accuracy 

c. Good accuracy 
Z. How confident are you in the accuracy of your reproduction? 

a. No confidence at all 

b. Fairly confident 

c. Very confident 

3. Were you frustrated in you attempt to understand the sender^s 
communication? 

a. Highly frustrated 

b. Somewhat frustrated 

c. Almost never frustrated 

4. Do you have any other comments? 
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STUDENT HANDOUT 
■y ) LEAVITT-MUELLER EXPERIMENT 

INSTRUCTIONS FOR SENDER C 
( Free Feedback Condition ! 

Sit down at table C on one side of the opaque barrier, 
and make sure that all the receivers are seated on the 
other side. 

You are now going to participate in an experiment which 
entails working under free feedback conditions. Your task 
is to describe the diagram of some geometric figures as accurately 
as possible, so that the group of receivers on the other 
side of the barrier will be able to reproduce the diagram 
^""j solely on the basis of your verbal communication. While 

you are communicating, the receivers may ask questions, make 
comments, and otherwise interrupt you in order to gain a 
clearer understanding of your message. You may answer all 
questions in order to clarify your message. 
Now, go through the following steps: 

1. Place the diagram in front of you. 

2. Read the following instructions aloud: 

"I am going to describe a diagram showing some 
geometric figures. Please try to reproduce it on 
your blank sheet as accurately as you can. You 
may ask me any questions, make comments, or 
otherwise interrupt me if you need any clarification." 



O 
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3* Note the time and write it down in the top right-hand 
corner of the diagram* 

A. Describe the diagram. 

S* Note the time of completion of the description at the 
top of the diagram* 

6. Say aloud: 

••Please turn to page 20, and fill out the questionnaire. 
After you have completed it, I will show you the diagram 
which I have in front of me." 

7. Fill out your own questionnaire on the following page 
while the receivers are filling out theirs. IVhen every- 
body has finished, and you have shown the diagram, 
instruct the group to rejoin the others for discussion. 
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STUDENT HANDOUT . 
LEAVITT-MUELLER EXPERIMENT 

QUESTIONNAIRE FOR SENDER C 

(Fill out after experiment and before seeing receivers' 
reproductions) 



!• How confident arc you in the accuracy of your communication? 

a. No confidence at all 

b. Fairly confident 
€• Very confident 

2. How confident are you that the receivers were able to 
reproduce the diagram accurately? 

a« No confidence at all 

b« Fairly confident 

c. Very confident 

3« Were you frustrated in attempting to communicate with 
your receivers? 

a« Highly frustrated 

b« Somewhat frustrated 

c. Almost never frustrated 

4. How much time did the communication take to complete? 

5* Do you have any other comments? 
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STUDENT HANDOUT 
LEAVITT -MUELLER EXPERIMENT 

INSTRUCTIONS FOR RECEIVERS C 
( Free Feedback Condition ) 

You are now going to participate in an experiment which 
entails working under free feedback conditions. Your task 
will be to reproduce a diagram of some geometric figures solely 
on the basis of the verbal c ascription of the sender on 
the other side of the opaque barrier. If you do not under- 
stand any of the sender *s instructions, you may ask questions , 
make comments and interrupt his communication in order to 
get a better understanding of the message. 

1. Write Group C at the top of the blank sheet you 
have been given by your instructor. 

2. Wait for instructions from your sender. 
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STUDENT HANDOUT 
LEAVITT-MUELLER EXPERIMENT 

QUESTIONNAIRE FOR RECEIVERS C 
(Fill out after experiment and before looking at original dia^ramO 

1. How accurately do you think the description of the diagram 
was communicated to you? 

a« Poor accuracy 

b. Fair accuracy 

c. Good accuracy 

2. How confident are you in the accuracy of your reproduction? 
a« No confidence at all 

b* Fairly confident 
c. Very confident 

3. Were you frustrated in your attempt to understand the 
sender* s communication? 

a. Highly frustrated • 

b. Somewhat frustrated 

c. Almost never frustrated 

4. Do you have any other comments? 
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DISCUSSION QUESTIONS AND RESPONSES 



To The Instructor 



Before the discussion: 

1. Copy the following chart on to the blackboard. 

2. Place a different colored chalk at the base of each 
column (A, B, and C) . 







Group A 


Gro'ip i 


Group C 


Accuracy 
drawing 


GOOD 








CA TD 

rAlK 








POOR 












broup A 


Group B 


Group C 


Confidence 
in accuracy 
of communi- 
cation 


GOOD 








FAIR 








POOR 








Confidence 
in accuracy 
of reproduc- 
tion 


GOOD 








FAIR 








POOR 








Degree of 
Frustx-ation 


HIGH 








MEDIUM 










LOW 












Group A 


Group B 


Group C 


[ Time | 
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3. On another part of the blackboard, display the most 
accurate drawing from each group. Label each with 
Its group letter (A, B and C) . Centered over these 
three drawings, display the original diagram. 



In the class discussion: 

1. Evaluate the three best drawings on the blackboard 
and rate them as either poor, fair or good. Mark 
your rating on the blackboard chart. 

2. With the help of the class, fill in the chart on 
the blackboard with the individual responses of 

Groups A, B and C. i 



3. 



Mark down in vhe respective columns the time spent 
by the sender on each communication. 



4. 



Finally, tally up the check marks in each box in 
the chart. 



U 



The following information may be given in lecture form, or 

the class members may read it from the booklet. A third 

method would be to use the tey* qs the basis of a two-way, 
question-and-answer discussion. 
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EVALUATION PROCEDURES 

Having completed the experiment, we may now discuss the 
results and compare them with the findings of Leavitt and 
Mueller. First of all, your instructor will fill in the 
chart on the blackboard in the same way that you filled 
out your individual questionnaire. 



You will have noticed while you were filling out the 
chart on the blackboard that there are five important elements 
of communication which have been dealt with in this experiment. 
These elements are: 

1. Accuracy of the reproduction. 

2. Confidence of the sender and receiver in the 
accuracy of the communication. 

3. Confidence of the sender and receiver in the 
accuracy of the work* 

4. Emotional reactions generated by the particular 
conditions of the communication. 

5. The time required to complete the communication. 
Let us examine each of these elements separately. 

1. First consider accuracy . Compare thVbest reproduction 
of the diagram made by the receivers of Grouf\ A, Group B and 
Group C with the original diagram. Which reproduction is the 
most accurate? 
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Now compare your results with the findings of Loavitt and Muell 
The free-feedback reproduction of receiver C is the most accurate, 
and the zero feedback reproduction of receiver A the least 
accurate. 

2. Now compare the answers of the senders and receivers of all 
three groups to question one. Which senders and receivers had 
the most confidence in the accuracy of the communication, and 
which thought their communication was the least accurate? 

Compare your results with the findings of Leavitt and Mueller: 
The participants in the free-feedback condition, which resulted 
in the most accurate communication, also thought their communica- 
tion was the most accurate. 

3. Let us examine question two of your questionnaire. Compare 
the answers of thej three groups. How confident were you in the 
accuracy of your work? Under which conditions were the senders 
and receivers the most confident? Under which condition were 
you the least confident? 

4. Now consider the factor of emotion. Compare the answers of 
the three groups to question three. 

If your findings were the same as Leavitt and Mueller's, you 
can see thar the zero-feedback condition produced a great deal of 
frustration and even hostility. The visible audience condition • 
produced less frustration, and the free-feedback condition almost 
none. 
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One interesting finding of the Leavitt-Mucl ler study was 
the hostile behavior of some individuals who participated first 
as receivers in the zero feedback conditions, and then as 
receivers in the free-feedback situation. Under the free-feedback 
condition, these individuals often utilized their opportunities 
to speak by speaking aggressively and with hostility. 
5. The last factor covered in this experiment is the time 
needed to complete the communication. Compare the time needed 
for the communication by senders A, B, and C. Which took the 
least time? 

If your results agree with Leavitt and Mueller, you will 
see that the free- feedback communication takes the longest 
time, while the zero feedback communication takes the least 
amount of time to complete. 

Let us now try to come to some overall' conclusions about 
the lelationship between the different elements of communication 
£»nd the conditions of feedback. This relationship can be sum- 
marized in five short sentences. 

In direct proportion to the amount of feedback allowed: 

1. Accuracy of communication improves. 

2. Sender's and receiver's confidence in the accuracy of 
the communication i"mproves. 

3. Sender's and receiver's confidence in the accuracy of 
Viork improves . 

4. Frustration due to inability to get clarification 
diminishes. 

5. The time needed to complete a communication increases. 
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DEPTH CORE # 4 



ACHIEVING EFFECTIVE COMMUNICATION 



PART IV 



o 
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(^^j STATEMENT OF INTENT 

Part Four, borrowing from information theory, organizes 
the principles of effective communication around the elements 
of communication systems including encoding, sender and 
receiver, and feedback* The purpose of this depth core is to 
explain some of the stylistic aspects of communication as they 
pertain to written communication. The basic point is that the 
Junior Officer, olften called upon to draft letters in response 
to external requests for information or complaints, can organize 
his response by choosing some fundamental principles of style* 
In addition, in preparing these responses the M is forced to 
consider the voice and tone of the initial letter, the voice and 
^1 tone of his response, and the probable reaction that such aspects 

of style will evoke in the reader* 
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OBJECTIVES OF PRESENTATION 

!• The M will learn that voice and tone is, at times, more 
important than the substantive matter in the letter. 

2. The M will be able to discriminate, or exercise judgment 
in, weighing the relative gravity of a letter and respond 
appropriately. 
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APPROACH TO PRESENTATION 



The students will be given two letters which 
call for their response. The letters may be presented in 
the student handout, or by means of the film, according to 
the instructors discretion. 

The. class time will be devoted to discussing the 
letters and how they should be responded to. The students' ' 
individual responses, written as homework after the class, 
may then be used by the instructor to evaluate how well the 
class discussion was assimilated. 

While this is not intended to be an exercise in english 
composition, the instructor should make some distinctions 
relative to elements of english style. The concepts of voice, 
tone, and diction should be clearly delineated. 

In one sense "voice" is the person who is talking. In 
other words it makes a difference if a letter from a company 
officer at the Academy says, "I will do everything I can..." 
as opposed to, "USNA will do everything it can..." Obviously 
in one the company officer is speaking and in the second the 
USNA is speaking. But there is an additional aspect, the 
voice in written work has the additional notion of point of 
view. "Point of view" does not refer to attitude but more 
exactly to position- of the writer toward the subject he is 
talking about. In this sense voice reflects the distance or 
level of perception and implicitly power. For example, a 
^' ) Chaplain may write, "I have worked very closely with your 

son...", or he may write "Your son's concern has been carefully 
^ considered by those members of the staff which could be of 
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much assistance* • In the first the point of view or distance 
is quite close* The voice is personal* In the second the voice 
is more impersonal and the point of view or distance is almost 
remote* The point obviously is that the writer, in preparing the 
response to a letter has some options in choosing voice and 
point of view to create the kind of letter he wants* 

The second item of style is tone* Tone is defined here 
as attitude toward the subject at hand and indirectly toward 
the person who is reading the letter* The company officer who 
writes, **Your allegation of misconduct by*.." is expressing 
an attitude. toward the audience as well as toward subject 
matter he is writing about which is quite different from that 
expressed in, **Your suggestion of impropriety within the USNA*..** 
The latter is telling the reader that he has rather underhandedly 
slandered the Academy. The former suggests the writer was a 
legal fool* 

Both voice and tone are controlled by ^Miction** which 
is defined here as choice of words. The choice of words 
determines the overall tone and attitude of a letter 
primarily because of the implicit connotations that are associated 
with certain words* While it is not the intention of this depth 
core to train skilled writers, the Midshipmen should become aware 
of the vast implications of diction toward explaining why a 
letter **sounds right** or "sounds wrong"* 



STUDENT HANDOUT (SCRIPT) 

(For use in conjunction with film) 

Effective communication is oftentimes made possible by 
the appropriate use of style. We define style here as the 
manner in which you say whatever you wish to communicate, in- 
cluding, of course, the emotional overtones. You will be 
presented with two communications - they will be letters. 
You must respond to them in the way that you best see fit. 
These letters have been composed to reflect the need for 
urgency in response as well as your requirement for tact and 
care. Before actually writing your responses to'these communi- 
cations, decide for yourself what attitudes you wish to con- 
vey about the subject or issue at hand, as well as what atti- 
tudes you wish to convey to the authors. Remember that your 
point of view, style, and attitude that you want to include 
will be determined by diction or word choice, your tool for 
controlling and shaping that part of the communication. 
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SAMPLE LETTER ONE 



Dear Admiral Calvert: 

I am writing directly to you because of my great concern about 
Irformatlon that has been coming to me from my son, a Plebe In the 
Sixteenth Company. 

When he first started to talk about harassment from upperclassmen, 
I dismissed his Initial complaints as being those of a typical young man away 
from home for the first time. And, I understood that part of the training for 
a naval officer consists of discipline In Its best form. 

Recently, however, his letters home have caused me to become 
fiomewhat concerned and Indeed alarmed. In substance, he tells me that a 
small group of Midshipmen have banded together as an almost secret 
fraternity. This group Is extremely right-wing oriented and apparently 
Is a throwback to the America for Americans movement of the 30^s. This 
group spends much of Its time In purposefully harassing members of any 
minority or ethnic group. Other Midshipmen whose names seem to be of 
Jewish extraction, or of Spanish-American descent are the particular 
targets of this organization, which by the way Is called the Thrs. 

I was shocked that such an organization could even exist at the 
Academy and there Is some reason to believe that It has the quiet support 
of some faculty and staff members. My son reports that some officers 
t.^rn the other way when some of the Tars are In action. 

I have s;oken to my husband about this and he suggests that I write 
our Congressman but I thought I would communicate this to you first. 
Hopefully there will be a full Investigation that will clear up any doubts 
that may linger. Such action seems particularly Important since I would 
want to be able to satisfy the questions raised by our regional chcpter 
of the American Civil Liberties Union with whom I have discussed this 
problem. 

Sincerely, • 



(Mrs.) John Fremont Moore 



(Continued ) 
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You have just seen, observed and listened to the concerns 
of one person. You will now be asked to look at tKe concerns, 
as they are expressed in a letter, from a different point of 
view, and will see what you may want to do to cope with that 
situation. 

SAMPLE LETTER TWO 

Dear Admiral Calvert: 

I am responding to your suggestion made recently at Parents 
Weekend to communicate directly with you If there Is any question 
or problem that we may have. 

I am particularly concerned with the newspaper accounts of 
marijuana and dope being readily available In the Annapolis area 
and Vm wondering what effect this may have on the Mldshlpmen^s 
freedom to leave the Academy grounds. 

I have spent the last twenty years In the ministry and have 
taught my son the path of righteousness and the way of the Lord. 
I am therefore nervous* to say the least, lest all my work be 
undone by the degenerates who may prey on my son outside your 
gates. To put It very strongly » I urge you to demonstrate that 
no evil can befall a Midshipman while he Is In town, and this evil 
clearly refers to drugs and vice. If you can give me no guarantee 
then for the moral safety of my son and ether Midshipmen, the 
City of Annapolis should be off limits at all times. 

I will keep In close contact with my son who will report 
any Incident which will Indicate that a Midshipman Is falling away 
from the ways of holiness. 

Yours In the Lord, 



John J. Mahoney 

Pastor, Church of Our Lord 



(Continued ) 



The communications that you have just observed and 
listened to may seem unrealistic to you, yet at times situa- 
tions exactly similar are going to occur in your career* 
Your decision on how best to handle them» what emotional 
overtones you wish to convey in your responses, will have 
great importance for you* The ability to respond sensibly 
and sensitively, to achieve an effective and meaningful com- 
munication^ will depend to a large measure on your ability to 
use the techniques of style, especially the concepts of dic- 
tion as they apply to tone and point of view. 



STUDENT HANDOUT 
(For use i£ film is not to be shown) 
ACHIEVING EFFECTIVE COMMUNICATION 

SAMPLE LETTER ONE 

Dear Admiral Calvert: 

I am writing directly to you because of my great concern about 
information that has been coming to me from my son» a Plebe in the 
Sixteenth Company. 

When he first started to talk about harassment from upperclassmen, 
I dismissed his initial complaints as being those of a typical young man away 
from home for the first time. And, I understood that part of the training for 
a naval officer consists of discipline in its best form. 

Recently, however, his letters home have caused me to become 
somewhat concerned and indeed alarmed. In substance, he tells me that a 
small group of Midshipmen have banded together as an almost secret 
fraternity. This group is extremely right-wing oriented and apparently 
Is a throwback to the America for Americans movement of the 30's. This 
group spends much of its time in purposefixlly harassing menobers of any 
minority or ethnic group. Other Midshipmen whose names seem to be of 
Jewish extraction, or of Spanish-American descent are the particular 
targets of this organization, which by the way is called the Tars. 

I was shocked that such an organization could even exist at the 
Academy and there is some reason to beUeve that it has the quiet support 
of some faculty and staff menrf)ers. My son reports that some officers 
turn the other way when some of the Tars are in action. 

I have spoken to my husband about this and he suggests that I wTite 
our Congressman but I thou^t I would conununicate this to you first. 
Hopefully there will be a full investigation that will clear up any doubts 
that may linger. Such action seems particularly important sinc3 I would 
want to be able to satisfy the questions raised by our regional chapter 
of the American Civil Liberties Union with whom I have discussed this 
problem. 

Sincerely, 



(Mrs.) John Fremont Moore 



STUDENT HANDOUT 
ACHIEVING EFFECTIVE COMMUNICATION 



SAMPLE LETTER TWO 



Dear Admiral Calvert: 

I am responding to your suggestion made recently at Parents 
Weekend to communicate diiectly with you if there is any question 
or problem that we may have. 

I am particularly concerned with the newspaper* accounts of 
marijuana and dope being readily available in the Annapolis area 
and I'm wondering what effect Oils may have on the Midshipmen^s 
freedom to leave the Academy grounds. 

I have spent fiie last twenty years in the ministry and have 
tau^t my son the path of righteousness and the way of the Lord. 
I am therefore nervous, to say the least, lest all my work be 
undone by the degenerates who may prey on my son outside your 
gates. To put It very strongly, I urge you to demonstrate that 
no evil can befall a Midshipman while he is In town, and this evil 
clearly refers to drugs and vice. If you can give me no guarantee 
then for the moral safety of my son and other Midsh^men, the 
City of Annapolis should be off limits at all times. 

I will keep In close contact with my son who will report 
any Incident which will Indicate that a Midshipman is falling away 
from the ways of holiness. • 

Yours In the Lord, 



J dm J. Mahoney 

Pastor, Church of Our Lord 
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DISCUSSION QUESTIONS AND RESPONSES 

Apart from the letters that the students will 
write either individually or by small groups, the following 
questions can be used as materials for discussion. 

1. The mother of the midshipman is obviously 
concerned. But is there any reason to 
believe that she is not completely honest? 

[suggested answer: There are some reasons to 

believe that she is devious since she lightly 
drops that bit about the American Civil 
Liberties Union at the end, clearly 
anticipating the impact and the implicit 
threat. In addition she claims complete 
confidence and understanding in the intentions 
of the Naval Academy training, but is quite 
willing to consider court action potentially 
through the ACLU.] 

2. In responding to this letter what should the 
writer be especially concerned about? 

[suggested answer: Apart from the findings of an 
ii.vestigation to see if such an organization 
exists and is doing the things stated, the 
responder should be exceedingly cautious 
lest he fan the fire that is being carefully 
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ignited by the letter* Regardless of the 
impulse, any attempt to be condescending or 
even abrupt would be later used almost 
literally as evidence. On the other hand, if 
the responder empathizes with her 
concern that such actions might be taking 
place by dwelling on rights, and the evils of 
prejudice , there is an implication that 
such actions do in" fact take place. The 
responder in general has to walk a very 
tight rope.] 

3, The concerned mother seems to be deliberately 
enigmatic. Are there any other characteristics 
of her letter which might support this feeling? 

[suggested answer: The fundamental question that 
her letter raises is her intention. There 
seems to be a willingness to pursue the public 
relations implications to these charges before 
her knowing all the facts. What she has in 
mind is really anybody's guess, although answering 
that question is critical • It may be her own 
peculiarities of style which give an impression 
she never intended to communicate.] 



4. The question that the minister raises in such 
a direct fashion is indeed a concern of a vast 
majority of Americans who honestly feel that 

, there is a moral crisis within our nation. 

• To what extent will the responder's attitude 
towards moral issues such as the new sexual 
freedom help or hinder his ability to respond 
appropriately? 
[suggested answer: If the responder considers 

himself a playboy swinger, he probably considers 
the minister's concern to be fatuous or, at least 
old fashioned. While tho minister's concerns 
are deliberately exaggerated in the letter, the 
responder could easily imply his disdain and 
some contempt for the minister's point of view 
by making some vague reference to "normal 
behavior", "growing up in the real world" or 
"things are different now'*. 
5. The responders attitudes, we continue to stress, 
toward the person and issues he is addressing 
is of vital importance since they cr ^ep into 
whatever; is written. Consider Ihe following 
question: Does the minister have the right to 
demand that the Academy .isolate the midshipmen 
from moral dangers? 



[suggested answer: Whichever answer you give 
may not be that relevant. What is more 
important is that the minister thinks that 
the Academy has that obligation to protect 
the young men from moral evils. Negotiating 
that point is the central issue.] 

6* Consider the following condition. A routine 
check has been made of the minister's son 
who casually drops the information that his 
father is the chief executive for a council 
of churches whose membership totals close to 
one million followers.. Would that condition 
alter whatever the responder puts into the 
letter? and explain your answer. 

[suggested answer: Yes, you might get aw^ay with 
calling one person a fanatical nut 
however implicitly but you may not want to try 
it on one million. 
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EVALUATION PROCEDURES 

In responding to these letters the Midshipmen are 
essentially being asked to consider the audience of the 
original senders. In both cases the first impulse is to 
write brief, terse replies which would dismiss the charges 
and implicitly dismiss the original senders. But in both 
cases the letters must be able to demonstrate a sharing 
of concern above and beyond the accusations. The voice, 
point of view and tone must be such an integral part of the 
reply that the fundamental fears or antagonisms of the 
senders are alleviated. It may be noted that unless the 
replies fulfill these conditions, there is a clear possibility 
that the situations, however groundless, may become explosive. 

The following letters were prepared by midshipmen 
during previous trials of this depth core. You may 
wish to evaluate them on the basis with which they 
comply, not literally to the requirements of point of 
view, tone and diction separately, but the degree to 
which the careful wording creates an almost subliminal 
message which accurately and considerately tells the 
reader that the problem is genuinely responded to. 
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Dear Mrs, Moore: 

I was disturbed by your report of an extreme rightest group within 
the U. S. Naval Academy. Neither I, nor any of my immediate staff had 
any knowledge of the "Tars", but we are, never the less, instituting an 
Inquiry Into the matter. A group such as the Tars, could be a real 
threat to highly structiired organization as the Academy and any discriminatory 
group, can not, and will not, be tolerated by the military or Dy myself In 
particular . 

I must thank you for bringing this observation of an intolerable 
condition to my attention. -I'^ assure you that if the Tars or any other 
organized group does actually exist it will be uncovered and quickly 
disbanded. And if there is any faculty or staff members involved, 
the men will quickly be separated from their position and the Naval 
Academy. 

Also, I win personally see that your son receives no harassment or 
personal embarrassment from any proceedings. 

He will have done the Academy a great service in disclosing such an 
organized group within the Academy and he will be commended for his help 
and concern. 

Thank you for writing to me first in an effort to - investigate this 
matter so that it can be cleared up without creating a public scandal. 
I will keep you well informed on our progress In the investigation. 

Sincerely, 



James A. Calvert 
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Dear Pastor Mahoney: 

I share with you a fear for the possible effects of marijuana and 
other harmful drugs upon your son and all other midshipmen. You are 
probably aware of the very strong opposition of all the service academies 
to all illegal drugs, but' let me explain some of the efforts within our 
Academy to lead our men away from the evils of drugs. Our first, and 
strongest, deterrent is the immediate dismissal of any midshipman found 
using or in possession of any harmful drug. Secondly, our medical department 
conducts a continuous program teaching our men about the harmful effects 
of drugs. Although this program lacks the profound influence only a father 
can have on his son, you can be assured that your son is being taught 
by very concerned and capable men. 

There are drugs available in Annapolis, as there are in almost every 
American city, but I do:i't believe that they are as prevalent as the 
newspapers indicate. We have no problem with the town people approaching 
midshipmen and offering drugs and even if your son was approached, by 
chance, I am sure he would pass up the temptation because of the fine 
training he has had at the Academy and at home. 

I don't believe that there is enough danger to the midshipmen to 
warrant making Annapolis off limits. The effect on morale would be much 
greater than the sli^t possibility of any midshipmen becoming involved 
with drugs. If the situation grows worse I will certainly have to review 
my decision. 

I appreciate your concern for your son and I hope I have helped 
to lessen your fears for your son being undone by the people of Annapolis. 

Sincerely, 



James A. Calvert 
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STATEMENT OF INTENT 

A Junior Officer will be required to serve in various 
administrative positions. Those necessary techniques in planning 
and coordinating have been taught in this course. The depth core 
suggested here will help to develop these skills by practical 
exercise. While the expression "learning by doing" is trite and 
overworn, it does contain a kernel of truth in suggesting that 
performance is usually the measure of cognitive or theoretical 
knowledge. 

In the depth core the Midshipmen will have an opportunity 
to analyze and discuss a plan actually used In Academy routine. * 
Further, they will then be given the assignment of formulating an 
original plan for another task based on the approved format. Model 
# 2 contains guidelines as to the appropriate format. 



Model #1 selected portions of BRIGADE OF MIDSHIPMEN 

OPERATION PLAN 1-70 

Model #2 may used at the discretion of the instructor. 

't is a guide for writing a plan extracted from The Joint Staff 

Officers Guide, Armed Forces Staff College, Norfolk, Virginia; 

AFSC Pub 1. 

** Assignment: based on Movement Order COMDTMIDN No: 77-71 (TEAM) 



OBJECTIVEl. OF PRESENTATION 

The Midshipman will be given a practical example of 
proper planning procedures. From this plan he will 
be expected to devise his own operational design in order 
to carry out the task. 

Through the above exerciset the Midshipman will pbtain 
a valid sense of orderliness and completeness by an 
enforced attention to detail. 

The Midshipman will follow certain procedural standards 
that are necessary in developing a successful plan. 
Because he is dealing with people, an appreciation for 
the human needs can be understood and factored into the 
plans. 
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APPROACH TO PRESENTATION 

Planning is a well defined discipline that, like good 
management, manifests itself in the smooth accomplishment of a task, 
be it simple or complex. Discussion in this depth core should be 
started by the instructor's calling the students' attention to a 
schedule of the season's football games, both home and aw >>y. 
He can then ask the students to suggest how they would go about 
planning the football game routine for the brigade, what contingencies 
need to be considered, what steps need to be followed, what questions 
need to be answered, etc. Students should then be given the handout, 
and asked to look at Model #1. At this time any contingencies, steps, 
provisions, overlooked In the discussion may be pointed out, using the 
actual plan as an example. Finally, discussion may turn to the outline 
of the plan, the five paragraph format, the questions answered In each 
paragraph, and the use of Annexes and Appendices where necessary. 

Following the discussion the Instructor will assign each 
student the task of formulating an original plan tor the activity outlined 
in the handout marked **Asslgnmeit«** Studerts will be able 
to use Model #1 (and optionally. Model #2) as a guide. 
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DISCUSSION SUGGESTIONS 

A proposed outline of the discussion is as follows: 
L Setting the scene: Execution of an event (e.g., a home football 

game) is presented to the studeats. ^ 
n. Students and instructor trace the event back to the initial 

planning stages, 
in. Step by step procedure is discussed. (Use Model #1) 

A. *What" is the goal? (Goal determination) 

B. . "Who" is to be affected? (Brigade, visitors, drags, etc.) 

C. "When" should various steps take place? 

D. "Where" should various steps take place? 

£• "Why" and **how" should details and contingencies be 
handled? (Band seating, persons carrying equipment, 
attendance of eligible Midshipmen from sick bay, etc.) 

IV. Format of plan Is discussed. 

A. Use of the five paragraph format (stress on this) 

B. Use of Annexes and Appendices (less stress on this) 

C. Procedure by which plan becomes an order 

V. Assignment of original planning task (See Assignment handout as guide 

Instructor should dictate to the class those details necessary 
for them to create ? pUn such as that given In the handout 
marked Assignment. He should not give the class the handout 
until alter they have completed the assignment, at which time 
they may use It to evaluate their own plans. 
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STUDENT HANDOUT 
PREPARING A PLAN 

Our Intention for this depth core is to provide you with 
some guidance on the necessity of careful attention to detail which 
goes into making a plan. Later in your training you will be 
introduced to all the detailed aspects of preparing a plan along with 
guidelines covering the generation of auxiliary and supporting documents. 
Your task in this "depth core discussion is to consider all of the 
requirements necessary for preparing a plan for the Brigade's 
attendance at football games. In your discussion session, follow 
the guidelines specified in Part Five, Segment Four, paying 
particular attention to the steps to be followed in preparing a plan. 
Model #1 should serve as a useful example for this discussion. 

Your assignment will be to prepare an original plan, 
less detailed than that for the football games, yet nonetheless 
requiring the same care and attention to details. In preparing 
your original plan, which will be for a trip to Cambridge, Mass., 
by the members of the Varsity Pistol Team, follow the guidelines 
described in Model #2^ using the information given by your 
instructor. 
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MODEL # 1 



CoitxRanddnt of Hidshipi^.cn 
U. S. naval Academy 
Annapolis, Maryland 
OTG 010800Q SEPT 70 

OPEKATIOri PLAfl 

Brigade of Hidshi{Kncn 

Operation Plan U70 

Reference: (a) Hidshipsien Regulations 

Tiae Zone: Use local ticie for Operations 



TASK ORGA?<IZATlOa 
Schedule of Brigade Atter>d3nce 







1970 U. S. Naval Acadsn/ Footbell 


Season 


6a«e 




Units Participatinq 


Task Organization 
CoRsander 


Cdlgate 




Brigade of Kidshipcien 


TO 


fenn State 




Cdlor Coc^ny 


BE 


Boston College 




Brigade of Hidshipcen 


PUBLISHED 


Hashing ton 




No Units frofa the Brigade 


IN 


Pittsburgh (Hcsecosing) 


Brigade of Hidshtpnen 


INDIVIOU;\L 


Air Force 




Brigade of rlidshipnen 


mVEKEKT 


Syracuse 




Drum and Bugle Corps 


ORDERS 


Notre Oaae 




Brigade of Midship^^en 




€eorgfa Tech 




No Units froa the Brigade 




Vlllw/a 




Brigade of Midship^^ien 




Aray 




Brigade of Kidshipeiep 




1. SITUATION!, 
football gaires: 


Units of the 8rig3d» of aidshsp=en will attend the following U- S. Naval Acadt / 


pate 




Gage 


Location 


12 Sept 1970 




Colgate 


Annapolis, Karyland 


19 Sept 1970 




Penn State 


University Park, Pennsylvdni£ 


26 Sept 1970 . 




Boston College 


Annapolis, Maryland 


10 Oct 1970 




Pittsburgli {Ko:neco:ning) 


Annapo'^is, Maryland 


17 Oct 1970 




Air Force 


Hashington, 0. C. 


24 Oct 1970 




Syracuse 


Syracuse, New York 


31 Oct 1970 




Notre Oante 


Philadelphia, Pennsylvania 


14 Kov 1970 




Villanova 


Annapolis, Maryland 


28 Nov 1970 




Army 


Philadelphia, Pennsylvania 



1 
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MODEL # 1 (continued) 

OPERATIOri plAfI 1-70 

^nemy Forces . Opposing football teams, student bcdics and alwnni. 
^* Friendly Forces. The folloi/ing organizations will provide support as follews: 
Organization Support 

(1) Naval Acadesjy Athletic - will provide seats at the genes and bus 
Association. Annapolis. Md. transportation for the Brigade of Midshipcen. 

(2) Connandant, 3rd toval District . Hill provide logistical support to the Brigade 

of Midshlpaen. 

(3) Coainandant, 4th Kaval District . uill provide logistical support to the Brigade 

of Kidshfpr.cn. 

(4) Coonanding Officer, U. S. Naval - Hill provide logistical support to the Brigade 
Base. Philadelphia, Pa. of Kidshipicen. 

(5) Various police organizations - Hill provide routing and escort. 

2. MlSSI Pyt- Nidshipaen organizational cnits will attend gases in order to: 

a. Give BOral support to the Big Blue Team! 

b. Oenonstrate to the teaa, to the U. S. Navy and to the nation the Brigade's desire for a 
lavy victory over stiff opposition. 

€• Execplify the high standards of the U. S. Naval Acadeny. 

4. Further the prestige of the U. S. Naval Acadciny. 

3. EXECUTIO N!. Organizational units specified in the task organization will depart the .\a\al 
Acadeny when so ordered by the Corandant of Midship::en (ATi.'tEX E, appropriate appendix, will 
specify actual details for the Brigade cove=ent.) 

« Coordinating Instructions 

(1) Concept of opera w.or In accordance with f^dlX A. 

(2) Task organization sovesient orders will be prosailgatsd by appropriate appendix to 
ANNEX E. These apperjices will be distributed about two weeks prior to the football gaae. Bus 
loading infonation will be Incorporated in tnese appendices. 

(3) This plan effective for planning purposes and for execution as prescribed In A?mcX E. 

(4) The Operations Officer shell be responi;ible for all asovenents of nidship^^n up to 

the tiiic of kick-off. Responsibility then shifts to the Task Organization Conrjandar designated in 
the task organization 

4. adki«istrat;o?i atid logistics 

a. Provisions are to be supplied by the rtidshlp^nen Mess Officer in accordance with appendices 
to ANNEX E. 

b. Task Organization Cocxianders submit USNA departure and ISSVA arrival 'reports to the Officer 
Of the Uatch, Bancroft Hall. 

c. Attendance, accountability procedures and stadiun seating infomuition in accordance with 
ANNEX B. ^ ^ 

d. liberty hours Ut accordance with AfiijEX C. 

e. Infonnation concerning practice march-ons in accordance with ANNEX 0. 

f. Cistribution in accordance with A.':.NEX X. 

g. P.dshipmen attending the Penn State, Air Force, Syracuse, Notre Oame and Army games are 
recused fro.:i all daily routine on the Sunday of return until evening fonwtion. They will attend 
Sunday evolutions on a voluntary basis. 

h. Uniform for football games will be prorrulgated. • * 
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MODEL # 1 (continued) 



OP£RATIO?< PLAN l->70 

i. Formations for all dv;ay games will be held at inside parades. Formations for home gan'cs 
tdll be at outside parades. 

5. COf^WjD m SIGHAL MATTERS 

a. Connandant of Kidshipnen in over.il 1 consand. 

b. Task Organization CorjTanders as designated in task organization. 

c. Away gacc headquarters will be projnuigated in Appendices to AfWEX £. 

d» Zone tioe Quebec (+4) until 25 October 1970. Thereafter Roraeo tirae (+5) in effect. 



A - Concept of Operations 

B * Attendance. Accountability and Seating 

C - Liberty Hours » Away Games 

0 * Practice Karch-Ons 

E * Organizational .Hovenent Orders 

F • Saturst:y Routine for Hoca Gasies 

X • distribution List 




P. J. RYAN 
Captain, U. S. rtavy 
Deputy Cairaandsnt 



AWIEXES: 
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MODEL # J (continued) 



Caiitianddnt of Midstiipcscn 



U. S. Naval AcedcMy 
Annapolis, Maryland 
OTG OlOOOOQ SEPT 70 



OPERATION PLAfI 



Brigade of Kidshipnien 
Operation Plan 1-70. 



ANNEX A 



* Concept of Operations 



1. 12 Sep tenber 1970 . The Brigade will follov/ the Saturday routine indicated In AfiNEX F. The 
Brigade of Kidshipaen will carch as a unit from the Naval Acadeniy to the Kavy-i^rine Corps Menarial 
SUdiura about 1230 EOT, 12 September. BEAT COiaaTE l 

2. 19 Sspteaiber 1970. The Brigade Color Cornpany (aieinbers of the Classes 1971, 1972 and 1973 who 
Ifcre meibers of the Thirty -second Company, 1969-70 and are eligible to wear the Naval Acadcay "E") 
will depart the U. S. Naval Academy about 0600 EOT, 19 Septejnber by bus for University Park, 
Pennsylvania. Liberty granted in accordarxe with AiiriEX C. Infonnation on social events will be 
pi^lgatcd by separate notice. Upon expiration of liberty at Penn State, midshipnien uill return 
to the Kaval Acadeiny by bus, arriving about 0700, EOT, 20 September. BEAT PEK''t STATE ! 

3. 26 Septeg^ber 1970 . The Brigade will follav the Saturday routine indicated in ATi.NEX F. The 
Brigade of Kidshipnien will inarch as a unit from the tlaval Acadeny to the fUvy-iMarine Corps Memorial 
Stadium about 1230 EOT, 26 Septcsiber. BEAT BOSTq'l COLLEGE 1 

4. 10 October 1970 . The Brigade will for >w the Saturday routine indicated in ANhEX F. The 
Brigade of K1dsh1p.r»en will irarch as a unit fron; the Naval Academy to the Navy-Marins Corps Kcnsorial 
Stadiun about 1230 EOT, 10 October. BEAT PITTSBURGH ! 

5. 17 October 197*^ . .The Brigade of Midshipn-.en will dapart the Naval Acadeny by bus about 1100 EOT, 
17 October for Washington, 0. C. Liberty granted in accordance with. ANNEX C. Inforsiation on social 
events will be prosrjlgated by separate notice. Upon expiration of liberty in Washington, D. C, the 
Brigade will return to the Naval Hcade.-ny, arriving about 0200 EOT, IB October. SEAT AU FORCE ! 

5. 24 October 1970 . Mes'J)ers of the Oruo and Bugle Corps will depirt the Naval Academy by bus about 
0330 EOT, 24 October for Syracuse, Ne.^ York. Liberty granted in accordance with ANuEX C. Infornation 
on social events will be pranulgated by separate notice. Upon expiration of liberty at Syracuse Uni-* 
versity, midshipmen will return t) the Naval Acadeny by bus, arriving about IICO EST, 25 October. 
BEAT SYRACUSE ! 

7. 31 October 1970. The Brigade of Hidship^ten will depart the Ni/al Acadesny by bus about 0300 EST, 
31 October for Philadelphia, Pennsylvania. Liberty granted in accordance wfth AN:iEX C. InforB:aticn 
on social events will be pnooulgattd by separate notice. Upon expiration of liberty in Philadelphia, 
the Brigade will return to the Naval Acade:»y, arriving about 0400 EST, 1 ftoveniber. BEAT NOTRE DAT^E ! 

B. 14 Novenber 1970 . The Brigade will foliar the Saturday routine indicated in ANNEX F. The 
Brigade of Hidshipr.en will march as a unit froci the Naval Acaderry to the Navy-Marine Corps Ker^jrial 
Stddiirt about 1200 EST, 14 fovexber. BEAT VILLANOVA ! 

9. 28 Noven^ber 1970 . The Brigade of Midshipmen will depart the Nava*1 Acade:ny by bus about 0800 EST, 
28 Hovecber for Philadelphia, Pennsylvania. Liberty granted in accordance with ANNEX C. Infonnation 
on social events will be pronnjlgated by separate notice. Upon expiration of liberty in Philadelphia, 
the Brigade^will return to tie f^aval Acadeny, arriving about 0400 EST, 29 Nove:aber. BEAT ART-IY ! 




P. J. RYAN 
Captain, U. S.,Navy 
Oeputy Coanandant 



Coinnander, U. S. Navy 
Operations Officer 
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Coninandant of Midshipmen 
U. S. Naval Acadcnty 
Annapolis, rtaryldnd 
OTG 010800q SEPT 70 



OPERATION FLAN 

Brigade of Kidship^nen 
Operation Plan 1-70 



At^HEX B 

Attendance, Accountability and Seating 



• ^* General 

t. All midshipnten will muster with their companies and attend all football games which they 
have been designated to attend unless specifically excused by the Cocinandant of Hidshipnien. 

b. Midshipmen who have been designated by competent medical authority to be medically unfit to 
attend* wir not attend home or away football games. 

. C. Midshipmen who are required to march extra duty and/or restrict will attend all hone varsity 
football games. Restriction will coirmence thirty minutes after the termination of the gane. Mid- 
shipmen with unserved extra duty or restriction will not be permitted to attend away football games, 
except the Array game, which they will attend. 

d. Midshipmen who are serving punishn;ent for an offense that requires them to attend restriction 
misters at the Main Office, will attend the Anny game with the Brigade, bet will return to the ?:aval 
Academy Icmediately after the game in the buses provided for the on-coming watch squad. These mid- 
shipmen will cor^nence restriction irwediately upon their return to the fiaval Acadei^y. 

e. Those midshipmen in the Color CocMny scheduled to attend the Pern State game, and those 
■Idshipmen in the Dra-n and Bugle Corps scheduled to attend the Syracuse gai^e having unserved 
extra duty/restriction for minor offenses will have the extra duty/ restriction deferred and will 
attend the game with their units. Major offense, extra duty/restriction will not be deferred. 

f. Brigade Operations Officer will submit the nun:ber of midship-nen attending each game and 
the ^a^es of any unauthorized absentees to the Task Organization CoTmander at the ©.-.barkatfon 
forma wion. 

g. For all football games, except the Colgate, Boston College, Pittsburgh, and Villanova gar.2S. 
■idshipmen will remain in the midshipmen seating section. Only for urgent calls of nature will 
■Idshipmen leave their seats. They will not mingle at any time in the stands with other spectators. 
For the Colgate, Boston College, Pittsburgh, and Villanova games, midshipmen of the first, second 
and third class may sit with their guesti in the designated area above the midshipman section; 
■idshipmen fourth class may submit requests to Company Officers to sit with their parents. 

h. For the Air Force, Notre Dame and Army games, there will be buses available for midshipmen's 
tfrags. Arrangements for these buses wilt be made by the Naval Acad&ny Alumni Association, hidship- 
■en will coordinate all their arrangrtne.its turough the Alumni Association. Midshipmen will not 
ride the buses pro vide d for d.-^r^s hut will transit to the games on U. S. Naval A cade- ny buses . On 
the return trips drags and their mids'r.pmen escorts nay board buses together and be permitted to 
travel together. • 

2. jfeekend Policy . 

a. Afr Force 6a.Te 

(1) Midshipmen of the Class of 1971 on the Superintendent's List may take a chargeable 
long weekend but must^attend the gam^'and will muster at 1200, 17 October 1?70 in a formation area 
to be promulgated in Appendix V. 

(2) Midshipmen of the Class of '71, '72, and ^73 may take a regular chargeable weekend 
at the completion of the game to terminate at evening formation Sunday. One quarter of the first 
class will return at the cai.pletion of liberty after the game. 
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OPERATIOn PLAN 1-70 



b« Notre Daitie Game ! 

(1) Midshipmen of the Class of 1971 on the Si'porintendent's List nay take a chargeable 
long ••■reekend but must attend the qania and will muster at 1100, 31 October 1970 in the fotT.iation 
area by the new barracks (same areu as in the past). 

(2) Kidshipaien of the Class of '71, '72, and '73 may take a regular chargeable weekend 

at the conpletion of the came to temiinate at evening forrwtion Sunday, One quarter of the first class 
w*ll return at the completion of liberty after the game. 

c. Anny Gome 

(1) First Class • Three quarters of the first class may take chargeable weekend cofp.nencing after 
Wednesday noon meal or last class, whichever is later. Weekend liberty expires in Philadelphia prior 

to march-cn and ia time for a personnel inspection; resumes after Army-fiavy gams and terminates at 
evening forrnation Sunday. 

(2) Midshipmen of the three quarters of first class eligible for but not on an extended 
weekend are granted an overnight liberty in accordance with reference (a). Article 0507. All other 
first class are granted liberty in accordance with reference (a). Article 0607, with Thanksgiving 
dining out liberty extended to a 50 mile radius. 

(3) Second Class - Second class may take chargeable weekend cooimencing after Amiy-flavy garne to 
terminate at evening formation Sunday. Second class are granted Thanksgiving overnight liberty from 
!530 Wednesday until evening formation Vhursday. 

(4) Second class not taking overnight; Third class and Fourth class - Town liberty in accordance 
with reference (a). Article 0607, is granted to all classes. Thanksgiving dining out liberty within 

a 50-mile radius is authorized for any midshipnan receiving a written invitation from a family. Such 
liberty will coazience at 0900 Thursday and terminate at evening formation Thursday. Other dinner 
Invitations may be accepted with Battalion Officer's approval. 

(5) Special buses will be designated in the parking lot at the stadiurn so that midshipmen 
taking weekends may stow their weekend bags during the game. 

3. Excused Squad and Hospitalized riidshipmen 

a. Hidshipinen on the excused squaa or in the hospital may attend the Air Force, ?Iotre Oane and 
Army games if their Battalion Officers/Medic il Officer dee.-:! the-n able. As directed oy the Task Group 
Cocinander these midshijii^^en will proceed to the stadiuci and enter the midshipr.en's seating section 
prior to the march-on of the Brigade. Iv physically able, they tray stay in Washington or Philadelphia 
for liberty coiinencing after the game to expire with their respective classes. If they are not desig- 
nated as fit to go on lioerty or should they decide that they do not wish to stay in Washington or 
Philadelphia, they will return ifur.edidtely after the game on buses provided for the watch squad. 

b. Hospitalized midshipmen designated as fit to attend the hone g ames by the Medical Officer 
will sit in the midship,«en section and will be provided bus transportaTTon to and from the football 
games. The buses will pick up these midship-Ten at 1315 on 12 Septfciber, 26 Se;)ter;ber, 10 October, and 
at 1300 on 14 November at the Ma^' . Entrance ^o the Naval Hospital, Annapolis. Return bus will depart 
lainediately after the game from Gate •*C'* on tiie West side. 

c* Hidshipaien on the excused squad who are deened capable of i\.t-nding hore ga^-r es may do 
$0 with the Battalion Officer's approval. These midshipmen will be transpofI53~to th"e game by 
bus and will sit in the midshipmen section. Buses depart Midshipmen Store by date and timas 
listed in 3.b. above. Return buses will pick up midshipmen iinnediately efter the game at Gate "0" 
on the Vest side of the stadium. 

d* Midshipmen on the watch squad authorized to attend home games will board buses in the 
Mitscher Hall area. Buses will be designated with a sign, provided by the Midshipnan Officer 
of the Watch, as Watch Squad bus. Buses will pick up the watch squad by dates and times listed in 

• 3.b. above. Return bus will depart from Gate "B" on the West side of the stadium ifroediately 

• after the game. 

4. Hidshipqen Excused from Game an d Practice March^Ons * 

a. Kidshipn»en of units designated to attend games must attend practice r4rch-ons except as 
Indicc ted in b. and c. below. 
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MODEL # 1 (continued) 



b. The following sports teams my be excused from practice and/or pre-game march-ons when 
their attendance at these evolutions would interfere v/ith scheduled sports contests or practices. 
Requests to be excused vnll be submitted to the Co'.mandant of Midshipnien by the Director of Athletics. 
When excused from the practice rarch-on, but able to participate in the pre-game tnirch-on, members 

of these teams v/ill form with their co:npany and march to the stadiun. The Midshipmen Conpanv 
Conirander is responsible for briefing these midshipmen concerning the march-on procedure and field 
ceremony. When excused from the honie game pre-game march-on, members of these teams will be trans- 
ported to the stadium by bus. 

(1) 150 1b« football team. 

(2) Cross country teams. 

(3) ^ Soccer teams. 

(4) Plebe football team. 

(5) Dinghy sailing team. 

(6) Varsity golf team (v/hen in season). 

(7) Varsity tennis team (when in season). 

(8) Varsity basketball team (vihen in season). 

(9) Varsity fencing (when in season). 

(10) Varsity gymnastics (when in season). 

(11) Varsity pistol (when in season). 

(12) Varsity rifle (when in season). 

(13) Varsity squash (when in season). 

(14) Varsity sv/i;n»]ing (when in season). 

(15) Varsity indoor track (wpen in season). 

(16) Varsity wrestling (when in season'. 

c. Racing Division of Midshipmen Sail^'ng Squadron may be excused upon written request from 
the Commodore, Naval Acadeciy Sailing Sqi:adron. 

d. Certain midshipmen will be allov/ed to miss practice march-ons and gume march-ons by virtus 
of their personal participation. These midshipmen will be designated for each game by a Con:panddn; 
of Midship.Tien ?lotice or in the appropriate Appendix to AtiNEX £ of this Operation Plan. 

5. Naval Academy Band . Inmediately after each home game, a bus designated for use in returning 
the Naval Academy Band to the Acade^iy will pick up band me-nbers at Gate "A" on the West side of 
the stadium. 



P. J. RYAN 
Captain, U. S. Navy 
Deputy Commandant 



' J/B. POTiEK, Jr. 
Contnander, U. S. Navy 
Operations Officer 
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CofTiiandant of Mldslnp.ncn 
U. S. Naval Acadciny 
Annapolis, Maryland 
OIG 010800Q SEPT 70 

OPERATION PLAN 

Brigade of Midshiprien 
Operation Plan 1-70 



TAB C TO APPENDIX I TO AN?IEX £ 



1. Foul leather Harch-On 

The Brigade v/ill march to the Navy-Marine Corps Merorial Stadium. The inarching 
route wilT be: Gate #4, King George Street* Annapolis Street, Taylor Avenue, through the 
scoreboard gates at South end of the field, continuing along paved surface inside the 
Stadium on We?t side. The Brigade v/ill march in company, in column, and proceed directly 
into the stancls^ No cheer will be used for foul v/eather march-on. 

2. National Anthem Cereniony (Foul Weather) 

a. The National Anthem v/ill be performed by the U. S. Naval Acade.ny Band prior to 
opening kick-off. The sequence of events v/ill be as follows: 

(1) 1353 - The U. S. Naval Academy Color Guard v/ill form in scuth end-zone. The 

U. S. Naval Academy Band v/ill form behind the Color Guard at the scoreboard end of the field.- 

(2) 1354 - Color Suard march to goil-line of the south end-zone, halt, present arms. 

(3) 1355 - P. A. Announc&nent by the Chairman of the Public-Relations Committee, 
•Ladies and Gentler;:en, will you please stand for our National Anthem." 

(4) 1356 - U. S. Naval Academy Band pla>uNational Anthem. At conclusion the Band 
Hill proceed up the ladder near the players ramp at the west side of stadium, and then to 
their seats. The Color Guard will about face, and proceed off the south end of the field 
and folia./ the same route as the Band to their seats. 



P. J. RYAN 
Captain, U. S. Navy 
Deputy CofTinandant 



AUTHENT ICATED : 

FTB. POTTER, Jr. 
Commander, U. S. Navy 
Operations Officer 
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Conniandant of Mldship'icn 
U. S. Naval Acadcrny 
Annapolis, t^aryVind 
DTG OlOSOOq SEPT 70 



OPERATION PLAN 

Brigade of Midshipmen 
Operation Plan 1-70 



ANNEX F 



Saturday Routine for Horns Gaines 



K In order to permit the >1gade of Midshipmen to attend the Navy-Colgate and Navy-Bostcn 
College football games the Saturday routine for 12 September and 26 September 1970 is 
siodlfled as follows: 



Revjllle 0615 

Morning formation 0645 

Call to 1st Period 0715 

1st Period begins 0725 

Call to 2nd Period i recall from 1st Period 0815 

2nd Period begins 0825 

Call to 3rd Period; recall from 2nd Period 0915 

3rd Period begins 0925 

Call to 4th Period; recall from 3rd Period 1015 

4th Period begins 1025 

Recall from 4th Period 1115 

Noon formation * 1135 

Fonnatlon for football game ]22b 

Depart USr^A 1240 

Enter Navy-Marine Corps Memorial Stadium 1305 

In stands 1330 

Kick-off 1400 



2. In order to#en?it the Brigade of Midshipmen to attend the Navy-Pittsburgh football game 
the Saturday j^outlne for 10 October 1970 Is modK i as follows: 



Midshipmen' will be excused from classes 

Alumni Assembly 1030 

Noon formation 1115 

Formation for football game 1215 

Depart USfW 1230 

Enter Navy-Marine Corps Memorial Stadium 1255 

In. stands *. 1320 

Kick-off 1400 



Note: A modified Sarturday routine for 10 October will be promulgated by a separate 
COMDTHIDN Memorandum. 

3. In order to permit the Brigade of Midshipmen to attend the Navy-Villanova football game 
the Saturday routine for 14 N. .mber 1970 Is mofified ar follows: 



Reveille 0600 

Morning formation * 0615 

Call to 1st Period 0645 

1st Period begins 0655 

Call^to 2nd Period; recall from 1st Period , 0745 

2nd Period begins 0755 

Call to 3rd Period; recall from 2nd Period 0845 

3rd Period begins 0855 

Call to 4th Period; recall from 3rd Period 0945 

4th P-eriod begins ; 0955 

Recall from 4th Period T 1045* 
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1 [ OPERATIOrt Pm 1-70 * 



I Noon formation 

J Formation for football game 1155 

i Depart USflA 1210 

j Enter Navy-Marine Corps Me^norial Stadium 1235 

• In stands 1300 

' Kick-off 1330 



P. a. RYAN 



Captain, U. S. Navy 
Deputy Conmandant 



AUTHENTICATED: 




B. POTTER, Jr. 
Commander, U. S. Navy 
Operations Officer 
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MODEL # 2 



Below is a useful outline of the contents of each of the 

five paragraphs of a plan. 

OPERATION PLAN (OR ORDER) 

Based Oil UNAAF but cor.tainins; amplifying rc^narl's developed from U- S- Armj' FM 101-5, U- 
Marine Corps FMFM 8-1, U. $• Navy NWP 11(A), U- S- Air Force AFM 28-3, and STANAG 20M 
(2d edition). 



No change from oral orders* 

No change from oral orders except paragraph (s) 

(In the absence of oral ordei's this remai*k is omitted from the operation order* It never appears 
in an operation plan.) 

Copy Number 

Issuing Headquarters 
Place of Issue 

Date-time Group, Month, Year 
(This is time of signature and 
time the order is effective ur\- 
less oth.erwise st^-.ted in para- 
graph 3.) 

Message Reference Number 

OPERATION PLAN (ORDER) (designalion) 
(Usually numbered serially within calendar years.) 

♦ 

References: a. Maps or charts. (List by country or area, scale, sheet name or sheet numbor, 
and map or chart series number. If pertinent, give date of b.st correction,) 

b. Pertinent documents 
Time Zone: (Lettered time zone to be used in the operation) 
Task Organiz?.t!oa: 

In a relatively small operation, the entire task organization, with attachment and detachment 
instructions, may be included at this point. Hov/ever, in most cases, it is advisable to list only the 
major task subdivisions or tactica! components (with commanders) at this point and to set forth 
the detailed task organization in an annex, 

The task organization annex format, Fom 9, Includes detailed comments in this area. 

L SITUATION 
a. Enemy Forces 

Summary of enemy situation in the intended area of operations. May be prepared a<5 an 
annex in which case it should be referenced here. 

b* Friendly Forces 

Information concerning friendly forces which are not attached or organic to the commairl 
fc* :he contemplated operation but whoce presence on a flank or other adjacent area is of inierer.l. 
• information on such forces is limited to that which subordinate commanders need to knov to ac- 
complish their tasks. 
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c Atfacumcnts attu B^admiants 

Atlachmenbi and dctacliments to Jiad from the conuiiand es a \7h0le «long with times and 
conditions. If aU-eady indicated in the task organization deisciiption pieccdiag para^^raph 1, or 
indicated in the task organization annex, appropriate refarcnce here will suIHce. 

d. Assuropfions 

. . hk the case of an opsratiou plan, the assiunpHons on which it is based, if any, arc Ifctcd 
here. This subparagraph does not appear in an operation oi-der and is normally the paramount 
feature' distinguishing a plan from an order. 

1 MISSION 

The mission of the command as a whole for the contemplated operation. The mission is al- 
stated here in full even though it may be expressed on an oveifey or by some other means. 
There are no subparagraphs in paragraph 2. 

1 . ?ESECUTldN 

a. Cycncept of Operation 

Tip subparagi-aph describes in bnef how the commander believes the overall operation 
should pxdgress. 

(1) The concept should set forth the phases of the opei-ation as they are anticipated from 
the commander's decision. 

^ (2) Schemes of maneuver for major subordinate task elements should be describad in su-^Ti- 
dent detail to amplify precisely what the commander expects to be done. 

. , ' <3) general plans for the employment of supporting fires and weapons should be stated, 
includmg those relating to nuclear and CB weapons. 

(4) In an amphibious operation, the general plan for the landing force should be included. 

(5) In large-scale operations, the concept of operation may be so long as to reouire its 
inclusion as an annex (see Form 11). In this case, it should be briefly summarized here'and the 
annex referenced. 

fc. (Name of first tactical grouping) 

(1) This and subsequent lettered subparagraphs of paragraph 3 assign specific taslcs to 
«ch dement of the command charged with execution of tactical missions. Tactical groupings are 
dealt with in the order listed in the task organization. (See Form 9, Task Organization Annex, for 
a discussion of the proper order of listing.) 

<2) See subparagraph 510.b.(2) (c) of text for further discussion of tasking. 

c Instrdctions to the reserve forces of the command appear in the next to last subpaiagraoh 
« paragraph 3. ' - 

d. Coordinating Ia3lmctior.s 

(1) The last subparagraph of paragraph 3 contains coorduiating instructions pertainin-r 
to two;or more tactical groupings of the command. TypicaHy, such instnictions miglit indue!:- 
boundaries, objectives, beaches, lines of departure, time and direction of attack, and other spccincs 
needed" to coordinate the activities of two or more tactical groupings. 

(2) Tentative dates for D-day and H-hour are usually given in this subparagraph. In tlu? 
«se of an operation order that is not efTtctive on receipt, this subpar/igranb should indicate the 
date and time the order will become effective. * V 
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4. ADJnNISTRATION AND LOGISTICS 




I body of the plan or -orderlo-make dear the bosfc^inSt f^^^^^^ 
: «f the plan or ordei; an appropriate sequence of presentation is: " ' 



«. Concept of Cbmbat Servics Support 
A. ^ As with subpara^aph 3.a., this is a brief summao' of the overall operation, this time ftc^ 
tte wrabat service support point of -view. In some cases, this subparagraph and * rSncTto S 
logistic and personnel annex or plan may be aU that is stated. ana* zeiei,nc. to-u 

b. Maferid and Services 

Supply, maintenance, transportation. consti-uction.-and allocation of labor for lojistic pvi 

• c. Medical. Evacuation and Ecspitalization 

Hans end polides for hospitalization and evacuation of both military and civflian personnel 
d. Pcrsonnd 

. . sbrengths. replacements, personnd poKcies and procedures induding those psi-t'-'niv ■ 

to civilirois and prisoners of war. o * 

e avi! Affairs 

Control of dvfl populations, refugees, and related matters. 

£ MiscdIaneoQS 

K. COamiAND AND SIGNAL 

«. Conmiumcalions-EIectronics 
„ Information about pertinent commum'cation nets, operating procefures. re-omft'on r • 

b. Command , ' 

.««nr.J«^ Joint operations, by their nature, have complex command relationships. JoLnt c--- 
afaon pb4is and orders must be spocific concerning these arrangements, induding those shifts •• 
StL^f f- \^ progresses from one phase to another. It is usupJly advisable to r ' 

fS j^'^'^'^'P^ ""^^J"^ and to indude them as an apnex to the plan or ovder. (si 

tl,«.,v«J!5 ^^'"^nf. posts, alternate command posts, flagships, alternate flagships along ^v:;: 
their times of activation and deactivation should be induded in this paragraph. ' 

Adaiowhdgcme.it Instructions 

u f si"2^e wo>^<J "Acknowledge" is sufficient. in-Jicating that the recipi:- " 

b to acknowledge his receipt and understanding of the plan or order by sending the riPSo- 
bfpMTcnCrhwe) *° originator. If other measures are to be used, they s!.. ;:. 

(Signed) 



(Comm?.nder) 
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DISCUSSION QUESTIONS AND RESPONSES 

The following questions are,.suggested as key areas of 
interest for ^is depth core. 

!• What are the critical starting points in preparing the plan 

such as Model #1?. 
(suggested answer: Formulating details on the who, what, when, 

where and why.] 

2. To what extent was forecasting required in preparing this plan? 
[suggested answer: In this case the number of contingencies which 

might be operational when the plan goes into effect. The 
students may offer anything from illness of Brigade members 
to foul weather.] 

3. To what extent did estimating or forecasting precede the 
preparation of this plan? 

[suggested answer: Forecasting probably played no role In the preparation 
of Model #1, but might have affected planning of location of 
games, managenaent of parking problems on the basis of past 
experience, etc.; estimating is involved in such areas as deciding 
that a bus will be necessary to transport those sick bay members 
who are allowed to attend the games, etc.] 
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4. What are some of the details to the who, what, when, wherei 
and why paradigm that might have been lef t imattended to? 

(suggested answer: Unless the midshipmen are more sophisticated 

than those In the executive branch who spend much of their 
time detailing such plans. It should be easy to point up a 
number of potentially hazardous oversights. (Perhaps 
instructor or student can cite Instances from his own 
e?q)8rience in which planning has overlooked some contingency. )] 

5. When does a plan become an order? 

[suggested answer: When the commanding officer signs it Into effect.! 



^ 



EVALUATION PROCEDORES 



The Instructor will have the opportunity to measure 
the students' achievement by analyzing the plan submitted by 
each Midshipman and judging how closely it approximates the 
actual plan. The Instructor might alternatively allow the 
students to evaluate each other's plans based on the actual 
plan contained in the handout marked "Assignment." 
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ASSIGNMENT 



(For. Listructor^s Use Only!) 



OPERATION PLAN 



for Movement of 



Varsity Pistol Team to Boston 



G 
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Operatirn Plaii U. S. Naval Academy 

Annapolis, Maryland 

COMDTMIDN NO: 77-71 (TEAM) DTG: 0830 25 FEB 71 

Serial No: M-187-71 

Time Zone: Use Time Zone plus Five (R) for Operations 

TASK ORGANIZATION TASK ORGANIZATION COMMANDER 

ANNEX A - Varsity Pistol Team LCDR G. R. Asprq, USN, In Charge 

1. SrrUATiON , Naval Academy members of the varsity pistol team will 
.proceed to Cambridge,^^ partict|iate in a match with 
Massachusetts Institute of Technology and a match with Boston State 
doilege on Saturday 6 March 1971. » 

2. MISSION. To represent the U. S. Naval Academy. 

3. EXECUTION . Organizational unit specified under TASK ORGANIZATION 
will depart the Naval Academy when so ordered by the Commandant of 
Midshipmen. 

(1) Task Organization will be excused from all academic and 
administrative routine upon completion of fifth period (1405) Friday 5 March 
1971 until return to Bancroft Hall about 2000 Saturday 6 March 1971. 

(2) Muster for Inspection by the Officer of the Watch at 1415 
Friday 5 March 1971 In front of the Main Office. - 

(3) Task Organization Commander will report return and submit 
comments, if appropriate^ to the Officer of the Watch, Bancroft Hall. 

(4) Uniform . Task Organization will wear Service Dress, Blue. 
Overcoats and/or raingear will be prescribed. If necessary, by the Officer 
of the Watch, Bancroft Hall. 

. 

(5) This p an effective for planning purposes and for execution 
as prescribed in 3 above. 
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4. ADMINISTRATION AND LOGISTICS 

a. Transportation and itinerary will be as follows: 

Depart seaward end of Dahlgren Hall at 1430 Friday 5 March 1971 
via Public Works bus. 

Arrive Friendship Airport at 1530 same date, 

Depart Friendship Airport at 1610 via Allegheny Airlines 

Flight No. 858. 

Arrive Boston, MassixChusetts at 1715 same date. 
Depart Boston, Massachusetts at 1740 Saturday 6 March 1971 via 
Allegheny Airlines Flijght No. 861. 
Arrive Friendship Airport at 1851 same date. 
Depart Friendship Airport at 1915. via Public Works bus. 
Arrive Bancroft. Hall at 2000 same' date. 

b. Public Works Officer \vill be requested to furnish 
transportation to and from Friendship Airport, as listed above, 
for task organization. 

i 

c. • Task Organization Headquarters will be located at 
Massachusetts Institute of Technology, Cambridge, Massachusetts. 

5. COMMAND AND SIGNAL . The Task Organization Commander will 
be militarily responsible for the task organization and its assigned 
personnel from departure, Bancroft Hall, until the task organization 
returns to the U. S. Naval Academy. 



T. B. Cowell, Jr. " 
Commander, U. S. Navy 
By direction " 



ANNEX A • Varsity Pistol Team 

DISTRIBUTION; C-t3 

Plus Task Organization Commander (2) 
MOOW. (2) 
MA J L. D. Brown 
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ANNEX A 



Operation Plan 



COMDTMroN NO: 77-71 (TEAM) 



o 



1st Battalion - 


CI 


Co 


Harris, JR, Jr 


1 


04 


2nd Battalion - 


CI Co 


Jacobs, JM 


3 


11 


3rd Battalion t 


CI 


Co 


Blackwood, HG 


3 


14 


4th Battalion - 


CI 


Co 


Appenf elder, GD 1 


21 


Konopa, SJ 


2 


24 


5th Battalion - 


CI 


Co 


Martin, TO 


3 


25 


6th Battalion - 


CI 


Co 


Mayes, RC 


1 35 



(7) 



DEPTH CORE # 6 



ALLOCATION OF RESOURCES 
IN CRISIS SITUATION- 
(NASA PROBLEM) 

PART V 
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STATEMENT OF INTENT 

This depth core consists of a NASA film, "The 
Flight of Apollo 11", and a discussion problem, both 
dealing with the theme of space exploration. The 
instructor may follow one of two options: 

(1) He may use one class period and conduct the 
group decision making and discuss ioa session 
as outlined in the Discussion Guide • 

(2) He may use two class periods as follows: 

First session • Show the film, then give 
students the handout and allow them to 
complete their individual rankings during 
the last 15 minutes of the period. 

Second session - Divide the Midshipmen into 
groups and let them determine group rankings 
and then hold a discussion of the results. 

The exercise in Allocation of Resources will give 

the M's practical experience in making group decisions * 

The Junior Officer will be continually faced with making 

group administrative decisions of varying degrees of importance* 

The final decisions that are made are usually the result of 

successful intercourse between the J 0 and his counterparts. 

Rarely does one agree 100* with the final decision, but there 

is a consensus which meets the necessaiy requirements for 

agreement among all the participants. The M must make his 

opinion h.eard but on the other hand the.M must be prepared 

for the g.ive and take that is necessary in any group effort • 

Successful interaction will lead to successful administration. 

ft 

* NOTE: Instructors might be interested to know that this 
problem is used by the RCA in-house management 
training program at Moores town ^ New Jersey* 
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OBJECTIVES OF PRESENTATION 

♦ • 

The M^wUl have the opportunity to evaluate the relative merit 
of potentially critical items and work out their value and 
priority I in a group milieu. 
2; They will have to work within a group framework forcing him to 
be aware of the need to be flexible* 

3. The M must be able to articulate his demands and sell his ideas « 

4. The^M, must take Into account many human factors which not only 
affect his decision but the decision of the group. 

6-. The »^ will have an opportUDlty to learn that a group consensus can 
be more effective in some cases than making solitary decisions. 



O 
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APPROACH TO PRESENTATION 



The Instructor will be furnished with the student handout. 
He will be directed to ask his class to divide up into groups of 
4 or 5. He will tell each group that they are responsible for 
evaluating- and rank ordering the list and coming up with a defense 
for their decisions. Each group must choose a spokesman for 
this task. 

Prior to the actual class session of this Depth Core, 
each midshipman wiU be given the Student Handout. He will be 
instructed to arrive at his individual solution prloi' to the class 
meeting. 
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DISCUSSION GUIDE 

STUDENT HANDOUT ^ 
ALLOCATION OF RESOURCES IN CRISIS SITUATION (NASA PROBLEM) 

INSTRUCTIONS 
This is an exercise in group decision making. Your group 
Is to employ the method of Group Consensus in reaching its decision. 
This means that the prediction for each of the 15 survival items must 
be agreed upon by each group member before it becomes a part of 
the group decision. Consensus is difficult to reach. Therefore, not 
every ranking will meet with everyone^s complete approval. Try. as 
a group, to make each ranking one with which all group members can 
at least partially agree. Here are some guides to use in reaching 
consensus: 

1. Avoid arguing for your own individual judgments. Approach 
the task on the basis of logic. 
. 2. Avoid changing your minU only in order to reach agreement 
and avoid conflict. Support only solutions with which you are 
able to agree somewhat, at least. 

3. Avoid "conflict-reducing" techniques such as majority vote, 
averaging or trading in reaching decisions. 

4. View differences of opinion as helpful rather than as a 
hindrance in decision making. 

On the "Group Summary Sheet" place the individual rankings made 
earlier by each group member. Take as little time as you need in reaching 
your group decision. 



STUDENT llASlDOUr ^ ^^^^ . 

ALLOCATION. OF RESOURCES IN CRISIS SITUATION (NASA PROBLEM) 
Name Group 

LOST ON THE MOON EXERCISE 

DECISION FORM 

by Jay Hall 

INSTRUCTIONS: You are In a. space crew originally scheduled to rendezvous with 
a mother ship on the lighted surface of the moon. Due to mechanical difficulties, 
however, your ship was forced to land at a spot some 200 miles from the 
rendezvous point. During re-entry and landing, much of the equipment aboard 
was damaged and, since survival depends on reaching the mother ship, the 
most critical items available must be chosen for the 200 mile trip. Below 
are listed the 15 items left intact and imdamaged after landing. Your task 
Is to rank order them in terms of their importance in allowing your crew to 
reach the rendezvous point. Place the number 1 by the most important item, 
the nuinber 2 by the second most important, and so on through number 15, the 
least important. 

Box of matches 

Pood concentrate 

50 feet of nylon rope 

Parachute silk 

Portable heating unit 

Two .45 calibre pistols 

One case dehydrated Pet milk 

.Jw o 100 lb. tanks of oxygen 

S tellar map (of the moon's constellation) 

JLife raft 

^ Magnetic Compass 

5 gallons of water 

Signal flares 

F irst aid kit containing injection needles 



Solar-powered FM receiver-transmitter 
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STUDENT HANDOUT 
ALLOCATION OF RESOURCES IN CRISIS SITUATION (NASA PROBLEM) 

GROUP SUMMARY SHEET 

Individual Predictions Group Prediction 

1 2 3 4 5 

Box of matches 
Food concentrate 

» 

50 feet of nylon rope if 

Parachute silk 

Portable heating unit 

Two .45 calibre pistols 

One case dehydrated Pet 
milk 

Two 100 lb. tanks of 
oxygen 

Stellar map (of the moon^s 
constellation) 

Life raft 

Magnetic Compass 

5 gallons of water 

Signal flares 

First aid kit containing 
injection needles 

Solar -powered FM 
receiver-transmitter 



/ DISCUSSION QUESTIONS AND RESPONSES UO 

Name Group ; ; 

LOST ON THE MOON EXiJRCISE 
DECISION FORM 
by Jay Hall . 

INSTRUCTIONS: You are in a space crew originally scheduled to rendezvous with 
.a mother ship on the lighted surface of the moon. Due to mechanical difficulties, 
however, your ship was ^forced to lahd at a spot some 200 nules from the 
rendezvous point. During re-entry andjanding, much of the equipment aboard 
was damaged and, since survival depends on reaching the mother ship, the 
most critical items available must be chosen for the 200 mile trip. Below 
are listed the 15 items left intact and undamaged after landing. Your task 
Is to raiik order them in terms of their .importance in allowing your crew to ^ 
reach the rendezvous point. Place the number 1^ by the most important item, 
the number 2 by the second most important^ and so on through number 15, the 
least important . 



1 f\ 


Box of matches 


4 


Food concentrate 


6 


50 feet of nylon rope 


8 


Parachute silk 


13 


Portable heating unit 


11 


Two .45 calibre pistols 


12 


One case dehydrated Pet milk 


1 ■ 


Two 100 lb. tanks of oxygen 


3 


Stellar map. (of the moon's constellation) 


9 


Life raft 


14 


Magnetic Compass 


2 


5 gallons of water 


10 


Signal flares . 


7 


First aid kit contair.irjg injection needles 



Solar-powered FM receiver-transraitter 
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EVALUATION PROCEDURES 

The instructor will be able to evaluate the exercise 
on several counts, 

1. !By judging the groups decision making ability • 

2. By interpreting the students rationale for their 
group decisions/ 

3. And, by measuring the time it takes for each 
. group to come up with a clear consensus • 

4. In general the correctness of the group rank 
ordering has a direct relationship to the amount 
of actual group consensus used to make the final 
decision. If the group was dominated by an over 
confident talker or if they failed to earnestly 
negotiate Individual differences, the Inaccuracies 

of their group ranking will demonstrate their failure 
to work together. While there may be exceptions, 
the general pattern is that the group that works 
together consistently gets the better and more 
accurate set of answers. 



DEPTH CORE # 7 

GROU,P ORDERING OF 
CRITICAL MANAGEMENT FACTORS 

PART V 
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STATEMENT OF INTENT 

The leadership factors as listed in the attached 
student handouts are deemed by many as essential characteristics. 
Most of them have foundations in the traditions and principles of 
the naval services. However, it is not always possible to achieve 
perfection in all these areas and indeed many are almost mutually 
exclusive. The Intent of the depth core is to have the students 
rank order .the leadership factors according to the 
exigencies of a given leadership situation. The exercise should 
help the Midshipman to gain some insights on his own priorities 
and the priorities as established by others, and by the situation. 



114 



OBJECTIVES OF PRESENTATION 

The Midshipman will have an opportunity to carefully 
scrutinize and apply the list of leadership factors. 
The Midshipman must place a value on each of the 
factors and interpret them in relation to the whole. 
The Midshipman must work within the framework of a 
group, where he must consider his group mates^ opinions. 
If the Midshipman is to make a valuable ccitribution, 
he must be an active participant, voicing his own 
opinions and considering the opinions of the others. 
The Midshipman may attempt to place himself in the 
leadership role of defending his group^s decisions. 
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APPROACH TO PRESENTATION 

TbA Instructor will be furnished with the student 
handouts, ho will be directed to ask his class to divide up 
Into groups of 4 or 5, Each group will be given a sketch of a 
particular leadership situation. The Instructor will tell each 
group that they are responsible for evaluating and rank ordering 
the 5 most important leadership factors, In light of the 
situation they have been assigned. Further, each group 
must present a viable defense for Its decisions^, based 
on how It would go about dealing with the given situation. 



STUDENT HANDOUT 
GROUP ORDEPING OF CRITICAL MANAGEMENT FACTORS 



C) 



o 



INSTRUCTIONS 

Using tl^e provided list of leadership factors 
you will be asked to make an evaluation of the 5 most 
important factors In terms of a given situation. In 
the space to the left of each statement and factor, rank 
order what your group considers the five most important 
factors necessary for solving or dealing with the 
situation you've been given. 

\ 
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SUGGESTED SITUATIONS FOR DEPTH CORE # 7 

You are the XO of an aircraft squadron which is presently 
based at Quonset Point* The CO is flying on a cross-country 
and wonH be back until day after tomorrow. It is 1645 and 
you are just finishing up your last piece of paperwork before 
heading home for the evening. Suddenly, you hear a commotion 
In the outer office. A number of men are talMng loudly and 
you hear such comments as "they canH do this to me," 
"discrimination," etc. One of the squadron officers who works 
nearby comes into your office and says: "Sir, there are about 
10 to 15 black enlisted men here and they all want to see the 
CO." 

You have just taken over i\n organization at a State-side 
installation. Within a few days, you learn that your predecessor, 
who retired just prior to your arrival, had completely over- 
delegated all of his functions and activities. It ueems that 
In the last few months he was CO that his main v^oncern was 
In finding a post-retirement job. Consequently, he was seldom 
at the office and the subordinates just about ran everything in 
the outfit. 

At the Academy, Spring and Fall Parades on Worden 
Field are not the most popular evolutions. Many ^ 
midshipmen question their necessity and do not take 
them seriously. Consequently, performance on the 
parade field suffers. As a Midshipman Company 
Commander, it is your responsibility to improve 
the situation by whatever means you feel will be 
effective. Assume that you are a Company Commander 
and that your company has placed rather poorly 
(somewhere between 30th and 36th place) in the 
first two Spring graded parades. Further, your 
Company Officer is a "rookie" who is not familiar 
with drill. He has told you that parade results 
must improve but has offered no solutions since 
ha wants to see how you handle the situation. 
-1/C are generally apathetic toward drill although 
they have the potential to do well (as 4/C during 
Plebe Summer, they were No. 1 in platoon drill ) 
2/C - no apparent problems 
•3/C - have come to your company from a very 
loose company in the other Regiment 
4/C - very poor drillers, their company came In 
dead last in parades during their Plebe Summer 
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* 4. In your company you have a very professional group of 

first*-class and a very loose grotqp of sccond<-class. 
Before the year starts, the second-class are terrified 
of a horrible year of persecution and Form 2's. 
You are going to be Company Commander and- 
after experiencing one class war, you do not want 
another. Oh the other hand, you have a reputation 
for being somewhat "tight". You also want to turn 
these 2/C on and have them active and concerned 
within the company. 



5. Midshipman Perkins, a First Classman who has his yawl 
qualification, has taken out one of the Academy yawls for an 
afternoon sati. He has a crew of 6, Including two plebes. 
He has turned over the helm to one of the in^bQs so that the 
plebe may gain some valuable e>q>erlence toward earning his 
sailing qualifications. Suddenly a squall comes up, and' In the 
short space of 4 or 5 minutes there Is a terrific wind and the 
Bay Is getting extremely rough. The sky has also grown dark 
and threatening. Perkins can see that the other crew members 
(and the passengers) are apprehensive about a plebe's being at 
the helm. Furtiiermbre, the crew Is not proceeding 

n smoothly with the operation of taking down the sails, 

since they keep paying undue attention to the weather 
conditions and the boat^s course. Perkins himself 
is afraid the plebe won^t be able to steer the yawl 
under the changed weather conditions. 

6. LTJG Hopkins was Flight Leader of a flight of four 
planes operating off the coast of Vietnam. During the 
flight's first strike over enemy held terrain. Flight 
Leader Hopkins received word by radio from his Squadron 
Commander that there was extremely heavy conventional 
anti-aircraft fire In the target area. Other members of 
the Fllg^it heard this exchange on the radio » and knew that 
Hopkins had the choice of trying to avoid the anti-aircraft 
fire or of executing the mission as ordered.. * LTJG Hopkins 
know that the misson of the flight was to provide close air 
siqpport to Marine units on the ground as well as to 
.neutralize or destroy any anti-aircraft positions encountered. 
He also knew that the v/ay he operated on this first flight 
Into enemy terrain would affect the way the flight members 
perceived him as a leader on fpture missions. 
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Situation # 

STUDENT HANDOUT 
GROUP ORDERING OF CRITICAL MANAGEMENT FACTORS 
LEADERSHIP FACTORS 
An effective leader: 

• a. Setc the example ♦ 
. b. Knows his job. 

c. Has learned to be a good follower. 
^^^^^^ d. Knows himself and seeks self-*improvement. 

e. Encourages subordinates to offer suggestions 
and/or constructive criticism. 

f. Is consistent, but not Inflexible. 

^ g. Establishes objectives and plans for their 

accomplishment* 

^ h. Treats every perso!^ as an Individual, not as a 

number. 

1/ Seeks responsibility and d^vclop^ a sense of 
responsibility among his subordinates. 

^^^^^^ j. Keeps his men Informed. 

k. Trains his men as a team. 

• 1. Makes sure the task is understood,, supervised, 

and accomplished* » 

m. Employs his unit in accordance with its capabilities. 

* n. Takes responsibility for his actions, regardless 
of their outcome. 

o. Upon re-assignment, can answer afflrmatelvely: 
"Are the men I have just left, BETTER men, 
for my having served with them?" 



DISCUSSION QUESTIONS AND RESPONSES 



It would be desirable for the instructor to partake in this 
exercise by filling out one of the forma himself. Alternatively, he may 
choose to use the attached "suggested solutions," However, it must be 
stressed that these "suggested solutions" are in no way limiting, and that 
there is- no clear-cut "right" or "wrong" interpretation of each problem. 

Since there are no right or wrong answers the discussion must 
revolve around the rationale and defense of the individual or group rank 
ordering. It is anticipated that the most fruitful part of the discussion 
period will be in the justification and arguments, pro and con, of the 
factors selectedL 

Some suggested additional questions are: 

1. Are there any major discrepancies between the rank ordering from one 
situation to another? How can you e^lain the differences? 

[suggested answer: Students will probably conclude that different situations 
call for exercising of different talents and skiUs. They will no doubt have 
seen from the group conclusions that, depending upon the situation, one 
factor can come to the fore whereas in another different situation, an 
entirely different factor is paramoimt.] 



2. To what extent does this course, or any course for that matter, help a 
future leader to attain these characteristics? 

[suggested answer: It would be surprising if all group members enthusiastically 
agreed that any kind of training, especially course training, could raise them 
to the heights specified by the leadership factors and traits. In the discussion 
that follows this question, some time should be spent on establishing what 
other kinds of education would yield the maturity of these valuesr] 
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SUGGESTED SOLUTIONS (FOK INSTRUCTOR'S USE ONLY) 
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Five most important factors: 
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Five most important factors: 
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Five most important factors: 
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Five most important factors: 
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EVALUATION PROCEDURES 



The instructor will be able to evaluate the 
group response by the leader *s rationale for their 
decisions. The instructor could also assign as a 
quiz a particular group of factors, and ask the 
midshipman to write a brief situation in which these 
factors would be important. This will give 

the instructor one more opportunity to weigh each 
student's capacity to make these leadership value 
judgments. 
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STATEMENT OF INTENT 

This depth core segment, a structured role-playing 
counseling practicum, is .designed to give the Midshipman an 
opportunity to practice counseling techniques learned in 
Segments IV and V and to evaluate his own performance as a 
counselor* 



OBJECTIVES OF PRESENTATION 

» variety „f counseling approaches as the 
Situations change. 

a counselee will demonstrate = 

emonstrate a sympathy with 

or empathy for a man who is in neeH ^ 
5 TT,o X* • °^ counseling. 

^- M wxll be able to demonstrate by his 

participation in the session as observer an 

or the counseline se«;<:in« 

^ session as specified by the 
evaluation form. 



APPROACH TO PRESENTATION 

The instructor will assign members of the group 
to- act as participants as counselor, counselee, or 
observers. I£ the class size prohibits all members 
playing some role^ a selected number can be designated 
as counselor and counselee with the remainder acting 
as observers/evaluators. Depending on the spontaneity 
and dramatic' capability o£ the members^ the instructor 
may choose either to distribute the materials prior to 
the meeting for review and rehearsal > or to 
distribute the materials at the beginning of the 
discussion period and rely on student spontaneity. 
Either approach has its merits. The choice depends on 
what the instructor feels more comfortable with. 

As stated in the handout^ each role playing session 
should last 10 minutes, followed by a discussion period. 
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STUDENT HANDOUT 
COUNSELING ROLE PLAYING 



Contents : 

A. Introduction 

B. Situation Briefs I, "The New Man Aboard", 

II, " The Unwashed Seaman" and III, "The Slack Squad Leader." 
Each of the briefs consists of: 

1. Counselor's Brief-outline of the counselor's 
role in terms of leadership goals. 

2. Counselee's Brief-outline of the counselee's 
problem and point of view* 

3. Observer's Evaluation Sheet-structured 
questionnaire evaluating counseling session. 
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A. ' Introduction 

This segment is designed to give you an opportunity 
to use some of the techniques you have learned in segments 
IV and V. It consists of three hypothetical counseling 
situations, based on ones you might conceivably encounter 
either here at the academy, or in your future role as a 
junior officer. 

Each of the role-playing situations must have at 
least three participants: one in the role of counselor; a 
second, in- that of counse?.ee; and a third, who will act as 
observer. Each role-playing session will be followed by 
discussion and evaluation from the class. 

Each role-playing session should last approximately 
10 minutes. In the discussion period which follows, 
participants and observers may share their views concerning 
the effectiveness of the counseling session. The observer's 
evaluation sheet may be used as a guide to the discussion. 



B. * Situation Briefs 

Pages 

I. New Man Aboard 

II. The Unwashed Seaman 
III. The Slack Squad Leader 
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Situation Brief 1-1 Counselor 

You are Ensign Alfa, Damage Control Officer and 
Electrical Officer aboard a DD. A new man. Seaman Bravo, 
has reported aboard the DD and has been assigned to your 
division. This man was transferred from another DD where 
he held a poor conduct record. You have called the new man 
into your cabin for an informal talk, as is your policy when 
new men are assigned to you. 

The information you have on hand concerning the 
new man is as follows: 

Bravo has (1) training and experience in civilian 
repair shops. 

(2) Average scores on Navy Basic 
Classification tests 

(3) No advance in rating for the past 
two years 

-Three mast offenses of increasing 
seriousness 

-Quarterly mark card indicating 
unsatisfactory performance and conduct 

It is likely that Bravo's record led to his transfer ' 
to your ship. He has not been aboard long enough to display 
either good or bad conduct. You have 10 minutes to talk to him. 
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Situation Brief 1-2. Counse]<;e 

You are Seaman Bravo, who hslp just been transferred 
to a DD from another DD. You had civilian training and 
practical experience in electrical repair work and thought 
you would go far in the Navy. You had a reasonably clean 
record on your first ship until a new chief was placed 
over you. This man had it in for you for some 
personal reason and made life very touchy. Under this 
treatment you ran up a record of mast cases and were 
unable to rise in rating. You do not feel that you are 
responsible for all the disciplinary actions. In your 
opinion, the chief often had you brought to mast unfairly 
and always made sure that you received the maximum penalty. 
You hope to start over on the new ship. 

Ensign Alfa, your division head on the new ship, has 
called you to his cabin for a short talk. You would like 
to tell him the whole story about !iow you were persecuted 
by your chief and about how you 'would like to make a new 
start. However, you don't want. to sound like a cry baby, 
and decide not to tell him anything about it unless he 
directly asks why you were transferred. 



129 



Evaluation Sheet-1 

Which counseling approach did the counselor use, 
directive, non-directive, or eclectic? ' 



Would another approach have been more suitable? lifhich one? 

If the directive method was used, which would you say set 
the essential tone of the session? Check one, 

-advice 

-exhortation 

-explanation 

-reassurance 

If the non-directive method was used*, were the major 
steps followed? Check each step that was followed* 

a* Be prepared e. Don't display authority^ 

b* Put man at ease ^ f. Listen carefully 

c. Establish rapport g. Don't advise- 

d. Avoid argument or h. Help clarify positive 
admonishment ^ courses of action 

If the eclectic approach was used, why? In what areas 
was the counselor using directive tactics, and in what 
areas was he using non-directive methods? 
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Was the attitude of the counselor one of acceptance of 
his counseled? 

Did the counselor attempt to empathize with the counselee^ 
to adopt his frame of reference, to see the situation 
through his eyes? 

Did the counselor leave decision and choices to the 
counselee? 



What positive effects (if any) do you think this session 
had upon: 

the counselor? 

the counselee? 



What negative effects (if any) do you think this session 
had upon: 

the counselor?^ [ 

the counselee? 



• Do you think there was a need to call a specialist in 
this situation?' 



Situation Brief 2-1 Counselor 



You, ENS Smart, are a junior officer on a LST vtith a 
crew of 80. You have been working on routine maintenance 
with the crew and found them in general to be a cooperative, 
hard working group, willing to work the long hard hours • 
during the upkeep period. The leading petty officer has 
approached you with a problem, however, concerning one of the 
enlisted men. A seaman apprentice. Murky, has such poor 
personal cleanliness habit? that his compartment mates have 
complained to the petty officer. The crew's attempts at 
shaming Murky into improvement had proved unsuccessful. The 
petty officer has also failed to get Murky to shape up, and 
has referred the seaman to you for counseling. 

You know that Murky has been a poor worker, and has had 
little formal education and a low GCT rating. He apparently 
lacks even a rudimentary knowledge of personal hygiene, and 
his compartment mates complain of his constantly offensive 
body odor, bad breath, diity clothes, etc. You realize that 
unless you can get seaman Murky to change his ways, the 
morale of your crew will be adversely affected. You hive 
10 minutes to talk to Murky. 



Situation Brief 2-2 Counselee 



You are Seaman apprentice Murky aboard an LSI. A 
high schoox drop-out, you were unemployed for a v:hile and 
then enlisted in the Navy to avoid the draft* This seemed 
a good way out of an unpleasant family life for you, since 
your family was extremely poor and you were just another 
mouth to feed at home. You have been nagged, ever since 
you joined the Navy, about your offensive personal habits* 
You figure that you're never going to get any\Aere in the 
Navy anyway, so why spend extra money, that >'>u'd rather 
spend on leave, on toilet articles* When you finish work, 
you^re too tired to get your clothes washed* You don't 
care what the other guys in the compartment think about 
you* Though the petty officers' admonishment made you 
change your ways for a while becaiuse you thought you would 
get into trouble, you were too tired to keep up the effort 
of clean habits • Besides", no one seemed to notice the im- 
provement anyivay* ENS Smart has called you to his cabin for 
what you imagine will be a reprimand* ^ 



V 
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Evaluation Sheet- 2 



er|c 



1. Which counseling approach did the counselor use, 
directive, non-directive, or eclectic? 



Would another approach have been more suitable? Which one? 



r 

L 

r 

i 



I o 



2. If the directive method was used, which would you say set 
the essential tone of the session? Check one. 

-advice 

- exhort ati on 

- exp 1 an a t i on 

- re as sur an ce 

3. If the non-directive method was used, were the major 
steps followed? Check each step that was followed. 

a. Be prepared e. Don't display authority^ 

f. Listen carefully 

Don't advise 



b. Put man at ease 



c. Establish rapport 

d. Avoid argument or 
admonishment 



h. Help clarify positive 
courses of action 



4. If the eclectic approach was used, why? In what areas was 
the counselor using directive tactics, and in what areas 
was he using non-directive methods? 
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Was the attitude of the counselor one o£ acceptance of 
his counselee? 

Did the counselor attempt to empathize with the counselee, 
to adopt his frame of reference, to uee the situation 
through his eyes? 

Did the counselor leave decision and choices to the 
counselee? 

What positive effects (if any) do you think this session 
had upon: 

the counselor?^ 

the counselee?^ 

What negative effects (if any) do you think this session 
had upon; 

the counselor? 

the counselee? 



Do you think there was a need to call a specialist in 
this situation? 



Situation Brief 3-1 Counselor 
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You are MIDN Able, a platoon commander at the Naval 
Academy. One of your squad leaders, MIDN Baker, has been 
lax in the performance of his duties as a squad leader. This 
has come to your attention because several men in his squad 
have come directly to you, instead of to him, with problems, 
saying that Able had no time for them. In addition, you have 
noticed that the plebes in his squad have been repeated 
offenders in areas which could have been improved with some 
thorough drilling on the part of their squad leader. 

You have called MIDN Baker to your room for 
counseling, and have consulted for reference the Academy 
regulations concerning the duties of a squad leader, quoted 
in full below: 

0112. DUTIES OF THE SQUAD LEADER 

1. The Squad Leader commands the basic unit of 
the Brigade. His exercise of command respon- 
sibility is therefore essential to the good 
order, disciplin'e, and morale of the Brigade. 
He must take a thorough personal interest in 
each member of his squad, know his problems, 
be solicitous of his welfare, and exact from 
him a strict and efficient performance of duty. 
,The Squad Leader will be responsible for the 
accurate reporting of all absentees in his 
squad to his platoon mustering petty officer. 
The Squad Leader, in exercising direct command 
of his squad, will permanently administer the 
indoctrination of all fourth classmen in his 
squad. He will adhere strictly to the current 
plebe indoctrination regulations. 

You have 10 minutes to counsel Baker. 
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Situation Brief 3-2 Counselee 

You are MIDN Baker, a squad leader at the* Naval 

Academy. Although you are happy to have been appointed squad . 

leader, you feel that it is more or less an honorary position, 

and shouldn^t entail any specific work on your part. You have 

a particularly heavy academic load this semester, and when some 

of your men approached you with problems, you were too busy 

with your own work to deal with their problems as well as your 

own. Besides, you can never recall ever having gone to your 

squad leader for help, and don't see why you should set a 

Aew precedent. You feel that your squad got saddled with some 
» 

real "losers" for plebes, and there's not much you can do 
about those who have been repeated offenders. Your Midshipman 
Platoon Commander has called you to his room for a talk. 
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Evaluation Sheet-3 

Which counseling approach did the counselor use, 
directive, non-directive, or eclectic? 



Would another approach have been more suitable? Which one? 



If the directive method was used, which would you say set 
the essential tone of the session? Check one. 

- advice 

-exhortation 

-explanation 

-reassurance 

If the non-directive method was used, were the major 
steps followed? Check each step that was followed. 

a. Be prepared e. Don't display author ity_ 

b. Put man at ease f . Listen carefully 

c. Establish rapport g. Don't advise 

d. Avoid arguuent or h. Help clarify positive 
admonishment courses of action 

If the eclectic approach was used, why? In what areas 
was the counselor using directive tactics, and in what 
areas was he using non-directive methods? 
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5. Was the attitude of the counselor one of acceptance of 
his counselee? 

6. Did the counselor attempt to empathize with the counselee, 
to adopt his frame of reference, to see the situation 
through his eyes? ^ 

7. Did the counselor leave decision and choices to the 
counselee? ^ 

8. What positive effects (if any) do you think this session 
had upon: 

the counselor? 

the counselee? 

9. What negative effects (if any) do you think this session 
had upon: 

the counselor? 

the counselee ? 

10. Do you think there was a need to call a specialist in 
this situation? 
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DISCUSSION QUESTIONS AND RESPONSHS 

(') 

The evaluation sheets provide the questions for 
guidance in the counseling session. 



» 

o 
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EVALUATION PROCEDURES 



Since the evaluations should be based on objectives, 
and since the instructors may wish to grade the midshipmen 
on the basis of their contributions and insights, it must 
be stated that the instructor will have to rely on 
observation and judgment rather than hard data. 

^ There is no way of determining if a class member 
really gains an appreciation and sympathy for someone 
else's problem unless he says something like, "Now I know 
what it is like to be in that situation." Likewise 
those midshipmen who act as counselors may be perfectly 
appropriate in their methodology despite what the instructor 
( ) may feel is the preferred approach. Perhaps the only 

rigorous evaluation method is the evaluation sheet which 
can be collected and graded by what standards the instructor 
and the group deem as equitable. 
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DEPTH CORE # 9 

RESPONSIBILITY OF 
JUNIOR OFFICER COUNSELING 

PART VIII 



o 
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STATEMENT OF INTENT 

This Instructional unit is designed to show the midshipman 
where his responsibility lies in the sphere of counseling. The 
accountability toward his subordinates will be discussed as well 
as hiis personal and professional limitations. In many instances 
the junior officer will assume the role of a father, ch^lain, 
psychologist, or legal officer for his group. Each midshipman 
should realize that the jimior officer must maintain the required 
confidentiality for privileged information. It is very important • 
that he be aware of his obligations to guide and direct his men 
in a just course. Likewise, it is imperative that the leader 
recognize where he should draw the line in determining when 
the cu3e should be placed in the hands of a professional. 

The Naval Officer plays an tmusual role in the context 
of our society. Because of the very nature of his mission he 
Is placed in circumstances where he is often the closest 
authority figure his men have to depend on. At sea, and at an 
isolated duty station, the junior officer faces a myriad of 
responsibilities that his civilian counterpart would not face. 
These responsibilities are not cut and dry, and are undoubtedly 
subject to Interpretation. It is this subjective decision-making 
power that will be focused on in this program. 



OBJECTIVES OF PRESENTATION 

The midshipman should be able to draw a line between 
his responsibility to guide his men, and when he must 
advis'^ bis men to seek professional counsel. 
Several hypothetical questions and situations should be 
presented to the midshipman and he, individually, 
should be required to make the proper decision. 
The midshipman should be made to realize that he is 
In no position to "meddle" Into his subordinates affair. 
He is there to help if help is requested or the situation 
forces him to act in an advisory capacity « 
The midshipman must also realize that as a **counselor" 
he should retain a large degree of objectivity and a 
certain amount of detachment when advising his men« 
The midshipman must come to realize that the junior 
officer must maintain the required confidentiality for 
privileged information. 



APPROACH TO PRESENTATION 

It has been suggested that advantage be taken of the 
expertise of several Naval Academy professionals* These profess lonals^ 
a chaplain, a clinical psychologist, and a legal officer, are the '^panel 
of specialists** In this counseling segment, which Is on video tape. 

The format Is a roundtable discussion by the three 
specialists, the moderator, and an experienced unrestricted lli:e officer 
who has been recently In che Fleet and has faced the problems Incurred 
In the areas imder discussion* The hearty discussion not only covers 
the materials but reveals the human, subjective aspects of the problems* 

After viewing the tape, the Instructor may break up his 
class Into small discussion groups. These discussion groups will analyze 
various counseling situations similar to those treated In the film. These 
situations are presented in the student handout. Each discussion group 
win be responsible for a coimsellng decision based upon a valid rationale. 

Prom the type of decisions made the Instructor should be 
able to get a "feel" for the students comprehension of the material. 

The Instructor may choose instead to conduct one class 
discussion, using the DISCUSSION QUESTIONS sheet. 



STUDENT HANDOUT 



This sheet contains. In addition to those questions handled by the panel, 
additional situations which might confront a Junior Officer. 

1. My girl friend Is pregnarit. I donH want to marry her* What :=.hould I do? 

2. I owe over $300. on my credit cards; I haven't paid my rent In 2 months 
and they are threatening to evict me, I need money so badly, what shovld 
I do? 

3* I started popping pills and thought I could control It. I can't. I need help. 

4. My parents have just written me that they are getting a divorce. I don't 
know what to do, 

5* The fellows In my compartment all kid me because I believe In a strict 
Interpretation of the Bible and helping others to follow Its teachings. . This 
Is my life, I don't want to be Interfered with* 

6* The guys In the squad won't have anything to do with me because they say 
I smelL I don't know what the problem Is, because I never had any 
problem at home. 

?• Sir, I want to transfer. Everybody Is against me. I don't get any 
opportunity to do my best* Even you're against me. 

8. I think my wife is cheating on me. I want emergency leave to see If I 
can catch her. 

9. You know I just got busted for getting Into that fight. I just don't know how 
to tell my wife we'll have to live off of $30.00 less a month. 

10. I am terribly homesick, I want to go home. If tilings don't get better I'm 
going to go UA. 

11. Sir* I have been asked to come to you in behalf of the men of our division. 
Morale seems to be going from bad to worse. We don't know where to put 
our finger on It but things have to change for the better, or the men want 
.out. 

12. Sir* the job I have been stuck wtth on the ship just Isn't up my alley. I 
didn't spend 2 years at college to chip paint for four years In the Navy. 

It takes the brain of an ape to do the job I have to do. If the Navy only 
wants me for chipping paint I want out. 
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13. I can't decide whether to ship over. I have an offer of a pretty good job 
on the outside and the way things look now the Navy may not be too 
Important in the future. 

14. I want to go to OCS. I have been told I have good leadership ability 
but I donH meet all of the qualifications. 

15. I think I am becoming an alcoholic. I've tried to fi^t it on my own, but 
am not having any success. What can I do? 

16. I cau^t one of my shipmates stealin^^ supplies for his personal use, and 
didn't put him on report as he promised not to do it again^ Well, now a 
valuable piece of equipment Is missing and I suspect he Is the culprit. 
What can I do? 

17. I haven't heard a word from my wife or parents for over 3 months now. 
They usually write once a week. I'm going crazy with worry, and have 
tried to reach them by phone, but get no answer. What shall I do? 



% 



DISCUSSION QUESTIONS AND RESPONSES 



(i'or instructor's use only!) 

1. As Junior Officers every one of you will sometimes be called upon 
to decide whether or. not a counselee needs to be referred to a 
professional for help. What are some reasons why you might 
refer a case to a professional such as a chaplain, psychologist, 
or legal officer? 

Possible Answer: First, the case might clearly be out of the JO*s 

realm • in other words, he could not give any knowledgable 
advice or help to the counselee. In such cases it is better 
to admit that he is not qualified to help than to give incorrect 
or useless advice. Secondly, if a counselee 's problem 
persists even after the JO has counseled him, this also 
mi^t be a sign that some professional help is needed. 
Thus, if a counselee comes repeatedly to the JO with 
the same problem, or, if the JO notices by following 
up on a coimselee that his problem situation has not 
improved, referral to a professional might be indicated. 
The most important thing to remember however, is that 
it Is virtually impossible to definitively know when referral 
is in order. For exampl^^*., a counselee who breaks down 
In a cotmseling session may be perfectly normal and 

ply break down out of relief at being able to discuss 
his problem — the catharsis phenomenon. On the other 
hand, a counselee' s inability to control his emotions 
may be indicative of some deep seated emotional or 
personality problem which only a psychologist or 
psychiatrist can treat. Clearly, it is the responsibility 
of the JO to bring all of his sensitivity, judgement, and 
background information to bear on each individual case 
and decide whether referral is in order... 
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2. In the film you saw some of the professional sources to which 
you might refer a counselee: i.e., chaplain, legal officer, and 
psychologist. What are some of the other officers or agencies 
to whom you might refer a counselee and for what reasons 
would you make referrals to each? 



Possible Answer: Some of the other sources of aid are: agencies and 
officers such as the Navy Relief Society, the American Red 
Cross, Training and Education Officer, and Reenlistment 
Officer. The Navy Relief Society is a semi-official welfare 
agency which can in an emergency provide financial and other 
assistance to Navy men and their dependents. They may 
provide loans or grants due to nonreceipt of pay, or provide 
emergency medical, dental, or hospital expenses. They 
may also help with funeral expenses, travel expenses due to 
emergency leave, and other cases involving family privation 
or housing problems. The American Red Cross is another 
agency which can help a man gain information quickly about 
the health and welfare of his family. The Red Cross can 
also furnish confidential reports of home conditions for use 
by commanders in considering application for emergency 
leave, morale leave, compassionate reassignment, deferment 
from overseas assignment and dependency or hardship 
discharge. 

The Training and Education Officer formulates plans 
and coordinates shipboard training programs. He would be 
helpful to any counselee seeking additional training for 
advancement. Finally, the Reenlistment Officer can provide 
individual counsel addressed to the specific needs or problems 
of a man considering reenlistment. 



3. The Instructor may ask further questions regarding the way 
individual cases were handled by the panel,, specifically 
inquiring of the midshipmen, "Can you suggest another 
way of handling this case?'' 




EVALUATION PROCEDURES 

The Instructor can use the discussion questions and 
responses to evaluate how much of the film has been 
assimilated by the group. If he wishes to ensure total 
participation of the group, he migjit also question individual 
members of the group as to whether or not they agreed 
with the way a particular case in the film was handled. 

Additional situations for possible use by discussion 
groups are included in the STUDENT HANDOUT and may 
also be used to evaluate the midshipmen's competence in 
various counseling situations. 



DEPTJH. CORE # 10 

ADJUSTMENT AND MALADJUSTMENT? 

MENTAL HEALTH AND THERAPY 
PART TWO/Vni 



STATEMENT OF INTENT 

The seriousness of the mental health problem must 
be impressed upon the midshipmen. Mental illness handicaps 
the maladjusted individual and affects those with whom he lives 
and works, it is estimated that one person in ten will at 
some time In his life be admitted to a mental hospital. 
While the line officer is incapable .of either diagnosing or 
treating mental ilhiess, he should be competent enough to 
recognize the symptoms of mental disorder and arrange for 
referral to competent, trained personnel. 



OBJECTIVE OF PRESENTATION 



To give the midshipman a description and illustration 
of current techniques for the prevention as well as the 
treatment of mental illness. (Part of this objective is 
accomplished through the showing of the film: "It's a Plot.") 



r 
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APPROACH TO PRESENTATION 

Before showing the movie. "It^s a Plot", briefly e3q)lain 
the purpose of the film and the use of the attached student 
handout (discussion questions). The following point shpuld 
be made: the midshipmen are not required to view this film 
from the professional mental health point of view, but from the 
view of the Naval officer. 

During the showing of the movie the instructor may 
stop it at appropriate points to ask questions. An example 
is the wardroom scene where LT Peterson says, "Why do guys 
like that drink?" 

Since the film runs 45 minutes^ there are three options 
for handling both the showing of the film and the discussion questions. 
Option One: show the entire film, handout the questions and require 
the midshipmen to attend a second depth core session which would 
concentrate on the questions. 

Option Two: show half of the film and spend the remaining part of 
the period discussing those questions that apply to wjiat has been 
viewed. 

Option Three: Require that two sessions be spent on the film by 
repeating the procedure In Option Two, I. e., show and discuss half 
of the film in the first session, show and discuss the last half of the 
film in the second session. 
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STUDENT HANDOUT 

Discussion Questions for the film 'It's a Plot". 

Williams' Problem - Analyze his problem from the standpoint of his motives, 

frustrations and reaction to the frustration. 

1. What defense mechanisms does he exhibit or employ? Give both the 
category and mechanism employed. Further, e^^lain in one sentence 
how he displayed it. 

2. Does he exhibit any abnormal reactions? If so, are they neurotic or 
psychotic and which reaction does it indicate? By what means is it 
displayed ? 

3. What was the underlying reason he beat-up his wife ? What reaction 
to frustration was he displaying? 

4. Which of Maslow's hierarchy of needs does he Indicate a need for? 

5. In your opinion, why did Mr. Peterson not recognize that Williams had 
a problem? 

6» What action would you recommend be taken by the Executive Officer? 

7. ^ What action can be taken to reduce ttie probability that such incidents 

as the beach fight are not repeated? 

8. What action could have been taken that mi^t have prevented the delay 
In lowering the Captain's boat? 

9. Was the punishment awarded appropriate? Why? 

10. Comment on the action by the OOD in allowing Williams to go ashore to 
make a phone call. 

11. Wardroom incident. Should Williams have been allowed to enter the 
wardroom ? Why ? 

12. What posture or position should an officer assume when talking to a 
drunk? Why? 

13. Discuss the delay In removing Williams from the wardroom. 
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DISCUSSION QUESTIONS AND RESPONSES 

1. What defense mechanisms does he exhibit or employ? Give both the 
category and mechanism employed. Further, explain in one sentence 
how he displayed it. 

a. Wlthdra^val (1) Alcohol b. Aggressive reactions (1) Projection - 
placing blame on others (2) Displacement - beating of wife c. Compromise 
reaction (1) Rationalization - 'Tm a good electrician". 

2. Does he exhibit any abnormal reactions? If so, are they neurotic or 
psychotic and which reaction does it Indicate ? By what means is it 
displayed? 

a. Psychotic (1) Paranoia - showing aggression. People are plotting 
against him. Thoughts of persecution because he is better than anyone else. 

3. What was the underlying reasons he beat-^up his wife? What reaction to 
frustration was he displaying? 

a. Displacement from being angry with the Navy. b. Displacement because 
of the conduct or hatred for his mother. 

4. Which of Maslow's hierarchy of needs does he Indicate a need for? 

a. His greatest need was that of security and belonging. 

6. In your opinion, why did Mr. Peterson not recognize that Williams had 
a problem? 

a. Peterson did not appear to know his men. He was not aware of the 
difference between normal and abnormal reactions to frustration. 

b. Keep In mind that Peterson did not have the opportunity to observe the 
situations relating to the case that we did In viewing the film. 

6. What action would you recommend be taken by the Executive Officer? 

a. Get Williams professional help. 

?• What action can be taken to reduce the probability that such Incidents 
as the beach fight are not repeated? 

a. Provide beach guards. b. Dependable liberty boat schedules. 

8. What action could have been taken that xnlght have prevented the delay 
In lowering the Captaln^s boat? 

a. The OOD checking the boom operation prior to the departure time. 
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9. Was the punishment awarded appropriate? Why? 

a. Punishment should not be degrading. A rated man should not be assigned 
to chip paint unless he is reduced In rank. 

10. Comment on the action by the OOD in allowing Williams to go ashore 
to make a phone call. 

a. The phone booth was beyond the limits of the restriction awarded by the CO 
xmless escorted. Peterson should have been alert to the bag under Williams' 
arm and questioned it. 

11. Wardroom incident. Should Williams have been allowed to enter the 
wardroom? Why? 

a. Williams should not have been allowed to enter the wardroom under the 
Influence of alcohol. An officer should not attempt to resolve a serious 
problem with a drunken subordinate. 

« 

12. What posture or position should an officer assume when talking, to a 
drunk? Why? 

a. Mr. Peterson and the XO should have stood up. When confronted with a 
possibly hostile drunk^an officer should be In a position to defend himself, 
Williams could have stumbled and knocked both Peterson and the XO over, 
which would have been most embarrassing. 

A man In Williams' condition feels a psychological advantage when looking 
down on someone he Is angry with. 

13. Discuss the delay In removing Williams from the wardroom. 

The Duty Master-At-Arms (DMA) was Instructed to remove Williams the third 
time before he finally departed, .then It was only when he (Williams) decided 
to go. 

A well discipline DMA would have removed him after being told to do It the 
first time. 



EVALUATION ' PROCEDURES 

The instructor here has tsvo options. 
, Option One: if he wishes to assign a grade for this depth 
core(s]|^ he can prepare a quiz using selected questions from 
the student handout. 

Option Two: on the basis of discussion responses in the 
class he will be able to determine the degree to which 
the midshipmen imderstand the basic objectives of this 
depth core. 



DEPTH CORE # 11 



DESIGN OF NEjy ENLISTED 



PERFORMANCE EVALUATION FORM 



PART XI 
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STATEMENT OF INTENT 

The Report of Enlisted Performance Evaluation [NAVPERS 792 
(Rev 6-65)1 Is the Instrument used to: 

1. Determine eligibility for reenllstment, honorable discharge, 
aiid award of good conduct medals* 

2. Give the Commanding Officer the prerogative of definitely 
Influencing the advancement of outstanding personnel* 

3. Select personnel for advancement In rate, assignment to 
special duties, special educational progprams, and for 
appointment to commissioned status* 

The report attempts to avoid the pitfalls of requiring judgments on 
such abstract terms as "leadership quality" • which clearly could mean 
several different things to several different people. This has been done 
by requiring the evaluator to use a rating scale, a device for Improving 
the objectivity of Impressions* 

The scale requires the evaluator to rate the men^s performance on a 
scale of 10 In 5 specific areas, and provides room for any additional 
comments and explanation. Even with this added objectivity, the rating 
scale Is still not a perfect Instrument for evaluating performance. The 
purpose of this depth core Is to suggest and discuss some of the areas on 
the "Report" which might be Improved and to discuss the possible 
repercussions of a change. 



OBJECTIVE OF PRESENTATION 

The midshipmen will suggest possible 
changes to the present '"Report of Enlisted Performance 
Evaluation" and discuss the possible Impact of such changes 



APPROACH TO PRESENTATION 

The instructor will begin the session by 
reviewing briefly with the class the purpose of the 
Enlisted Performance Evaluation Report. He will present 
the class with the suggested criticism - illustrated 
In chart form on Student Handout # 1, and 
described in discussion question on page 11-8. 
The object of the class will be to decide 
whether or not the suggested criticism 
is indeed valid, and if so, how the form 
could be improved. 
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STUDENT HANDOUT 1 

SCHEMATIZED VERSION OF RATING SCALE 

The graph below shows how the five descriptive terms used in categories 
1 -through 5 on the present rating scale might be compared in terms of 
"curves" of quality. 
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STUDENT HANDOUT 2 
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DISCUSSION QUESTIONS AND RESPONSES 

(For Instructor's use only!) 

Instructor may choose to use one or both of the numbered items below for 
discussion. 



1. One criticism which might be directed at the present evaluation scale 
is that the headings along the top of the grid (especially the first three 
columns) fail to make a clear enough distinction in quality or quantity. 
The handout contains a chart which Illustrates how the scale seems to 
be weighted toward the positive side, without adequately differentiating 
levels of excellence. For example, look at the first trait measured. 
Professional Performance, and see how the first three headings make 
it necessary for the evaluating officer to differentiate between 
"extremely effective," "higjily effective," and "effective and reliable." 

Questions: Is this criticism valid? Is there a difference between these three? 
How does one decide this difference? How might this difficulty be 
remedied? Does the same problem exist in the scale headings for 
the other four traits? 

Possible Answers: The students will probably differ in their views as to 
whether or not this criticism is valid. Some may argue that it is 
possible to differentiate between the terms, and that when the terms 
apply to actual individuals it is quite easy to place one person^s 
professional performance in the "highly effective" category, whereas 
another's in the "extremely effective" category, etc. Others may 
agree that the criticism is valid, and if so, migjit suggest some better, 
more easily quantified terms to substitute for the vague ones. They 
might create a "revised scale" Indicating their final suggestions for 
headings. 



Another criticism which might be directed at the j^resent evaluation 
scale is that there is too much room for discrimination 
on the positive side - categories 1 - 4 are all basically 
positive in nature, whereas there is too little room for 
discrimination on the negative side - category 5 is the 
only truly negative one. Note on the handout chart how 
the headings for columns four and five take a "nose dive" 
from "adequate" and "passable" to ^inadequate," "no 
credit to the naval service," and "a misfit." 

(Continued) 



Questions: Do you think this sudden drop is justified? Should there be a 
better range of values indicated across the top of the scale, 
especially since it is a well known, though unofficial; fact that anyc 
rated in the fourth column will be "passed over?" How well 
would this present scale translate into a letter grading system? 

Possible Answers: There will probably be some discussion as to whether 
or not the "middle ground" should be expanded on the scale, as 
this would make it seem, especially to outsiders, that "average" 
men were being advanced, when in truth, only above average men 
should be advanced. Students might suggest that the scale be 
made more "realistic" in its range by changing the fourth column 
heading to something which implies barely sufficient performance. 
If one were to equate the present scale with the average letter 
grading system, A - F, the fourth column would be D+ and D- 
and it is questionable whether such descriptions as "adequate" 
or "usually obeys commands" fit the D+ and D- category. 



Additional Question for consideration by the Midshipmen: 

Are there any areas or skills which you feel the enlisted 
performance evaluation fails to reflect? How migjit they 
be included in the form? 
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. EVALUATION PROCEDURES 

This depth core is designed primarily as a 
exercise to prepare the midshipmen for the task they 
will eventually perform, namely, that of filling out 
Enlisted Performance Evaluation Rep^ .s. The 
instructor might wish to give the midshipmen additional 
practice with the form by assigning each one the task 
of evaluating several of his company or class members 
as if they were enlisted men under his command. 
Another possible evaluation technique might be to give as 
a homework assignment the task of "revising" the 
present form. 



/ 
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STATEMENT OF INTENT 

This depth core segment is intended to give the midshipmen 
an opportunity to assess their own personal standpoint with regard 
to the Race Relations problem, and to give them some Ideas as to 
how they, as future officers, can effectively deal with the problem* 
The filmed lecture '*Black Awareness In the Armed Forces/' by 
Major Ed Green, will be presented and discussed as one example 
of how an officer should view the problem. The film will be used 
as a focal point around which the midshipmen may structure and 
explore their own Ideas as to how the problem can be dealt with* 

It has been suggested * that the problem of Race Relations 
be dealt with from the following aspects: 

1) What can be done about the problem of ''Black Separatism?" 

2) What can be done about the problem of Race Relations 
at the Naval Academy? 

3) What can be done about Race Relations In the Fleet? 

4) How can we best train midshipmen so that they are aware 
of the various aspects of the problem, and provided with 
Ideas on how best to approach the problem In their 
capacity as Junior Officers? 

This depth core will ask all of these questions, and suggest some solutions. 

* see memo, 1 Oct 1970, from Asst Prof Boys re Capt Boyd's suggestions 
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OBJECTIVES OF PRESENTATION 

!• The midshipmen will view the film "Black Awareness in the 
Armed Forces" and discuss the problem of Race Relations in 
the Navy in the light of (1) the issues raised by Major Green, 
and (2) the approach used by Major Green. 

2. The discussion of the film will give the midshipmen an 
opportunity to examine and Interpret their own attitudes and 
feelings about Race Relations and help them to gain an Insight • 
Into ways in which they can cope with these attitudes and 
feelings in carrying out their leadership roles. 

3. By participating ln..>this depth core session the midshipmen 
will develop an increased sensitivity toward the many and 
deep seated aspects of the Race Relations problem and thereby 
be more likely to identify and effectively deal with such problems 
when they occur in units under his command. In short, as 
Major Green so succinctly stated in his lecture, the midshipmen 
should not have to "muddle through" any Race Relations problem 
but should rather, be prepared and able to "effectively handle" 
It. 




APPROACH TO PRESENTATION 



The Instructor will briefly introduce the film, and 
then show It. Afterwards, he will lead the group In a 
discussion centered around the suggested questions on 
the sheet Discussion Question ^ and Responses. The Instructor 
should keep In mind as the discussion unfolds that the 
object of this session Is to help the midshipmen be prepared 
to cope with Race Relations problems. This means that as many 
students as possible should be encouraged to participate, 
since both group and Individual will benefit from many and diverse 
viewpoints and Ideas. 



13-5 



DISCISSION QUESTIONS AND RESPONSES 

1. How would you describe Major Green's approach to the Race Relations 
problem? Is it effective? In what ways? 

Possible Response: Major Green traces the problem of Race Relations In 
America back to its historical roots, and explains how the problem 
differs from other prejudice problems here. He further explores and 
explains some of the unsung contributions made by black Americans 
In the nation's military conflicts. Finally, he deals with the p? oblem 
of black separatism and suggests that this is a reasonable and pr dictable 
product of white racism. 

His approach is outstanding, due to the fact that he is an 
excellent speaker, is obviously "involved" and is not afraid to shatter 
Illusions or to speak the truth before his audience. The fret that he, 
a black, is a Major in a respected branch of the military, lends 
additional force and credibility to his arguments. 

2. Major Green touches upon the subject of Race Relations as they are 
manifested in the Academy (namely, the Sunday breakfast table incident). 

He suggests tliat the separate table in Itself is not a problem, that separatism 
would become a problem only if a white midshipman were not allowed to 
sit there, or if a black midshipman were refused a seat at an all white 
table. Do you think this might occur at the Naval Academy? Why or 
why not? Can you cite instances where this discrimination has occurred 
to your Academy experience? Haw might his approach to this situation 
help you in dealing with a racially mixed unit? 

Possible Response: The students may or* may not be able to cite instances of 

unofficial exclusion of blacks at the Naval Academy. They will probably 
suggest that one of the reasons why there is little racial tension at the 
Acadamy is that the number of black midshipmen is relatively small, 
the practice of discrimination is not in line with the overall goals of 
the Navy, and that being prejudiced would conflict with one of the 
strongest needs of a midshipmen, namely, to be, accepted as an 
exemplary member of the Brigade. Whatever instances the midshipmen 
might be able to cite of discrimination at the Academy will probably be 
from civilian contact or from unofficial activity, such as social events. 
The students should be encouraged to suggest ways of dealing with such 
occurrences. There might be some students who feel that separatism 
such as the black midshipmen^s sitting at a separate table, is a problem; 
if so, they should be able to offer an explanation or justification for 
this view, e.g., the separate group mi^t develop goals which are in 
conflict with those of the Acader.'^v, or try to exert pressure to gain 
some special recognition or privilege. 
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3. To what extent is Race Relations a problem in the fleet? 

Possible Response: The problem occurs to a much greater extent in the fleet 
than in the rather select group that is the \aval Academy. Reasons 
for this are: 1) men who join the Navy come already filled with 
attitudes, prejudices, and biases which they accumulated in the 
civilian world, and in the often close, tense, contact that is 
required by Naval life, these prejudices lead to conflict; 2) 
there are much higher numbers of black group members. The 
midshipmen can here suggest a number of ways that conflict may 
often, but not inevitably, be avoided; or justly dealt with should 
It occur. The instructor may cite research with mixed units that 
shows that close contact helps eliminate negative attitudes and 
prejudices. Finally, he mig^it ask the midshipmen how they would 
deal with a racially mixed groi;^. 

4. Do you think ^ would be able to handle a Race Relations problem 
without being biased by your own prejudices? Would you feel competent 
to give a lecture such as Rfejor Green's to a man whose prejudiced* • ♦ 
behavior was disturbing the smooth riuming of your unit ? 

Possible Response: The desirable response here woulc be that the officer who 

faced such a problem either in his own attitude or that of a subordinate, 
would be wise to follow Major Green's examplt- and realize that if 
"you're not a part of the solution you're part of the problem*" He should 
"tell it like it is", making it clear to the subordinate that the Navy 
has no place for personal biases, that there is a "job to be done." 
Another important point which the midshipmen will probably come, 
up with is that they, as officers, will be setting the example for the 
men under them, and that prejudicial behavior on their part is only 
likely to cau^e similar behavior from subordinates. 
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EVALUATION PROCEDURES 

One way that the instructor mi^t evaluate just how much 
of the nim and discussion was assimilated by the midshipmen would be 
to assign a typical Race Relations problem as homework. Each midshipmen 
would be required to write a brief e>q>lanation of how he would handle the 
situation* Examples for this purpose are attached* The responses should 
be judged by the instructor on the basis of whether or not they apply 
one or more of the aiq[>roaches su^ested in the depth core lecture or 
discussion. 
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Example # 1 

You are a Junior Officer assigned to a shore station. Your 
unit is a mixed one, approximately 18% are black* One of the black 
enlisted men requests permission for himself, and the other black men 
in the imit, to be granted special liberty in honor of Martin Luther King Day. 
Your unit is presently engaged in a special project that would make it 
inconvenient, but not impossible, to grant the men this special liberty. 
What would you do? 



Example # 2 

You are a Junior Officer on duty at an urban Naval Base. You 
are walking from one building to another when colors sounds, and you 
observe two black enlisted men saluting with the Black Power salute. 
They are clearly aware that you have seen fliem. What would you do? 



Example # 3 

J You are a Division Officer aboard an aircraft carrier. One of 

the enlisted men in your division has been put on report for violating 
a smoking rule, and comes to you with the complaint that he was put 
on report 'Tbecause he is black", and that other, white enlisted men were 
also smbking, but were not put on report. What would you do? 



< 



14-2 



STATEMENT OF INTENT 

The problem of drug abuse in the Armed Forces as well 
as in civilian life has become a topic of increasing concern and 
often heated controversy. The object of this depth core is not i 
simply to inform the midshipmen about the various kinds of drugs, 
their effects, characteristics, etc. This information is readily 
available to him in any number of pamphlets, books and films on 
the subject. • The object of this depth core is, rather, to prepare 
the midshipmen to deal with some of the usual misconceptions about 
drug use, and to thus make him better able to educate his subordinates 
In drug awareness. 

The session centers around one leader's effective, though 
controversial approach to drug av areness education. The midshipmen 
will view a portion of the film "Drug Awareness" by CPO Donald 
Methlie, and (Len participate In a discussion about his approach. It 
is difficult to imagine any thinking individual who could view this film 
and not have at least one comment, either positive or negative, regarding 
Methl e's app: jach to the problem. Even though the^ midshipmen may 
Tack Methlie 's special talent as a public speaker, or his depth of experience 
in the field of drug control, they cannot help but glean some valuable 
techniques which may prove helpful to them in trying to work out their 
own personal approach to dealing with and preventing drug abuse. 



OBJECTIVES OF PRESENTATION 

The midshipman who participates in this depth core will gain 
an increased awareness of the potential role a leader may play 
in educating his subordinates in "drug awareness. " 
The midshipman will have the opportunity to learn some 
valuable lessons in effective, constructive, propaganda. Methlie's 
approach may be controversial, but it leaves no one unmoved. 
The midshipman will be better able to handle drug awareness 
education among his subordinates after analyzing the methods which 
are most effective irf "reaching" certain audiences. 
The midshipman will learn how his owti personal 
attitudes regarding the drug problem must be influenced by his 
responsibility as a leader. 



APPROACH TO PRESENTATION 



The instructor has any number of options as to how he wishes 
to use the materials of this depth core. The film is at his disposal, 
and may be used either in part or In full, depending on whether or not 
he wishes to have the midshipmen discuss the film. Thus, he may 
wish to set up the session as 25 minutes of film, 25 minutes "rap 
session"^ 15 minutes of film, then 35 minutes of "rap session"; or 
any other similar combination. He may prefer to show the film in 
its entirety, thoui^ this will take somewhat longer than the 50 minutes 
usually allotted a depth core session. 

Suggested breaking points are shown in the rough draft of the script 
which is packed with the fibn. 

If the instructor wishes to use the discussion approach, he shoiild 
show as much of the flhn as he deems appropriate, and then proceed 
with the discussion using the format suggested in Discussion Questions 
and Responses. The object of the discussion is to enable as many 
midshipmen as possible to express their views on the effectiveness . 
of the Methlie approach to drug awareness education, and to arrive at 
some concensus of opinion regarding tlie Junior Officer's role in 
combatting the drug problem. 



DISCUSSION QUESTIONS AND RESPONSES 
(For Instructor's use only!) 



1. How would you describe CPO Methlie's approach to the drug 

problem? Is it effective? In what respects? Can you suggest 
some other approaches that might be equally, if not more, 
effectiv3 ? 

Possible Answer: 

It is anticipated that there will be a great diversity of opinion 
as to the effectiveness of CPO Methlie's approach. Some students 
will probably think that the high powered, belligerent approach is a 
good one, that it is "fitting fire with fire", since Methlie 
systematically discounts or disproves practically every argument 
advocating the use of drugs. Some other strong points which 
students may cite are Methlie ^s use of facts and figures to 
document his claims, his appeal to the intelligence and common 
sense of the men, and his incontestable appeal that no matter what, 
use of drugs is "against the law". All of these strong points help 
him to make an effective case against the use of illegal, drugs. 
However, there may be students who disagree or disapprove of 
Methlie's scare tactics, and who are "turned off by his fiery 
approach. These students may cite research which suggests 
that fear-arousing messages often block, rather than aid, acceptance 
of an appeal by causing "defense avoidance", the feeling that "this 
fri^tenlng message doesn't apply to me" etc. see Morgan and King's 
Introduction to Psycholo^ . pp. 612, 613.) which cites case studies 
to support this view) Morgan and King also point out, however, that 
If n person knows or feels that he is in real danger, he is not so 
likely to shrug off or resist the "scare" warning. Thus, Methlie's 
tactics just might reach those men who are most in danger of beco-ning 
seriously involved in drug abuse, i.e., those who are regularly 
smoking T:.arijuana or taking pills. Some lively discussion will 
doubtless follow on this point. (Note: The instructor might stimulate 
it by "playing the devil's advocate'' and Introducing the information 
on -'defense avoidance" should it not arise spontaneously from the 
student's discussion.) Finally, students should have some suggestions 
as to other ways of lecturing the men on the drug abuse problem, 
perhaps having a medical doctor or a former addict lecture on his 
experiences. 



2. How can you as a Junior Officer help fight or prevent drug 
abuse ? 

Possible Answer: 

There are any number of ways that a Junior Officer can help 
aid in fighting and preventing drug abuse. First of all, he can see 
to it that his attitude toward drugs is not permissive or lenient, as 
attitudes of seniors are likely to be imitated by subordinates. 
Secondly, he can see to it that his men are informed of the 
dangers of drug abuse, and stress that in his position of 
authority and responsibility, he cannot condone or even 
argue about the acceptability of drug use, since it is clearly 
illegaL When he suspects or is informed of cases of drug abuse 
among his men, he is responsible for reporting them to the 
proper authority or authorities. Finally, he should keep himself 
reasonably well informed on the subject of drugs, and make sure 
that such information is available to his men. 



EVALUATION PROCEDURES 



The most effective evaluation measure for this depth core 
would be to assign each midshipman the task of writing a brief 
statement of his own attitude toward drug abuse in the Naval 
Service. The statement should be brief, but based on a 
definite, clearly stated rationale. The instructor may judg 
from these statements how well-prepared a midshipman, as 
Junior Officer, will be to deal with any drug abuse problems that 
might arise in his imit. 



DEPTH CORE # 15 
THE LEADER AND THE SITUATION 

PART XII 



STATEMENT OF INTENT 



This depth core session is designed to acquaint the 
Midshipmen, in a seminar fashion, with one possible application 
of the Fiedler Contingency Model. By participating in the 
classroom experiment (which is essentially an abbreviated 
version of one of Professor Fiedler's eAperiments) the 
Midshipmen will actually see how one aspect of the 
Fiedler's model works, i.e., how LPC score and 
situation favorableness interact. This depth core is by 
no means intended to constitute a valid experiment. 
It would be clearly impractical, if not impossible, to 
duplicate In a classroom situation the controlled 
laboratory conditions, trained (^xperinienters, and 
considerable numbers of subjects which were necessary 
to test the Fiedler model. 

The two experimental tasks are included so that 
the class may have an opportunity to view and judge a 
leader's behavior in the light of his known LPC score. 
The purpose of conducting the tasks is not so much to see 
whether the task can be completed correctly by that 
particular leader, but rather, to see whether or not 
Fiedler's hypothesis regarding the relationship between 
LPC score and situation favorableness holds true for 
that particular leader and situation. 

The present materials allow for the students to 
judge a low LPC leader in either of two situations - one 
favorable, one unfavorable. It might be interesting to 
conduct the sanie twc ^asks using a high LPC leader and 
compare the results in the light of Fiedler's hypothesis. 



\ 



OBJECTIVE OF PRESENTATION 

The Midshipmen will participate in and discuss 
one application of the I iedier Contingency ModeL They will 
observe a leader's performance In an experimental task 
situation considered "tmfavorable" In Fiedler's terms, and 
evaluate the leader *s performance in view of his LPC-score. 
Even If the experimental leader does not prove representative 
of the .Fiedler hypothesis, the Midshipmen will nonetheless 
benefit from the discussion. They will gain some insight 
as to how the LPC-^^core relates to the experimental 
situation. 
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APPROACH TO PRESENTATION 



Before class, the Instructor should select one student 
from his group who has received a significantly low LPC score. 
(The scores are available to the Instructors at the Academy, 
but should It prove more convenient, the Instructor could ask 
his class to fill out an LPC scale at some time before the 
depth core session.) * 

The Instructor has two options for presenting this 

depth core: 
« 

Option One - He may conduct Task 1 In class as specified 
in instructor's materials. 

Option Two - He may conduct Task- 2, Instead of Task 1, 
in class, and adjust the comments In the 
Outline for Class Discussion so that they 
pertain to I6w LPC leader / favorable situation. 

When the c!a£s convenes, the instructor will appoint 
and Introduce the "leader"(or member '^A'\ and appoint group 
members "B" and "C". He should give the leader the 
instructions for the task, and give the rest of the class 
the handout. The class will be Instructed to observe the 
task as It Is being carrfed out, and to fill out the 
questionnaires accordingly. The instructor will time the 
task, (Task 1 - 15 minutes. Task 2-20 minutes) and then 
conduct the discussion afterwards. 



"The LPC score Is obtained by simply summing the 
item scores on the scale sheet describing the 
individual's least preferred co-worker. In terms 
of average item scores, the means for various 
samples, expressed as mean Item scores, range ^ 
from 3.19 to 4.13 Low LPC scores run from 
1.2 to 2.2; high LPC scores range from about 
4.1 tc 5.7." 



Fiedler, A Theory of Leadersh ip 
Effectiveness , page 447 



INSTRUCTOR'S MATERIALS 



These materials consist of: 

1. An JJPC Questionnaire 6>age 15-5) 

2. Materials to be given chosen 

leader of; Task # 1 ^^age 15-6) 

3. Outline for class discussion (pages 15-7 thru 15-9) 

4. Student Handout, to be given 
to observing members of 

ft)ages 15-10 a and b) 
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Name 



Think of. all the Individuals with whom you have ever worked. Now think 
of the person with whom you can work least well. He may be som: one you 
work with now, or he may be someone you knew in the past. 

Be does not have to be the person you like least well, but should be the 
|»erson with whom you had- the most difficulty in getting a job done. 
Describe this person as he appears to you. please note that there should 
be one and only one check mark on each line. 



Fleasant 


















Unpleasant 
Ifinfrlendiy 


Friendly 


• 


• - 




• 




• « 

• « 

• • 




• • 

• • 




8 


7 




5 


4 


3 


2 


1 


tejectlng 


• 


• 


• 


• 




• « 




• • 

9 9 






1 


2 


3 






6 


7 


8 


Helpful 


• 

m _ ^ ^ 




• 






• • 




• • 


Frustrating 




-8 


7 




5 


4 


3 


2 


^ 1 


Onenthuslastlc 


• 


• 




I 




• 

9_ ^ 9 




• - • 


Enthusiastic 




1 


2 




4 


. 5 


6 


7 


.8 


Lots of fun 












• • 






Serious 




8 


7 


6 


5 


4 


3 


2 


1 


Tense 


• 




• 

• 


• • 

• • 




• • 






' Relazed 




1 


2 


3 


4 


5 


6 


7 


8 


Distant 


• 


» 


• 


• • 

9 • 




• • 

• • 




> . • 


Close 




1 


2 


3. 


4 


5 


8 


7 


8 


Cold 


















Warm 




1 


2 


3 


4 


5 


• • 

6 


7 


8 


'Cooperative 


• « 




• 


• • 




• • 

• 9 




• 
• 


Uncooperative 
Hostile 


fepportive 


8 

: 


7 

< 


6 


s 

• • 

9 • 


4 

* 


3' 


2 

« 


1 

• 
• 


Boring 


8 

:. : 


7 

} 


6 

>_ 


5 

• • 

• -^9 


4 

< 


3 

• 
• 


2 

• 
• 


1 

• 
• 


Interesting 
Rarmcnious 


Quarrelsome 


■ 1 
:. : 


2 

9 


3 

< 


4 


5 

• 
• 


6 

• 
• 


7 

• 
• 


8 

• 
• 


Sfelf-'Assured 


1 

• • 


2 

• 

_ _ • 


3 

« 


4 


5 

• 
• 


6 

• 


7 

• 
• 


8 

• 
• 


Hestitant 


Efficient 


8 

• • 


7 

• 
• 


6 

• 

_ • 


S 


4 

• 
• 


3 

• 
• 


2 

• 
• 


1 

• 
• 


Inefficient 

Cheerful 

Guarded 


Gloomy « 


8 

! 


7 

• 
• 


6 

• 

_ , 9 


5 


4 

• 
• 


3 

• 
• 


2 

• 
• 


1 

• 


Open : 


1 

• 


2 

• 
• 


3 

• 


4 


5 


6 

• 

• • 


7 

• 
• 


♦ 

8 

• 




8 


7 


6 


5 


4 


3 ~ 


2 





EXPERIMENTAL "^ASK #1 
LEADER'S INSTRUCTIONS 
(To be given to designated leader by instructor) 

- • « 

The U. S. Civil Service Commission has 
expressed considerjdble concern during the jpast few 
years ^out the small number of highly imaginative, 
intelligent young men who enter government service. 

The Civil Service Commission has asked your 
committee to cooperate in the effort of inducing bright 
young college students to enter as junior executives. 
As part of this drive, you have been asked to write 
a statement of no more than 200 words, to be distributed 
to college students at the beginning of. their senior year, 
urging them to enter into a government career. 

You will have 15 minutes for this task. You 
will be given a warning after 10 minutes. 

PLEASE WRITE LEGIBLY 



f 



. OUTLINE OF CLASS DISCUSSION 

(For fiistructor Only!) 

t. General explanation of m^ing^of LPC Scores 
A. Implicit personality theory 

!• Hl^--LPC score tells xls in effect that the leader 
considers ttie person vrlth whom he is least able 
, to work on a comnion task might still be a reasonably 
nice, fcfeUigent, competent fedlyi4^^^ / He 
disttoguishes behvee^ and ^the avs^^^^ he. 

works, separates perf^^^ and personality. 

2. Low-iiPC leader describes his least preferred 
coworker in a very negative, rejecting msmner. 
Low-Lp6 leader says in effect that the person 
with whom he cannot work is uncooperative, 
unintelligent, incompetent, etc.; he links 
performance with x)ersonaIity. 

B* Need gratification 

1. High-LPC leader obtains need satisfaction and 
reinforcement by achieving a position of prominence, 
and good interpersonal relations. These needs must 

■ be gratified by interacting with others. 

2. Low-LPC leader obtains need satisfaction or 
rebiforcement through achievement in assigned 

- tasks, or throu^ intrinsic satisfaction of the 
work he performs. He is less concerned with, 
outside recognition and good interpersonal relations. 
Self esteem and need gratification come from 
feeling he has done a good job. 

[Question fo r Part I of Outline : What kind of leader do you think our 

experimental leader was? High-LPC or Low^LPC? E^qplain. 

Answer: It is hoped that the leader exhibited enough of the characteristics 
of the Low-LPC in the experimental task for the students fo classify him 
correctly. If they cannot guess, the instructor should tell them that he 
Is a Low-LPC leader. J 
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n. Fiedler's interpretation of "situation favbrableness" 

A. Definition: Favorablahess of the situation refers to the 

degree to which the situation enables the leader to 
exert influence over his group. 

B. Structured task — in which leader^s role is clearly 
defined, in which there are definite steps or 
procedm-es and a definite goal to be reached is 
inpre favoraBie situation for a low-LFC leader 
than ah unstructuredltask-^in which leader's 
rbie. is vague;; Unstructured tasks pixivide 

less opportunity- leader to-exert influence 
since there is no pfdei^ q^^ for 
Kimytb enforce^ and a less clearly defined 
' goai. ; 

fOuestion for Part IT of Outline; Was the situation favorable or 
unfavorable In the task you^ saw enacted today? Was the task 
structured or xuistructured? 

Answer: The situation was, according to definition, unfavorable 
^d the task was luistructured.] 

ITT; Relation between situation favorableness and LPC score 



A. Hypothesis: That in situations which provide little opportunity for 

influence and control over the group, the leader experiences a 
threat to his need gratification aiid therefore exerts greater 
effort to achieve his goal. Under these "unfavorable ^ 
for leader" conditions, the High-LPC leader will intensify 
his interaction with the group and His attempt to gain 
prominence in the eyes of his group members. ' The 
low LPC leader will become more concerned with the 
task relevant aspects of the interaction and less concerned 
with maintaining pleasant, rewarding relationships. 

B. E>q)erimental situation: An experiment has been conducted 

In the classroom using a leader whose LPC score was low, 
and a task which fits the "unfavorable" situation category. 



[Questions for Part HT of 0,,mnP; Ho^r did the experimental leader 
perform the task? 

Answer: See evaluation sheets. Letter can be evaluated quickly 

by the class. 

How well di d our experimental leader fit .the hyp othesis ? 

Answer: Because he has a Low-LPC score our "leader" should,™ 
according to the hypothesis, react to an unfavorable situation by' 
Increasing his concern for .the task, so that he can e^qperience the 
i^?i!?l€i^l'^f^"?.e.tlone a^goo^ job. Whether or not his group likes 
him, or whether or 

become secondary to him. OTie main Sihgi" as.Vhe see^ it, ' 

M :ta '/get tfie jp$^ #he students^^ 

Individual examples -ffom the experimirit to supiport whether 

the leader's behavior did or did not fit the Fiedler hypothesis. 

' / 
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tEACER BliHAVIOH pnSCRimON QUOSTIONNAIRG 

Please indicate on the fcllowins scales to what extent each statement describes 
thp "leader. 

1. He did things to nal;e it pleasant to be a ciejaber of his group. 

. very true not at all 

oS-.hm : : : : : . . j : true of him 

8 7 6 5 4 ~~3 T"~~r' 

2. ' He let the group members Icnov; what v;as expected of them. 

very. true not at all 

of him . ; : : : . j . true of him 

8 7 6 5 4 3 -""^2 F 

3. He did not write anything dovm without first consulting the other group . 
• members. 

very true * „ot at all 

of Him ; ; _: : : : j : trite of him 

.8 7 6 5 4 3 "^rr* 

4. He treated all group members as his equals. 

very true not at all 

5 5 ' r. V : : : : : true of him 

8 7 6 5 4 3 "~1 T" 

5. He formulated his om ideas and made them available to the groun at an 
early stage. ^ * 

very true . . ' ' • nbt at all 

«f niJ:' 5 5 : : : : : : : true of him 

876543 2 r 

€. He made sure the feelings of the members were net hurt. 

very true ' not at all 

- 0* ^iii : : : : : : : : : true of him 

87 .6 .54';32r" 

. 7. ' ■ He insisted that group me.7.bors concentrate their efforts on turning out 
the best possible group products. 

very true not at all 

0^ ' : : : : : : : true of him " • 

8 7 6 5 4 3 2 "T" 

8. He ruled with an iron hand. 

ver/ true . not at all 

«in' : : : -J t : j : true of him 

876 5432"l 



fje assigned group members to specific tasks. 

very true . at. all 

ni*" 5 v.- .A J • ' •• : : true of him 

B 7 6 5 4 3 *"T~~T" 

He 'was open to suggestions at)out changes, in group procedures. 

veiy true ,iot at all 

0* ni® . \ ' \ i ! : : true of him 

8 7 6 5 4 3 ~~2 f 



f 

♦ • EVALUATION PROCEDURES 

This depth core has been designed as a learning 
rather than as an evaluation tool. However, one may 
evaluate Individual class members on the. basis of how 
■ well they participate In related discussion. Should the 
Instructor wish tp evaluate the students further, he might 
wish to assign them an additional group ejcperlment, which 
they could parry on outside, of class, and ask for Individual 
reports on the results. This task, see attached. Is taken 
from the Fleiiler experlmjjnts as well, and represents a 
structured task which would be a "favorable" situation for 
a low LPC leader. The Instructor would appoint another 
leader for this task - and tell the students what his LPC 
score Is, so that they may evaluate his performance In 
view of It. 



TASK #2 • 15-12 

IKSTRUCTIOXS FOR LEADER (MEMBER A) 
Ti , task of your group is to oake a renderinfi of a new barracks 
(front and side view) designed for use with the Anoed Service. You 
viU be given the specifications and model for the building which you 
will draw with the ruler and pencil provided. However, this barracks 
was designed by a European architect. All- specifications arc given in 
metric vnits. You have been given a chart for converting meters to 
inches (Chart 1). You have also been given a chart for converting the 
rtiac of these specifications to a scale which is representable on paper 
(Chart 2}.- 

In other words, each specification mast first be converted froKi. 

xeiers to inches, and then from inches down to fzrx}**. (inches). These 

final specifications wust be represented in the fom of a drawing of 

/ 

the building. 

You, the leader of this -group, are in charge of zll work 
•$$ignr:cnt$ and procedures. Your group's output will be judged on the 
basis of speed to completion and accuracy. Please raise your hand wljen you 
have completed your drawing. 

If your group has completed front and side views of the barracks 
building, begin the re- ering of the barrrcks area. Specifications 
have been provided for this rendering. Employ Charts 1 and 2 as you did 
In the rendering of the barracks building. 
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TASK 2 
MATERIALS B«DOKLET 



SreCIFICATIOMS 
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BAItRACKS BUILDING 



FRONT VIEW 
tfidth: 
iieight: 
Roof: 

Doors: 

Viiidovs: 



6.3 meters 
3*1 meters 

4.6 meters fron base at center of buil<Iiii£ sloping to 
3.1 meters at sides of building. 

1 set double doors • each door%70 meters wide x 1.5 meters 
high • set 2.3 meters from sides of building* 

2 vindoi;s • each .70 meters x .70 meters set .30 meters 
from either side of building • bottom of window 1.9 meters 
from base of building. 



SIDE VIEK 
Vidth: 
Height : 
Roof: 
Door: 

Windows : 



7.9 meters 



3.1 meters 



None 

2 doors • eacli 1.30 meters vide x 1.5 meters hijh 
set .70 meters froin right end left side of building. 

3 windows - each 1.5 meters wide x .70 meters high 
set with .70 meters between each window and between 
sides of building • l.sJ meters up from base. 
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SPECIFICATION'S 
BASE AREA 



AREA:. 
HOSPITAL: 

BARRACKS: 



1. 
2. 
3. 



HEADQUARTERS: 
liESS ilALL: 
RECREATIO.M HALL: 



East-Vest 7.9 tieters; north-south 4.6 octers 

E-H 1.10 Bieters x N-S 3.1 neters - set .30 Ecters from 
vest border and ,70 tsetcrs from north border 

E-K .70 Keters x N-S 1,10 ceters - set from east ,70 
neters and fron north .10 ceters. 

E-H .70 Rcters x N-S 1.10 neters - set from east 2.3 meters 
and froD north .10 ceters. 

E-K .70 neters x N-S 1.10 Keters - set fron east 3.9 
•ictcrs and fron north .10 ceters. 

E-W 2.3 ceters x N-S .70 Ecters - set 2.3 ceters from 
east, 1.9 Boters froa north. 

E-K 1.10 ceters x N-S 1.10 caters - set from south ,70 
neters, from cast .70 neters. 

E-K 2.9 ceters x N-S .70 neters - set froa west 2.5 
neters, ^roa south (at west end) .70 ceters (at east 
end) .30 ceters. 



« 



Meters 


Inches 


.10 


3.9 


.20 


7.8 


.30 


11.7 


•40 


15.6 


•50 


19.5 


.60 


23.4 


.70 


27.3 


.80 


.31.2 


.90 


35.1 


I.O 


39.0 


1.1 


42.9 


1.2 


46.8 


1.3 


50.7 


1.4 


54.6 


l.S 


58.5 


1.6 


62.4 


1.7 • 


66.3 


1.8 


70.2 


1.9 


74.1 


2.0 


78.0 


2.1 


81.9 


2.2 


85.8 


2.3 


89.7 


i.4 


93.6 


2.5 


97.5 



CHART 1 
METERS TO INaiES 



Meters 


Inches 


Meters 


2.6 


101.4 


5.1 


2.7 


105.3 


5.2 


2.8 


109.2 


5.3 


2.9 


113.1 


■ 5.4 


3.0 


117.0 


5.5 


3.1 


120;9 


5.6 


3.2 


124.8 


5.7 


3.3 


x28.7 


5.8 


3.4 


132.6 


5.9 


3.5 


136.5 


6.0 


3.6 


140.4 


6.1 


3.7 


i44.3 


6.2 


3.8 


, 148.2 


6.3 


3.9 


152.1 


6.4 


4.0 


156.0 


. 6.5 


4.1 


159.9 


6.6 


4.2 


163.8 


6-7 


4.3 


167.7 


6.8 


4.4 


171.6 


6.9 


4.5 


175.5 . 


7.0 


4.6 


.179.4 


7.1 


4.7 


183.3 


7.2 


4.8 


187.2 


7.3 


4.9 


191. i 


7.4 


5.0 


195.0 


7.5 
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I:Achcs 


Meters 


Inches 


19S^9 


7 6 




202 • 8 


7 7 


XCt(\ ^ 


206.7 


7 R 




210 • 6 


7.^ 


XOR 1 
UUO. J. 


214.5 


0 




218.4 


ft 1 




222.3 


ft 9 


Q Q 


226.2 




y/o. / 


230.1 


ft ^ 
©••I 


TO 7 


234 0 


ft ^ 


OOl • D 


237 Q 


ft A 


OOO . 


241 f( 


ft 7 




245.7 


8.8 


3^3.2 




ft o 


. i. 






Jl . U 


257.4 




^^>4 • b 


201.3 


9.2 


3SS.S 


265.2 


9.3 


362 • 7 


269.1 


9.4 


356.6 


273.0 


9.5 


370.5 


276.9 
280.8 


9.6 
9.7 


374.4 
378.5 


284.7 


9.8 


352. 2 


283.6 


9.9 




292.5 


10.0 


390.0 



aiART 2 
INCHCS TO SCALED INCHES 
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f 
1 



C 



Length 1 - 

3.9 
H.7 
19.S 
27.3 
35.1 
42.9 
50.7 
58.5 
66.3 
74.1 
81.9 
89.7 
97.5 
105.3 
113.1 
• 120.9 
128.7 
136.5 
144.3 
152.1 
159.9 
167.7 
175.5 
179.4 
191.1 



Length 2 



. .25 
.50 
.75 
1.00 
1.25 
1.50 
1.75 
2.00 
2.25 
2.50 
2.75 
3.00 
3.25 
3.50 
3.75 
4.00 
4.25 
4.50 
4.75 
5.00 
5.25 
5;50 
5.75 
6.00 
6.25 



Length 1 

198.9 
206.7 
214.5 
222.3 
230.1 
237.9 . 
245.7 
253.5 
261.3. 
.269.1 
276.9 
284.7 
292.5 
-300.3 
308.1 
3S5.9 
323.7 
331.5 
339.3 
347.1 
354.9 
362.7 
370.5 
378.3 
386.1 



- Length 2 

6.50 
6.75 
7.00 
• 7.25 
7.50 
7.75 
8.00 
8.25 
8.50. 
8.75 
9.00 
9.25 
9.50 
9.75 

10.00 

10.25 

10.50 

10.75 

11.00 

11.25 

11. SO 

11.75 

12.00 

12.25 

12.50 



SOLUTION TRANSPARENCIES FOR TASK #2 

Judge the drawing^s accuracy by 
holding the transparency over the group^s 
drawing. If the drawing is not complete, 
judge its near-completeness by the 
number of cox^rectly drawn lines. 
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DEPTH CORE # 16 
»'THE WORLD OF CHARLIE COMPANY" 
Part 1: A Problem In Assumption of Command 



/ 



STATEMENT OF INTENT 

This depth core Is Intended to provide the midshipmen 
with the opportunity to apply to a real-life situation the principles 
that they have studied regarding assumption of command. The 
situation Is taken from the film "The World of CHARLIE Company" 
and consists of those Incidents encompassed by pages l-io of the 
script. The midshipmen will view these events and then use them 
as an Impetus and as a frame of reference for their discussion. 
They will be expected to judge and evaluate the behavior of the 
officers and enlisted men In CHARLIE Company In terms of their 
knowledge of appropriate leadership behavior and style. 



OBJECTIVES OF PRESENTATION 

After viewing the designated portion of the film 
"The Wbrld of CHARLIE Company," the Midshipmen 
will be able to discuss the events depicted therein 
In reference to the problem of j^umption of 
command. The Midshipmen will be expected to 
support his comments and criticisms by citing 
events and persons shown In the film. 
The Midshipmen will be able to make a valid 
prediction about fiiture success (or failure) of 
the new commander In .further missions with 
CHARLIE Company. This prediction should be 
based on evidence from the film itself, or 
from the discussion about it. 



APPROACH TO PRESENTATION 

The Instructor should briefly Introduce the film, pointing 
out that only a portion of the entire CBS program will be shown, 
aouid It be Impossible or impractical to show the film, copies of 
the script, pages 1-10 could be distributed before the class, with 
Instructions to read for discussion. However, showing the l^lm 
Itself Is the far preferable alternative, since It so vividly depicts 
the combat environment, the personalities of the men, and the 
complexity of problems of command. 

Once the ftlm ha^ been shown (or the script read) the 
Instructor should divide the class Into small discussion, groups of 
5 or 6, supplying each with a copy of the handout "Discussion 
Questions" and asking each group to keep a record, written or 
taped, of Its conclusions on each question. * At the end of the 
session, the Instructor might take a brief run-down of the questions, 
letting the class know If any consensus has been achieved as to the 
way the commanders handled the unit. 

The remainder of 'he film may be shown In another class 
period, (see Depth Core # 17) and students may compare their 
predictions w».th the outcome of the film. 

* Each group may be provided with a cassette tape recorder for this 
purpose. 



I 



c 



c 



STUDENT HANDOUT A 



DISCUSSION QUESTIONS 



(Answer those questions Indicated by your instructor. 



) 



1. 



2. 



3. 



4. 



5. 



Aside from the officially vested authority of his position 

as Company Commander, what (if any) are the other bases 

of CAPT Jackson's authority in CHARLIE Company? Where 

would you place him on the leadership continuum? Why? 

How would you describe CAPT Jackson's personality? 

Judging from what his men say about him, do you think 
. / 

he is competent? Do you agree with CAPT Rice's opinion 
that Jackson is too "cautious"? 

How would you describe CAPT Rice's personality? Where 
would you place him on the leadership continuum? Why? 
What is Sergeant Dunnock's role in CHARLIE Company? 
Does he have any authority? Do you think that the men 
In the second squad would have refused to walk the road 
If he hadn't refused first? 

What do you think of the way Rice handled Dunnock's 
disobedience to orders? What were the repercussions of 
the incident as far, as the mission was concerned? 
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In appraising the "rehelllori" afterward, CAPT Rice says, 

"It takes a certain, flat time for a commander to get used 

to his men." Do you think Rice would have used a different 

approach if he had been i.iore used to the men? Would the 

men have followed his order unquestloningly If they were 

more used to him? How does a new CO cut down 

the amount of time It takes for him to get to know 

his unit, to get the men behind him, to become. 

In' their eyes, a really effective leader? In short. 

how should CAPT Rice have gone about taking over? 
/ 

Was there actually a "rebellion" on the road that day? Some 
of the men call It that afterwards, whereas CAPT Rice 
simply says, "Three or four people said they weren't 
going down the road." How do you account for these 
divergent views? • 

Now that this incident has occurred, do you think Rice will 
be an effective commander of CHARLIE Company on future 
missions? What can he do to ensure that such Incldants 
don't happen again? 



STUDENT HANDOUT B 
(OPTIONAL) 
SCRIPT 

"THE WORLD OF CHARLIE COMPANY" 
(Abridged) 
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JOHi': LAUPiEi'JCE: An American rifle company in Vietnam and Cambodia. • 
The period: March through June, this year. The mission: Kill the 
enemy. But, even here, the troops reflect the unrest over the war 
troubling the country they left, back in the world. 

What's your feeling about killing? ^ 

SERGEAtIT LYMAi'i DUMi^OCK: I don't have any. Don't mean nothing, 

Just-I guess you covdd say it was a job to do. either you get killed ' 

or you kill him, so batter off him than me. You really don't have 

no feelings about it, you know. You see a dead gook, it don't 

mean anything. The only time you really feel anything is when we '> 

see a GI messed up. Then it sort of hurts you, vou know. But 

the gooks, it don't bother you none. " • 

MEDIC RICHARD HOVE: Oh, wow, there's no doubt about it- it's wron-. • - 
^^J^°^" ^ s^ys "^ho^ Shalt not kill. It doesn't" ? 

say'TEhou shalt not kill, ."parenthesis, unless there's a war or you 

^l?r ^r^ti^^Y'^J^ ^^'^'^ S^^t "^0^ Shalt hot Mil. Period. You ] 
Know, I think that goes for everything. You know, putting on a 1 
TUiiform doesn't give you a license to kill somebody, you know. | 

?2^°S^« .The way to do it? Slow and easy. The only way you can do \ 
ill 4- 2 f°°iJ Yo^i're liable to walk right into it. \ 

eot to take it easy, yea kr^cw. Probe along. | 

VOICE: Stay off the trails? ] 
WJiTNOCK: Right, Don't walk down no trail. You won't be coming | 

I.AUREKCE: i/as* there a rebellion today? ] 

SPECIALIST If GORDY LEE: You might call it that. Back in the world I 
we call it rebellion. Here it's just dovmright refusal. We. .the 

Y5S ^^ys, "OK. we're going to walk through it," 1 

and the whole company says, . "NO, Negative.'" We've heard of too • . i 

5S^+S??^°"^®fZ too^many battalions want to walk the road and that's " I 

Why they aren't what they are now. They just got blowed away. ^ 



c 



LAUR£I^^CE: Spring, 1970. After five years of killing, the gears 
or the Vietnam death machine were grinding more slowly in the months 
before the invasion of Cambodia, .^ter five years of war, the lives 
of the line infantrymen - the gruats - were practically the same: 
young men with guns tramping around the tropical jungles, livin*' 
like the other animals, occasionally engaging in the death game 
the first grunts were sent here for in 1965. But there did appear 
to be a change in their attitudes in 1970, a sense of independence, 
boraetices there was open rebelliousness. 



> 
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It was an internal conflict within the American army among the 
soldiers themselves. Some called it the war betv;een the lifers 
and the grunts - usually verbal, but sometimes violent, involving 
the older men making careers of military work, and the young 
draftees committed to a year of military service in Vietnam. 

E?! Srunts were determined to survive. Since they were forced to 

extreme physical hardships, they insisted on having 
something to say in the making of decisions that determined 

Slha^liTLS^lS^ '''' ^^^P-^^> 

MNOUHCExR: This is a CBS KEWS SPECIAL REPORT: ' "The iforld of 
Charlie Company, « with CBS WEl'/S Correspondent John Laurence . 

(AMOUWCEMENT) 

ttpiPn?rn'o^S°'^^^ 5fS3^1^' hundred American infantrymen, 

« HbL^^fi medics, and Vietnamese scouts, are dropped iAto 

L?5foJ*f Ji^?r?^?^ the jungles of War ZonI C along the border 
Mlita^v m?^^Ji^^'''? and Cambodia, northwest of Saigon. The 
blast ?LS wiir«i?^?? ""^^^ r^'^^^^ ^^^^ Vietnlmese army units, 

SifnL vSo^^^ v.^J^^^^^^X strikes, to block enemy actions 

Sh??LiSfi^n Vietnam. _ The^unit is CompaAy C, Second Battalion of 
the Seventh Cavalry, First Air Cavalry Division. 

lnfaJ?rv^,S?? ^Hm^ Company, like those in every other line 
JUf™,^^^ J^®^^ in Vietnam as an unpleasant 

Sip ?^ ''^^^ ^^^y ^^^^ at home- in the States. They 

"bick'if ?Sfwor^§!«'''°" '^^'^ ^^^y '^y^ ^^ 

are "ot Shot up or blown away by 
?^ r''^^''' rockets, Vietnam is twelve months of ^ 

the troilc^i Ac? 'n^""^^^" ^"^^^ °^ marching, sweating under 

QO r,n^SS Sfiv^^^", and groaning In the harness of a 

' ^°?k^^S.in the rains of the monsoon, fighting off 

fStn Lnf ^.'^'''f """L^^f"^^"' swallowing tasteless'food craLed 

nursing the infected skin sores called "jungle rot," . 
Indu??n^ fhrv^L^^^''^^^ blistered feet and cramped muscles^and 
and fJph ^^n.?^ private agony of memories of "back in the world" 

oSe ylar,"?? thlfrw^r'id? '''''''' ^^^^^ 

Somebody walking, you say? Yea. .okay. .Just keep your eyes 

Sara.a?S'^'''^PaS?T.f if .r^^"-.?^^ 1°^"^^ another^rail. ^ 

it cool. ^a^allel to the trail. Parallel to the trail. Play 

str^fn^n^ The constant danger of contact' and killing adds to the 
l^ttll ii ^urvivmg. The final physical task after lach day's . 
Pc.tr 01 is clearing a camp for the night. 
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Pushing against the bush is another hazard in the hundred-degree 
heat, particularly for point P.en, those who lead the way for 
Charlie Company. PFC Steve Puget passed out from the heat and 
nis exhaustion, after pushing too long one day. 

PUGET: Just can't walk through that kind of stuff all day. Just 

0311 u CXO X o» 

LAURENCE: l^at does it do to you? 

PUGET: Well, try to name something that it doesn't do to you. 1-Jvr 
partner tfersh walked through after I fluttered out there. Just 
can't hack that stuff all day. 

tho^f?n^r^f^' the point man, is sent back for medical treatment, 
Jhe^pain of his earlier convulsion and delirium still showing. At 
1«,Puge's condition will improve enough in a few days for him 
to return to the field. Medical evacuations are rare in Charlie 
Company, so few are their casualties. « icixt, xn onarxie 

welcome day when hot food is brought out to the 
men. The company usually gets its basic resupply only twice a week 

?h/^p^.l' i^^'' ^^y^ less^exhaustlng than ' 

the regular routine of humping through the bush. 

^no^JolJ'^^L^-^fv ?JC Carlton Dudley, his twentieth. "Just 
CbP?^v ''^3'^.^^ f^y^ - Vietnam. He comes from 

his fovp'foi Jhf^A six months in the field have soured 

?p?oiS ?n ? ^he^o^tdoors. Dudley, a member of Second Squad, 
Second Platoon, has developed a deep dislike for Army life. 

SkP^JSol^^r'' ^^^l e^^^ like'pure hell. I mean, 

w a>u ^""^^ "ciMTitQ^ back. in the world before they came over 
here. They come over here and they stay out, and maybe we stay 
on ? ^^y^ *° ^ moiith......aAd tSe bSgl a?e Mtlng 

o? J^^^^^^i all over us, we have to sleep on the iround part 
vL tnoT, ?/ air mattresses when we can get them. And 

you know, you're humping all day long, and a lot of guys, they 
-just change their opinions about bein| out in the wooSs!' A lot 

back intS^?hrL^5'*/^^? 2° ^""^ *° ^o^ld they won't go 

DacK into the woods for hunting or any other reason. 

so?5?pr!\.^?? ^^^^""^ ^"l^^^' a'^o^g the most respected 

ItheJf can S^''irpnp°!fP'S^'/' Sergeant Lyman Dunnock. Some If the 
Sas dr JSJ ?i n . ^^r^^ as "Killer." Dunnock 

Is 26 v5Jjc n?^'^^''^''^?^?' Virginia, later than most men. He 

offfLr Dunno.S?c'/i^^''? ""f?^^^? *° non-commissioned 

i 1,.^?^°^ s determination to fight the war, while tryinp 

belief tS.^fS^ ''t" ^^^^^ ^li^^ is based on his 

h«w i^^^J stopping the Communists in Vietnam will protect his 
baby daughter and younger brother back in the world. 



Yon take your job seriously. Is that how you got the nickname? 

DUMOCK: Well, you have to take it serious when you got your 
r„ ^.!?r |°^®J°^y else's to worry about, you know. If you have 
an attitude where you just don't care, you mi^ht not so back vou 
know. So you have to do your job. And^Pve got fiJe^Seople'l'^e 
got to worry about besides myself I make suri all of them get 
back, I get back myself, I'll be satisfied. ^ 

. LAURENCE: How did you get the nickname? 

Sp ^1^'-^ ^ " ^^^f ' °^ g°°ks in a bomb crater 

one time. Claymores - rigged a couple of claymores, uut a few 
sixty rounds into them. They were taking a bath lo you know! 
It just proves, don't take no bath while you're in the field! 

w2^?S^;v, closest link between Charlie Company and people 
of information about what's happening at home. 

PPC Jorge Rivera's wife is writing worried letters, concerned that 

S^n^'Jn^' " 5°^°" ^^/^^^ *° York|.City. MveS is ?Se o?les? 

VietnL''T'^w.'^i.Ti^•• •^^^-'^ 5^1 ^i"'^ to selvl m 

shoit %vpr. ?f seriously wounded once, and now that he's getting 
snort, Rivera is nervous about surviving the final weeks. 

set short like that, you kind of get started 

You SS^f f bout°L!?iS^ T'"^ ^^^^^^S downlhi bus'h!"''' 

T A ,Z getting hit. For me, I worry about getting hit 

PP?^o?Tec!hS^.^"*S"^^ f^S"^ ^^'^^ Trenton, mchigan arrive for 
u ^^'^"J®^* ^® ^sen planning to go to -Junior college 

f?oS'?Se°g?rf he t '^f awaCwo Soithf'ago, 

letted. engaged to marry. Teschker is holding her ' 

serv^S^too-^'bit'bi^^c T'S*. ^'^fi^'cf^^ ^ ^^^^her who's in the 
cominrhnmp^nS\??^ back m the States and just writing about him 

vork so ?he'f vinS""?? ' ^^t"" ^^'^^h^ a raise at 

th- su^e? onn,?i? , °^ ^^2^* Clothes she's buying for 

tn summer, coming up. Mainly, I guess, she wishes I was theri with 



lAUREI-ICE: ,lhat do you wish? 
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TBSCin<aR: Oh, I wish the same thing. But I'm getting along. I'm 
used to the idea. Mainly, I just keep writing and hope she keeps 
writing me. 

LAUREKCE: Spec-^- John Schultz spends his 21st birthday in V/ar Zone 
C. He has been v;ith Charlie Company for nine months now, and is 
thinking about getting back to Lynwood, California. 

SCHULTZ: wTien I go back I won't even want to think about this "place. 
I mean, I'll probably v;atch the news and see how the fight is 
going and everything, but I don't want to be reminded about when 
I was out there. 

LAUREHCE: The most educated man in Second Squad, with some college 
credits at San Diego State, is Spec~^ Gordy Lee. Just before leaving 
for Vietnam" last September, Gordy got married. He has studied the 
remarkable record of Charlie Company in action, and concluded that 
the commander is most responsible for the men's safety. 

LEE: -Maybe it's just luck or fate but out of the whole battalion 
since we got Captain Jackson, v;e have been the company that's been 
hit the least - made the least amount of contact, and if we do 
make contact we're coming o^t the best since Captain Jackson took 
over. We've only lost two guys, actual KIA's, whereas the rest of 
the companies of the battalion have been losing quite a few more. 
And it seems like with Captain Jackson, we Just kind of lead an 
almost charmed life. And boy, I'm not for knocking that. 

LAURENCE: Captain Robert Jackson. Age, 29. Hometown, Sheffield, 
Alabama, where his v;ife and two children v;ait. Mlitary service, 
six and a half years, a paratrooper and ranger. Platoon leader 
with the 82nd Airborne in combat in the Dominican Republic. His 
second full tour in Vietnam. A Regular «rmy career officer. But 
no one in Charlie Company calls Captain Jackson a "lifer-'.' He 
Is too well liked and respected. The men appreciate his philosophy 
of combat: making contact on his terms, not the enemy's, and avoiding 
unnecessary casualties. 

JACKSON: I don't know - the people in the company I'm sure realize 
that - that we take a lot less casualties than other people and 
they see - and they see reasons. Like we don't use trails. We try 
to do things with logic. And if you want to find gooks, there's 
no. problem in finding the enemy. You can just walk dovm a trail 
and you'll eventually find him, but it will be on his terms. So 
it'-s just the way we operate and that I thirJc is the reason v;e take 
fewer casualties than a lot of people, and the people in the 
company, I think they realize it and they have an appreciation for 



/ 

/ 
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LAUREiiCB: How, Captain Jackson is preparing to give the leadership 
of the company, and responsibility for the men's lives to a nevr 

^fPj^i^ Al Rice, like Jackson, has a distinguished 
record m combat, m his case, in the dangers of long ringe 

evS«?fpnSS''f;Pv-'"?^^- v^i?^' hox^ever, is five years youn|er, less 
experienced in Vietnam but anxious to distinguish himself as he 

ml Lc^S .^""S^-^ r^"^ college football in Tennessee. Captain 
?=?L^^^..^®^^S'^ ^^i^gsport in strict military tradition. His 
father was a Marine Corps drill instructor. 

li^^H^v' ^^^^ r'""! working on now, we have two work days and a 
A&r ^ 2^^^ ^^^^ 3 ^^sted day. It takes most of the 

moJi'^?^^,^^^''^ "^""^^ ^""^ logs- -This is definitely 

mortar country. They can set up a tube anywheres. 

tHaWacL^-1s'?lo'S^?i^^^^ '° ^'^'^ «^ 

Test-firing the weapons to make certain they are all working 

^^^^ concerns Captain Jackson. His 
Spn ' Z IJ'^J =i3^er^'°!fks the deep emotions he feels for his 
. men. He worries about them constantly. Now, he prepares to leave 
the company to take a staff ^desk job at Division level. 

SSiL'ntal^?pli?^?^^^SJ^''^^?" ^'^-^^^ sho^ his strong 
Slf 5^ Thf S i^* P^^^3^4y> ?e says, "I'm going to misi these 
Sho h«; "^""l^ outspoken about the company commander 

?nd Gnrdv alive for five and a half months. John Schultz 

ana Goray Lee are apprehensive. 

ilu^^ father, to our big family. I don't know - 

have J^f -et used to the ways of one -man and then you 

\Avl 1.^^ V """"^J ^g^^"'- ^^'^ - 1 ^OV- It's son Of 

iiKj moving from one house to the other and having a diffe^-ant father 
It just doesn't work right for a long time. ^ aiiie.ent lather. 

vord. ""^^^ y-"" ''^''l^ °^11 ^ t^i^l period- In other 

^?th r«Sf«?^ ? g^^s, you know, we've been, out in the field 
aroSnd for Mm^^^S? S Y^ole tour out here, and - the second time 
to S?. ^«v.^«l'.,^"?.5^ w^^^^ s^^^' ^^^^ ^^e've grown accustomed 
all ihP S^v ? ^^y^' '"^^"ly ^h^t agree with him 

Sver 5^^^^^? someplace, it could be contact all 

And itr^ ifJ^I"^^ Captain Jackson we're not even worried. 

ge?ti'^g^uieTlo'^ ner;!o!°'"^ '^'^ ^ ^^^^^^ ^^^^-^ 



(ANNOUKCEMEKT) 
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LAUREkCE: The first few days after the change in commanders are 
much' the same for Charlie Company. The mission - and the misery - 
have not changed. But although the men do not know it yet, the 
world of Charlie Company is about to be shaken. And life will 
not be the same for months to come. 

It is April 6th, the end of the first week in the command of Captain 
Rice. Today, however, his authority is about to be tested, 
traumatically. 

Rice receives. orders to move his men to a road in the jungle for 
pickup by helicopters. But the road is not wide enough for the 
choppers to land, so Rice is instructed to move the entire company 
about eight-tenths of a mile to the northeast, straight down the ' 
road. The men were taught by Captain Jackson, their former 
commander, never to move down a trail, much less a road. Sergennf 
Dunnock does not like the looks of the road. It is six feet vide, 
enclosed by thick bush on both sides. Dunnock refuses to walk the 
road. 



DUNNOCK: I ain't going to walk down there. Ify whole squad ain't 
walking down there. 

LAURENCE: The leader of second platoon looks on helplessly, as 
second squad turns back, awa^ from the road. He listens, 
sympathetically. But since second squad was on point, leading 
the company, the entire column is held up. Captain Rice insists 
on obedience. 



RICE: We're going to move out on the road. Period. Nov; we're 
going to move out and they're going to be left behind, or I'm 
going to take the point and they can follow me if they want to. 
Xjow. it's that simple. We've got a job to do and we're going to 
do it. It's not half as dangerous as doing some of the crap we've 
aone out here in the boonies...At least we can see what we're doing, 
jow either move out or else I move out and they sit on their butt 
back here. It's that simple. All right. Now let's move out. Tell 
them to either make up their mind, they'll sit here and then I'll 
send some people back for them, which won't go over too good at all. 
Okay. We can't have this. This is extremely safe. This is the 
safest thing we've done. 



LAUREwCE: The young lieutenant tries to persuade Rice to change 
his orders, but the company commander is firm. Rice starts do\m 
the road himself but only five or six men follow. The captain 
moves about 15 yards, when new orders come down from the battalion 
commander. 

RICE: All right, we're not going to move' dovm to Romeo. .whiskey 
to Romeo... get in a three shipper in a hurry. 
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LAUREwCE: He is told to go in the opposite direction, only 300 
yards. 

.RICE: Okay, we'll move out and they'll be okay. That's rightl 
The longer we sit here, the worse it gets. 

lAUREisCE: This time second squad moves, reluctantly. 

SOLDIER: Rivera, what do you think of this? 

RIVERA: It's- crazy - it's senseless, walking do;m the road. I 
guess we'll just have to see what happens. 

LAUREIiCB: iJhat's the problem? 

SCHJLTZ: :/e just don't want to walk on the road. This is one of 
the things that I told you about when we were wondering what the 
new CO. was going to be like. And these are the kind of things 
- which you don't want him to be like. 

SOLDIER: After eight and a half months in country and I haven't 
walked dovm a trail. Yet they want me to vralk dovm a road. 

. SOLDIER: First time we'll be walking down a road... 

LAUREtlCE: Say again? 

SOLDIER: Like a duck in" a shooting gallery. 

• SOLDIER: Gooks always stand on a big trail like this. They're 
always watching. Tracks all up and' doVn it this morning. Got to 
stay spread out this morning. Bad. 

LAUREi'ICE: Second squad reaches a point where bomb craters have 
cleared the trees along the road, and cuts a landing zone for 
•• the helicopters. There is no ambush. The men were avrare that the 
mission is urgent, but they are not told why. VJhat they don't 
know, what no one in Charlie Company knows, is that a massive 3-^2 
bomber strike is scheduled to go in nearby in less than an hour 
and the soldiers are dangerously close to the target area. The 
bombers are in the air, approaching the target. Captain Rice calls 
his platoon leaders together to criticize them for not supporting 
bis orders. 

RICE: I can't run around and kick everybody in the butt. I can't 
run around. and tell everybody what to do. You have to back me up. 
If I say something, and believe me, if it's bad, I'll know it's 
. bad and you'll have to make it out for what you can. ^y questions 
on this? Okay. Let's get this LZ built and get the hell out of 
here. I'm glad we didn't have to walk it. 
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LAUREiiCEr The landing zone is cleared, and one by one the choppers 
carry the company out. But, because of the rebellion and other 
unexpected delays, it is too late. The B-52 strike wi3.1 hit in 
minutes. Higher headquarters cancels the mission at the last 
minute, because some of the men are still on the ground. 

Shortly after the incident, at another landing zone. Gordy Lee, 
John Schultz, Carlton Dudley and others in second discuss the events. 

LEE: Today we found out what happens when a whole company refuses 
to do something. 

lAUREliCE: \ttiat happened? 



LEE; It puts everything in a big fat bind. And I'll tell you, 
somebody's hgads are going to roll when this whole thing is over with 
I don't know v;hose. It may be mine. But heads are going to roll. 
And -it's about time. You can't do what we did this morning and get 
away with it. Ue happened to be lucky. But I'm not going to try 
that one again. .1 just don't feel that lucky. 

SCHULTZ: V/e don't know what's going to happen. It doesn't really 
make any difference. We're just going to refuse to do it. You 
may be in jail, but you won>t be dead. 

• 

DUDLEY: If he told me to do it again, and I was walking point, I'd 
just flat refuse. They'd bust me, of course. But that don't mean 
nothing, either. All it is is money. I'm just in the Army to 
spend my time and get out. I ain't got no use for the Army. 

LEE: I got a wife I'm going to go home and see. And he's pulling 
stuff like that, he's doraright - in my opinion, he's telling me 
that you ain't going home, because -that's what it amounts to. 

LAURENCE: Almost two months later. Captain Rice reflects on the 
events of that day on the road. 

RICE: Truthfully, the way I look at it, what happened on the road 
that day was something that every company commander, every leader 
has some time during his career, maybe not even in Vietnam, maybe 
back in the States if he never makes it. -^o Vietnam. It's a problem 
where a nev; commander takes over. The old commander was liked, he 
was good, he was darn good. I knew him a long time before. And 
there's just a flat time which it takes for a commander to get used 
to his men, and even more important, for the men to get used to 
the commander. When that came u^,^ it was completely different from 
anything that these people had been taught. It was a completely 
different situation, so when I coma out vrith it, I tell them to do 
this, the first thing they think is, the guy's a nut. And to 
be honest with you, I didn't particularly care for it either. But 
It's just something that had to be done. 
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.I.AURENCE: You said there vas some discussion of - we reported it 
as a minor rebellion: some of your men actually refused to go dovm 
the road. V7as that your impression? 

BICE: Well, I did have a couple of people, three or four, that said 
.they weren»t going do^m. More or less. They never told me - they 
did not :tell me that they would not go dovm the road, but from what 
I gathered they said they weren't going down the road. Okay, that's 
no problem,- because if they want to sit there by themselves, that's 
fine because the rest of the company did move out and as far as I 
can see, everyone was moving. Of course, I moved up to take - to 
get near the point too, so I could see what was going on. But' as I 
aook back, people were following me, up until the time \je got the 
word to turn back. 

I will say this. Had \re walked - had to walk ail the way dovm the 
road - had we walked dovm the road and not been ambushed, it would 
have been a very good tactic. Had we walked down the road and got 
ambushed, it wouldn't have been so good. We'll never know. 



16-18 



POSSIBLE ANSWERS TO DISCUSSION QUESTIONS 



(For Instructor's Use Only) 



1. 



Possible 
Answer: 



2. 



Possible 
Answer: 



Aside from the officially vested authority of his position as 
Company Commander, what (if any) are the other bases of 
CAPT Jackson's authority In CHARLIE Company? Where 
would you place him on the leadership continuum? Why? 

In the eyes of his subordinates, CAPT Jackson has 
authority based on competence in an area which is important 
to them, namely. In keeping casualties down to a minimum. 
He would probably be placed somewhere on the ri^t hand side 
of the continuum, tending as he does to democratic style of 
leadership (his men say that he has a reputation for letting 
them know as much as possible about the missions, and for 
having taught them his "philosophy of combat. .. meeting the 
enemy on our, not their terms." etc.) We would need 
further evidence before we could say this definitely, however, 
for once he 'Von over" the unit, Jackson might have operated 
In an autocratic fashion, with a strengthened authority based on 
the "charisma" associated with his reputation for avoiding 
casualties. 

How would you describe CAPT Jackson's personality? 
Judging from what his men say about him, do you think 
he is competent? Do you agree with CAPT Rice's 
opinion that Jackson is too "cautious"? 

Jackson is a mild, friendly, obviously persuasive individual whose 
reputation and distinguished record in combat have won him respect 
among his men. We can only judge his competence ir. terms of 
what the narrator says about his distinguished record, and what 
Rice says about having known Jackson for a long time and that he 
is a "good man". However, in terms of mission accomplisment, 
we have no idea how Jackson's commanding officers view his 
competence. We can see very clearly, in the film that from the 
subordinates' point of view, Jackson is considered extremely 
competent... at keeping them alive. We would have to see how 
CAPT Jackson would have handled the command to go down the 
road in order to decide whether or not Jackson vas too cautious... 
In other words, whether or not he let concern for the lives of 
his men outweigh concern for mission accomplishment. 
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3. How would you describe CAPT Rice's personality? Where 
would you place him on the leadership continuum? Why? 

Possible CAPT Rice is a gruff, toug^i, less persuasive an individual 
Answer? than Jackson, although he too, has a distinguished combat 
record, albeit in long range reconnaissance, not the sort 
of routine patrols that CHARLIE Company is engaged in. 
Judging from his handling of the Incident on the road, and 
from his view that. Jackson is "too cautious", we would 
probably put him on the authoritarian side of the continuum. 
But here, too, we would requi"© further evidence before 
we could be sure that he was, in fact, an authoritarian style 
. leader. He might be resorting to authoritarian tactics only 
until he has won the enthusiastic support of the company. 

4. What is Sergeant Dunnock's role in CHARLIE Company? 
Does he have any authority? Do you think that the men 
In the second squad would have refused to walk the road 
If he hadn't refused first? 

/ 

Possible Sergeant Dunnock apparently has a lot of informal authority. 
Answer: a result of his reputation and personality. The fact that even 
» few men chose to stick with him rather than obey orders 
testifies to this, as does the comment of the men being 
questioned after the Incident who said "Somebody's head is 
going to roll"... They were probably referring to Dunnock, 
whom they could see as conflicting with the formal authority 
figure, the company commander. The men probably wouldn't 
have refused If this Informal leader hadn't set the precedent. 

5. What do you think of the way Rfoe handled Dunnock's disobedience 
to orders ? What were the repercussions of the Incident as far 
»6 the mission was concerned? 

Possible Rice handled the incident in an acceptable way by not 
Answer: challenging the Sergeant's view, simply proceeding down 
the road himself and car'-'ing out orders. Obviously, 
there was no time to discuss the issue, and as it was, 
even this brief delay caused the related bombing mission 
to be aborted due to the danger of harming the members 
of CHARLIE Company. 

Onstructor may wish to refer students to Buna incident, WW n, 
and General MicArthur's orders to General Eichelberger to 
"Take Buna or not come back alive." — see Enrichment 
Module E-Vni-16, page 20.) 
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6. Do you think Rice would have used a different approach 

U he had been more used to the men? Would the men 
have followed his orders unquestloningly had they been 
more used to him? How does a new CO cut down the 
amount of time it takes for him to get to know his 
unit» to get the men behind him, to become, in 
their eyes, a really effective leader? In short, 
how should CAPT Rice have gone about taking 
over? 



Possible It is not likely that Rice would have used any other approach than 
Answer: directly carrying out orders despite the danger of going down the 
road. However, bad the company been more used to his tactics, 
they would have been more likely to follow his orders without 
question. After all. In the long run. Rice was looking out for 
his men's welfare by attempting to evacuate them^as quickly as 
possible before the bombing/ Rice shoul^^^ ^ 
the disobedience Incidence with more flrnmess, perhaps 
recommending dls^clpllnary action for those who disobeyed. 
This would have made it quite clear to the men that he 
was a "no nonsense" leader, and would not tolerate 
similar hehnvlor In the future. 

7. Was there in fact a "rebellion" that day on the road? How 
do you account for the divergent viewpoints of senior and 
subordinates ? 

Possible The subordinates view It as a rebellion, but the commander 
Answer: sees It merely as an Incident. Should the subordinates 

continue to challenge or disobey CAPT Rice's orders, the 
situation win no doubt take on the dimensions of a 
rebellion. Chance or fate Intervened on the road. I.e., 
the sudden change In orders, so that we will never know 
whether or not more than four or five of the men would 
have disobeyed orders and sided with Sergeant Dunnock. 

8. Do you think that Rice will be an effective commander 
of CHARLIE Company In the future? What might he do 
to ensure that such Incidents don't recur? 

Possible After the breaklng-ln period, the men will probably come 
Answer: around to. Rice's way of doing things. Until that time Rice 

should take protective measures to ensure that his orders are 
being carried out. I.e., personally check up on Company 
members known to be friends with Sergeant Dunnock; perhaps 
seeing that Duimock Is given some kind of corrective action. 
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EVALUATION PROCEDURES 



I 1. The instructor may evaluate group response by studying 

the recorded * group answer to each question. 
The Instructor may ask each Midshipmen to write a 
brief (one page) prediction of how CAPT Rice will 
j succeed with CHARLIE Company on future missions. 

From fliis he can determine how much the Midshipman 
assimilated from the discussion. Furthermore, these 
estimates may be returned to the Midshipmen for 

I comparison with (he actual outcome of the nim. 

1 
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I ^ (Depth Core # 17) 
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written or taped 
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DEPTH CORE # 17 
"THE WORLD OF CHARLIE COMPANY" 
Part 2: An Evaluation of Leadership Performance 
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STATEMENT OF INTENT 



C 



In this depth core unit the midshipmen will have 
an opportunity to compare their evaluations of a leader's 
performance against the leader *s subsequent behavior. 
When they viewed CAPT Rice's performance upon first 
assuming command of CHARLIE Company ~ Parti, the 
midshipmen were asked to write predictions of his future 
success (or failure) as the Company Commander. In 
Part 2 of the film, the midshipmen will see further incidents 
of interaction between ^CAPT Rice and CHARLIE Company, 
and will be able to confirm and discuss the accuracy of 
their predictions. In the discussion there should be ample 
coverage of what Professor s Fiedler and Stolurow recommended 
as an addition to the course - namely, a discussion of how 
evaluation of leadership performance may vary according to 
point of view. * 



* . November 5, Meeting Notes 



c 



OBJECTIVE OF PRESENTATION 

Upon completion of this exercise the midshipman 
will learn how his perception of a leader's 
performance can be influenced by such variables 
as position in chain of command, situation, . 
opinion of others, amount of available information, 
etc. . 



APPROACH TO PRESENTATION 

The Instructor should briefly introduce the film, 
perhaps summarizing what went on in Part 1 to refresh 
the students» memories. Part 2 should then be shown. 
Afterwards, the instructor may read aloud selected parts 
of some of the midshipmen's evaluations - written after 
seeing Part 1 of the film. He might also notify the class 
what the general consensus of the group was regarding 
Rice's future effectiveness. Discussion will follow based 
on the handout of discjission questions. 

* Optional script included should it prove impractical 
to show the film. 
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STUDENT HANDOUT A 
DISCUSSION QUESTIONS 

Does the second part of the film show Rice to be an 
effective leader? In what areas is he effective? In 
what areas is he ineffective? 

One of the reasons for Jackson's popularity and effectiveness 
with the company was, as Lee put it, "He usually told 
us the definite reason" for a mission. However, when 
Rice gives the order for the squads to take positions 
one kilometer/apart, he too gives the men a definite 
reason for the order, yet they nonetheless disobey. 
How do you account for this? 

Do you think Rice was wise to give temporary command 
to Sergeant Duniiock whom he considered a "troublemaker"? 
How do you think his treatment of Dunnock affected his 
subordinates' view of his effectiveness ? 
Do you agree with the subordinate's (Lee's) view that Rice 
plates "Mission before men."? Does the record support 
his view, i.e., does the casualty rate support this view? 
Do you? 
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CAPT Rice seems to »»jell" as Company Commander 
during the period of rugged hill patrolling in Cambodia. 
Why is this ? Do you think Jackson would have been 
as successful in keeping "tight control" on this kind 
of mission? Why? 



/ 
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STUDENT HANDOUT B 
(OPTIONAL) 
SCRIPT 

"THE WORLD OF CHARLIE COMPANY" 
(Abridged) 



pS^Lrd quieter^ mission is given to Charlie Company. 

1mIu?p1v SfS^^°^^?^ Division headquarters. Second squad awakes, 
leisurely, at nine o'clock one morning. ciwd«.es, 

""^^ expecting to get a Job as supply sergeant 
back at the base camp, is still in the field. He believes f^ff 
punishment for leading the rebellion on the road! " 

DUMOCK: Mosquitos did me a job - wow! Ate me up. 
SOLDIER: Mosquitos? 

HJKNOCK: Yeah. Didn't they get you? They did me a Job and a half. 

So^No^'trvLinamese!^''' ' '''' ^''^ ^^"^ 

shorte^'^'anriAe^^p? tV' less rigorous, the patrols 

niflv of^^! n . ! ^^^^ to relax, to catch up on sleec 

priva^e^y 'aiou^'?hpL'?S ^'^'SVS^' especially time to ?h?JLr 
tSv, o u^i'^ themselves and the world they're in. Most llkp 

S^p^S^no^'^^S^^ ^^^^^ ^^l^s soldiers as part of a Job that has 

^t the?f are otL?s^?•n''^.'^^''^^^ deLnding it^is S them! 

out tnere are others in Charlie Company who auest-5on thp vm-ina 

te'ladir^'ll'^SSf^nf ^^M'" playing on^rS'"^"- 
roroes Haoio. It reflects the mood of some of the men. 
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MUSIC: 



•The world is.. a bad place.. a bad place.. 

A terrible place to live 

Oh, but I don't want to die...." 



LAUREIWE: Spec-if Richard Howe is a combat medic who has shown 
his courage in five months in the field. HrSould rathL bp hnmo 

S^'^A^5^"Se?I that we;re supposed to be withdrawing, 

o'' /^^^^^ oT?a\r;ref^^^o^r^^^^ 

poin^ed at%ou ; Sp" he's goi Ims'ak'''' 

I think TnTaA / mean, wowi If I ever do have to kill somebody 

HSfv^ioc^J*^'' "^"^ "°?*h^ ^'^*h Company, Spec-if Glenn 

?J?'^^??fe?!°ll.^Lns"^fLftISg°!^^' ^^^^'^ - ^^^'^'on 

f Kckli^ We^'d"o^?r.e1l?y g^f 

maLT? -nicl ^'^'L1i\Srn^w"^?^^f ^ oVL^Ji^L^ so tha. 

r^vS^^^^^^^ r?o^A.t^;^v^ ?W 

gun. I haven't fired my gun since I've been here. I like it thit 

lAURMCE: How can you get away with that? 



"KfLoSf ^^^^ i'- ' ^"^^y is ^^ally paranoid about all 

fiJ^v,^ ^^^°2'^i"S over here, now that they're a lot different 

Vltfnt^^^ *°T??' ^'-^^ War II type people or the old 

I nSn nS^°P}^* Woodstock generatioS coming to Vietnam 

the DeoS?p^?h«f ?Z^^ ^h^" ^ ^a°k, becaule I'li see 

tne people that I know over here, plus I'll be able to Lit tl\ 



ItTS-s'^Jaf JoJ?'"' ^ there, lefs s-r 



pUwwOCK: I Just nought it one day and put it on. I figure all 
tnem people back in the vrorld demonstrating and wearine beads anri 
everything else, I figured I can do it too! Because I?m the one 
over here fighting and they ain't doing nothing. At least I can 
say I got mine, you know, men 1 get back there, if I catch one 
of them walking down the street carrying a m flag or something, 
than^?!S?. ""^^^^ "^ake i? any Plainii 



/""^ Ju" ""i^^ ^ e° ^3°^ I see one of them 

walking down the streets waving the NVA flag, I'm gonna get out 

^ HH^' 1°°^ mi up if they 

please. That's the way I feel. 

LAURENCE: .Captain Rice visits second platoon on palace guard to 
give temporary command to Sergeant Dunnock, even though he 
considers him to be "a troublemaker." ^ 

Higher authorities have ordered Captain Rice to keep his squads 

separated by at least one half mile, looking out and listening 

for enemy rocket teams. On the map, the distance is measured 
in kilometers, or "clicks." 

/ 

?^^fi„M?®u'°^^"*.*^^"! ^fS^* coverage, complete area. 

So you'll have to get about a click apart. ^ ' ^ 

LAURENCE: After Rice leaves, the troops decide, casually, to 

?i ?h!^;v,^?£^^^^?"^*®^: ^P^"*^ *° ^^Q^^^, they aigue, 

mor, tropical forest. ;ind if they make contact, twenty 

men together are stronger than two separate squads of ten men each. 
Dualey encourages the squad leaders. ven men eaca. 

I 

DUDLEXj I'd tell 'em we can't walk that far... 

LAURENCE: First squad decides to stick with second squad for two 
nights. When asked on the radio for their positions, t. r/ call 
^in-Jcfj;'*®?? Captain Rice Is unaware of this new, 

mo?e l^nni«?S ience. He believes the men are becoming* 

more responsive, to his orders since he replaced Captain Jackson 
as the company commander. 

a^lot fUL^^fr,^^^ ""^^.S^ and his personality differs 

a lot from mine, and it was ^ust a question of me getting the 

?'?e beeS JnoSJ In ' '''' realirsof?!spoken. 

now T tMn^ "^'^ *hen. And I think it's - 

now I think they accept me, maybe not like me, but they accept me. 



LAUREIJCE: 



Bob Teschker is coming around to the new captain. 
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TESCHKER: It's just learning his little ways, his odd ways, not 
odd ways, but his ways of doing things, hxid once we get kind of 
accustomed to 'em, it's not hard to take at all. There were things 
We had to do that we don't like to do, but we have to do 'em anyway. 
So myself, I think he's turned out to be a pretty nice guy. 

LAURENCE: Even though you don't - do you always obey his orders? 

TESCHI^ER: V/ell, sometimes you can't. You know, you may not always 
agree with, or may not do. But the bigger things you usually go 
along with, and you do. 

LAUREIICE: Gordy Lee is less receptive. 

LEE: Captain Jackson had to push usj we knew we had to do this. 
I mean, there was a definite solid reason, and if he ever got 
the chance, which he usually told us the definite reason. He 
understood us and cared for us, whereas I think with Cdptain Rice, 
he'll push us and if he has a reason,v;hich I have yet to find out, 
he won't tell us. It's mission before men. V/e've got to do this, 
you know. Sorry, guys, this is the way it's got to be. Guys 
could be dead tired, but i^»s mission before men. 

DUNWOCK: Just like Gordy said. Captain Jackson looked out for h^'s 
men, had a lot of respect for his men. And if one of us got hurt 
it really hurt him, you know, and I don't think that Captain Rice 
feels that way. Ke worries more about his rank than he does anythin' 
else. That's the way I feel, anyway. 

SCHULTZ: And this is what - this is just a psychological effect, 
more or less. Because when somebody's real sarcastic and tells 
you, "You will do this," most people's attitudes day, "Well, I'll 
see about what I'll do about it, or what I'll do." 

LAURENCE: As a company commander, is it necessary to be liked bv 
your men? . ^ 

RICE: No. No, not really necessary to be liked. You've got to be 
respected more than you'"ve got to be liked. Naturally, any man 
wants to be - wants his people to at least think kindly of him. 
But you can't - you've got to draw the line some place. You've 
got to be in charge and being in charge - there's some people who 
Just don't like to be - have people in charge of them, and no matter- 
who you are they're not going to like it. So you've Just got to do 
your J Ob that you're in the Army to do. Namely, to be a commander. 
vS^r?^?^ ^hat you get, being liked, if it comes, it c?mes. 

If it doesn't, that's the way it goes. 



LAURENCE: Second squad goes Its own way, modifying the Captain's 
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orders to suit the changing conditions of each day and its own 
sense of independence. Gordy Lee is setting up a Claymore mine. 

LEE: It'll do a job. Charlie comes down this trail and they'll 
be sending a So Sorry to his wife. So long, sweet Charlie! 

LAURENCE: The men take a mid-afternoon siesta, their radios playing 
softly, their thoughts to themselves. pj-«*y-L"g 

(RADIO MUSIC) 



(Ai^NOUHCEMT) 



LAURENCE: May First, 1970. D-day for the massive movement of 
troops across \ae Vietnam border into Cambodia, striking at the 
suspected headquarters of the North Vietnamese command group. 

The first American unit to combat assault into Cambodia is Charlie 
Company. The men are "uptight", as they say. Apprehensive and 
alert. Captain Rice is in tight control, facing his most serious 
test m combat as a company commander. 

But the contact is scattered and Insignificant, and in two weeks 
of petroling the Fishhook region of Cambodia, no casualties are 
suffered by Charlie Company. The elaborate military trap having 
railed, the mission changes to a search for enemy supplies. The 
company pulls out for awhile , then returns to Cambodia after 
a few weeks in Vietnam, to a rugged hill with steep ridge lines, 

iu^ ^^^^l weapons and supplies. It is the most difficult 
patroling the men have experienced. 

Physically exhausted, the men are al3o emotionally frustrated. 
The company has taken its first serious attack in four months. 
A Vietnamese scout is iead, the new lieutenant and one of the men 
from second platoon are wounded, and there are no enemy bodies to 
show for it. The terrain itself tortures the men. 

SOLDIER: Too many hills. The last time in Cambodia it was all 
flat land, rolling hills. But now we're up here in the darn 
mountains and this is just like mountain climbing, only with about 
a 90-pound pack and a weapon, but it's hard to sleep at night 
because you're on a slant all the time. Just a hassle. 

LAURENCE: An elaborate North Vietnamese base camp is discovered 
with enough bunkers for a battalion. And for a vhiie Captain Rice 
IS hopeful the company has found an important cache. But not 
lAiuiey. 
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DUDLEY: Might be a cache. I doubt it. Old man seems to think 
there is. They been here, though. Fresh built bunkers on either 
side. 

RICE: Haven't been gone long... what you got there? I«d hate to be 
m them. What is it? Looks like shrapnel went through them. 

LAURENCE: Charlie Company tries to take some vengeance on the enemy, 
but even that is frustrating. The bamboo is wet. 

SOLDIER: There it is, folks. The fire of the century. 

LAURENCE: Some of the veterans are missing as Charlie Company 
continues the search. PPC Jorge Rivera, who was so short and so 
worried, couldn't wait to get back to New York, so he extended 
his tour in Vietnam in return for an immediate 30-day leave to go 
home. Spec-M- Glenn Hindley, who refused to fire his weapon, was 
sent to the rear to wait out his final days in country, while 
his entire mortar platoon was abolished. Doc Howe is still in the 
field, asking for a rear job after six months in the bush. 
John Schultz got one and got out. Bob Teschker was given a radio 
to carry and switched to another squad. Carlton Dudley is 
planning to extend his tour in Vietnam for forty days, so he can 
get out of the Army sooner than scheduled. 

After two more weeks in Cambodia, the orders come to prepare to 
withdraw back to Vietnam. Mission accomolished. Charlie Company 
has skidded up and down the side of a hiil, searched it, found 
nothing of value, and almost exhausted itself. Everyone is still 
alive. 

RICE: V/ell, we should be getting but of here today. Got to get 
about tvro trees out of here so it'll give the aircraft a good 
approach and exit. 

LAURSWCE: How are you going to get them out? 
RICE: One bird at a time, probably, about the only way. 
LAUREi^CE: That are. you going to do with the trees? 
RICE: Just blow them. 

* 

LAUREi^iCE: The landing zone is ready. 

For two and a half months, Charlie Company has worked for, vratched, 
and tested its new commander. Novr even those who first fought 
his orders and criticized him most are giving Captain Rice their 
grudging respect. Gordy Lee: 
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. LEE: V/e're getting along a lot bettor than we were. We're still 
not jelling properly, but we're getting along a lot better than we 
were before. He's starting to give us - he's starting to give 
us more breaks which helps us, and then we're more ready in case 
we do hit something; and we're stopping earlier now and running 
shorter patrols, this kind of thing. V/e're starting to get back 
to the old Charlie Company now. I think a littl.e bit more time 
and we'll be right up tight. Things are definitely improving. 

DUKSOCK: I think everything's squared away now. He's getting a 
little better now, anyway. 

LAURE!^"CE: Do you think humping up and down these hills is what 
straightened it out? 

DUwWOCK: That would definitely s.traighten you out. 



RICE: Hang loose on that smoke a minute! 



LAURENCE: Captain Rice does not tell the men, but privately he 
confides that he is becoming attached to them, worrying about 
their well-being, getting ^ sense that Charlie Company is his now. 
But even so. Captain Rice has taken the first step toward leaving 
Charlie Company, passing the tests that may get him a transfer 
to train for a new job as a helicopter pilot. 

. Sergeant Dunnock takes his squad, the men he ?.s committed to keep 
alive, across the border from one war zone to another, returning 
with Charlie Company to the more familiar forests of Vietnam, 
counting the days until getting out of the violent, unforgiving 
jungle the men don't want to believe is part of the real world. 

One of the veterans, Spec-^ Bob Jackson of North Piainfield, 
New Jersey, wrote a poem about the world of Charlie Company. 

JACKSON: There's many little things that make this war the kind 
or war it is.^ so when I wrote the poem, I tried to put down the way 
I felt by some of those little things. I couldn't possibly get 
them all in, but I tried to put down what I felt and maybe in a wav 
convey that feeling to people back in the world. 



"The heat and the stench of the air. 
A sick feeling in your stomach day after day. 
The smell of body odor, and the choking dust 

in your throat. 
Eyes that burn from sweat and are tired and 

painful from squinting. 
The ache in your back 'and neck while you're 

standing, waiting to move. 
And a pause, for a minute and a tiUick cigarette. 
The deserted second from reality when your v;hole 

body reeks with tension and an unknovm sound or a 

shadow in the bamboo. 
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Each day that goes by and the disappointment 

you feel every time you look at a calendar, and 
the hypocritical way that time seems to disappear. 

\1hen mail comes, and a letter for you, which 

you embrace mentally and find it hard not to do 
physically. 

The anticipation v/hile you read, trying not to 

read it too fast for fear you'll miss something, 
or that it \Till all be over too soon. 

A buddy who means the world to you, but who 

you sometimes despise and is a pain in the ass to 
have around. 

Even here there is natural beauty: a small flower, 
patch of ground, and birds call, and a graceful 
butterfly. 

But frustration and disappointment become 

a laughable thing. 
But always there's the conflicting emotions, to 

smile... and to say the Hell with it, and cry." 

( AlfwOUKCEMEKTS) 



ANNOUNCER: This has been a, CBS NEWS SPECIAL REPORT: "The Vforld of 
Charlie Company," with CBS NEV7S Correspondent John Laurence 

"The World of Charlie Company" was filmed over a three-month period, 
March through June, 1970, with the logistical support, transportatior 
and assistance of the men of the ELrst Air Cavalry Division. 



DISCUSSION QUESTIONS AND POSSIBLE ANSWERS 



(For Instructor's Use Only!) 



[The following questions may be used to supplement discussion 
of student's individual evaluations.] 

Does the second part of the film show Rice to be an 
effective leader? In what areas is he effective? In 
what areas is he ineffective? 

Yes It does, in some respects* Jn terms of mission 
accomplishment: yes* In terms of looking out for the 
men's welfare: yes. In terms of handling a conflict 
of authority with Sergeant Dunnock: no. And in this 
final area CAPT Rice placed both the mission and his 
men in jeopardy. Those men under Dunnock, who 
called in the wrong coordinates could have been killed, 
or could have prevented the mission from being 
accomplished. It was Rice's responsibility asjeader, 
to prevent such a risk, and he failed to do so. 

One of the reasons for Jackson's popularity and effectiveness 
with the company was, as Lee put it, "He usually told 
us the definite reason" for a mission. However, when 
Rice gives the order for the squads to take positions 
one kilometer apart, he, too, gives the men a definite 
reason for the order, yet they nonetheless disobey. 
How do J account for this? 

Possible Here is a perfect example of selective interpretation. 

Answer: The subordinates especially those who were under the 
influence of Dunnock, perceived explanation as "good" 
when it came from the leader they liked and respected - 
Jackson. Yet they perceived it as "bad" simply because 
It came from a leader whom they didn't like personally, 
and whom they felt lacked personal concern for them. 
We learned from other parts of the film that Rice did, 
in- fact, feel great personal concern for his men but 
simply demonstrated it as a different way from Jackson's. 



1. 



Possible 
Answer: 
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Do you think Rice was wise to give temporary command 
to Sergeant Dimnock whom he considered a '^troublemaker'^? 
How do you think his treatment of Dunnock affected his 
subordinates view of his effectiveness? 

No* Rice was unwise in giving a position of such responsibility 
to a man whom he could not trust. To the subordinates. Rice's 
overlooking of the "disobedience incident" on the road suggested 
that such behavior would be overlooked in the future. Thus, 
they proceeded to follow Dunnock's, not Rice's orders 
regarding squad distribution. 

Do you agree with the subordinate's (Lee's) view that Rice 
places "Mission before men."? Does the record support 
his view, i.e., does the casualty rate support this view? 
Do you? 

Yes, it appears that Rice's general approach was "Missioxi 
before men." The subordinates are mistaken in thinking that 
this attitude prevents him from having any concern for the 
men's welfare. He does. The fact that CHARLIE Company 
accomplishes the mission under Rice, and yet maintained an 
extremely low casualty rate, proves that a commander ^s 
approach of "Mission before men" that does not_ automatically 
exclude concern for their welfare. 

CAPT Rice seems to "jell" as Company Conimander during the 
period of rugged hill patrolling in Cambodia. Why is this ? 
Do you think Jackson would have been as successful in keeping 
"tight control" on this kind of mission? Why? 

One of the reasons why Rice's approach to leadership seemed 
to suddenly take hold on this difficult mission was that the 
grueling situation called for his style of leadership. It is 
questionable whether Jackson could have pulled his men 
through this ordeal as well as Rice did. 



EVALUATION PROCEDURES 

It is felt that mere participation in this particular 
depth core session will constitute an adequate self-evaluation 
■for each midshipmen. The conclusion of the film, and the 
ensuing discussion, should enable him to evaluate and correct 
his assessment of CAPT Rice's leadership capabilities. 



